




î¬ôòƒè‹

  îñ¶ è™MŠ ðòíˆF¡ ºî™ ð®J™ îì‹ ðF‚°‹ ñ£íõ˜è¬÷»‹ Ü´ˆî´ˆî 
G¬ôèÀ‚° º¡«ùP„ ªê™½‹ ñŸø ñ£íõ˜è¬÷»‹ õó«õŸÁ õNïìˆ¶‹ ÝCKò˜è«÷£´ 
Þ‰î‚ è™Mò£‡´ ªî£ìƒAM†ì¶. ÝCKò˜èÀ‹ èì‰î Ý‡¬ì Mì õ¼‹ Ý‡¬ì 
«ñ½‹ CøŠð£è ñ£ŸÁ‹ Cô ðô F†ìƒèÀì¡ îƒèœ ðE¬òˆ ªî£ìƒAM†ìù˜. Þ‰î‚ 
è™Mò£‡®Ÿè£ù ÝCKò˜èO¡ îò£KŠHŸ° àî¾‹ õ¬èJ™ ÞˆF¬êñ£Q, ðô èŸHˆî™ 
F†ìƒè¬÷»‹, «è£¬ìM´º¬øJ™ ñ£íõ˜èÀ‚°‚ èŸHˆî ÝCKò˜èœ CôK¡ õ°Šð¬ø 
HóFðLŠ¹è¬÷»‹ î£ƒA õ¼Aø¶.

  êC°ñ£˜ â¡ø ÝCKò˜, ‘Í¡Á CPò ð¡Pèœ’ â¡ø ð£ì¬ô‚ èŸH‚è‚ è¬îÃø™, 
Ü¬ê»‹ ðìƒèœ, ï®ˆî™ «ð£¡ø à‚Fè¬÷Š ðò¡ð´ˆF õ°Šð¬ø¬ò àJ«ó£†ìºœ÷ å¼ 
èŸø™ è÷ñ£è ñ£ŸPò ÜÂðõˆ¬î Þƒ«è ðA˜‰¶œ÷£˜. ªð¼ñ£œ ñŸÁ‹ ñ£˜Tò™ Ý¡†«ó 
ÝAò Þ¼ ÝCKò˜èÀ‹, ñ£íõ˜èœ îƒèœ â‡íƒè¬÷ ÝƒAôˆF™ ªõOŠð´ˆî, êè 
ñ£íõ˜ à¬óò£ì™ ñŸÁ‹ èŸð¬ù è®î‹ â¿¶î™ «ð£¡ø º¬øè¬÷Š ðò¡ð´ˆFò Mîˆ¬î»‹ 
â¿F»œ÷ù˜. ÝCKò˜èœ «û‹v ñŸÁ‹ H¼‰î£, ñ£íõ˜èœ âšõ£Á 3D ªð£¼†è¬÷‚ 
è£†CŠð´ˆFŠ ð£˜‚A¡øù˜, ÜõŸ¬ø‚ è£AîˆF™ õ¬óõîŸ° â¡ªù¡ù Cóñƒè¬÷ 
âF˜ªè£œA¡øù˜ â¡ðF™ îƒèO¡ õ°Šð¬ø ÜÂðõƒè¬÷ Þƒ«è M÷‚A»œ÷ù˜. Ü÷i´ 
ñŸÁ‹ «è£íƒè¬÷‚ èŸH‚è, ñ£íõ˜è¬÷„ ²ŸP»œ÷ ªð£¼†è¬÷‚ ªè£‡´ èŸH‚°‹ 
Mîˆ¬î ÝCKò˜èœ ê‡ºèŠHKò£, ²ð£TQ, °ñ«óê¡ ÝA«ò£˜ ÃP»œ÷ù˜.

  «ï˜¬ñJ¡ ñFŠ¬ð ñ£íõ˜èÀ‚° àí˜ˆî, ÝCKò˜èœ ê£‰î°ñ£K, ióŠð¡, ñ£ôF 
ÝA«ò£˜ ýK„ê‰FóQ¡ è¬î¬òŠ ðò¡ð´ˆF»œ÷ù˜. «ñ½‹ Üõ˜èœ ‘ªñŒ ªê£™ô™ ï™ô¶’ 
â¡ø ð£ì¬ô‚ èŸH‚è ã¶õ£è„ Cô õ°Šð¬ø õ÷ƒè¬÷»‹ ï‹Iì‹ ðA˜‰¶œ÷ù˜. 

  ÜPMò™ ÝCKò˜èœ õ†ì‹, è£‰îMò™ ñŸÁ‹ î£õó àôè‹ ÝAò ð£ìƒè¬÷‚ èŸH‚è„ 
Cô Ý˜õÍ†´‹ ªêò™ð£´è¬÷ õ®õ¬ñˆ¶œ÷ù˜. àí¾ ñ‡ìôˆ¬î ñ£íõ˜èœ Ý›‰¶ 
ÜPò ÝCK¬ò ñ«èwõK «ñŸªè£‡ì ºòŸCèœ ï‹¬ñ MòŠHô£›ˆ¶A¡øù. ñ£íõ˜èœ 
î£ƒè÷£è«õ õ¬ó‰î àí¾ñ‡ìôˆF¡ ðìƒèO™ å¼ Cô Þƒ«è ªè£´‚èŠ ð†´œ÷ù. cƒèÀ‹ 
Þ„ªêò™ð£†¬ì àƒèœ ä‰î£‹ õ°Š¹ ñ£íõ˜èOì‹ ªêŒ¶ ð£˜‚èô£‹. àí¾„ªêKñ£ù‹ 
âšõ£Á Gè›Aø¶ â¡ø à¬óò£ì™ Íô‹ ð£ìˆ¬îˆ ªî£ìƒ°õ¶ CøŠð£è Ü¬ñ‰¶œ÷¶. 

  «è£¬ìM´º¬øJ™ ªê¡¬ùJ™ àœ÷ ‘î‚ü¡ Cˆó£’ â¡ø ð£ó‹ðKò Ü¼ƒè£†CòèˆFŸ° 
ÝCKò˜èœ ªê¡Á õ‰îù˜. Üõ˜èœ Üƒ° ªðŸø ÜÂðõƒè¬÷ å¼ è†´¬óò£è ‘èŸ°‹ 
ÝCKò˜’ â¡ø ð°FJ™ â¿F»œ÷ù˜. 

  ÞšMîN™ ‘õ÷Š ð†®ò™’ â¡ø å¼ ð°F ¹Fòî£è Þ¬í‚èŠð†´œ÷¶. õ¼‹ ñ£îƒèO™ 
ïìˆîM¼‚°‹ ð£ìƒèÀ‚«èŸø °Á‹ðìƒèœ, ïè™ â´‚èˆî‚è õ°Šð¬ø õ÷ƒèœ, ²õªó£†®èœ, 
¹ˆîèƒèœ «ð£¡ø¬õ ÞŠð°FJ™ Þì‹ªðŸÁœ÷ù. àƒÀ‚° Ü¼è£¬ñJ™ àœ÷ â‰îå¼ 
‘ÝCKò˜ õ÷ ¬ñòˆFŸ°‹’ ªê¡Á Þ‰î õ÷ƒè¬÷ cƒèœ ðFMø‚è‹ ªêŒ¶ ªè£œ÷ô£‹.

àƒèO¡ è¼ˆ¶‚è¬÷ âƒèÀ‚° â¿F ÜÂŠ¹ƒèœ. 

Ü´ˆî ÞîN™ ê‰F‚°‹ õ¬ó,

Ýù‰îñ£Œ õ£CŠ«ð£‹! Ý›‰î ¹Kî½ì¡ èŸHŠ«ð£‹!

F¬êñ£Q‚ °¿
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Editorial
A new academic year has begun with teachers welcoming a fresh batch of students – some of 
them taking their first steps to the world of education and many of them progressing to a new 
class and a new world of possibilities. Teachers have also started the year with small and big 
plans to make this year even more enriching than the year that went by. To help you gear up for 
this academic year, this issue of Thisaimaani brings to you teaching ideas and reflections from 
your peers, based on their work with a small group of children during the summer holidays. 

Sasikumar shares his experience of using story-telling, animations and role plays to bring to 
life the poem on the ‘Three little pigs’. Perumal and Martial Andre have used peer discussion 
and imaginary letter writing to help children start expressing themselves in English. James and 
Brinda have come back with interesting reflections on how children visualize 3D objects around 
them and the challenges they face in representing them on paper. Teachers Shanmugapriya, 
Subhashini and Kumaresan use objects in the child’s environment to introduce them to the 
concept of measurement and angles. 

Sandacoumari, Veerappan and Malathi use the story of Harishchandra to discuss the value of 
honesty. They also shares some of these resources for teachers of class 4 for teaching the lesson 
‘Mei Sollal Nalladhu.’

The science teachers’ circle has developed some interesting activities on magnetism and the 
world of plants. The experience of Meheswari in uncovering students’ perception of the digestive 
system are striking. Sample illustrations of the digestive system made by students have been 
shared here – you might want to try this exercise with your fifth graders too. An interesting way 
to start the discussion on how the body digests food. 

The summer has not been all work…teachers from the Teachers’ Circle 2015-16 spent a day at 
Dakshin Chitra, a heritage museum in Chennai and have come back with their experiences in 
the section on ‘Teacher Learner’. In this issue, we are introducing a new section on ‘Catalogue 
of resources’. These are reviews of videos, printable resources, posters and books that may be 
relevant for the upcoming lessons. You can reach out to any of the Teacher Resource Centers 
near you to refer to these resources or download them for your classroom. Do send us your 
opinions and suggestions. 

 

Till next time

Happy reading! Happy Teaching!

               Team Thisaimaani
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Lesson Ideas 
This section is an array of classroom ideas 

and lesson plans created by the Puducherry 
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the 5E framework to encourage independent 
thinking, conceptual understanding and real life 
application of  classroom learning.
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Lesso
n

Id
eas

Lesson Objectives:

• To develop their listening and speaking skills.

• To develop their imagination.

• Use the story to make the students feel  
 comfortable and fear free in school 

• Learn the days of the week

Introducing Animals:

To engage and excite children, the teacher can 
begin the lesson with a coloring activity. Students 
can be given pictures of different animals and 
ask them to trace the dotted lines and colour 
it. Building up from this coloring activity, the 
teacher can ask the students to tell the names of 
the animals they have colored. If they answer in 
Tamil, the teacher can help them with the English 
names. 

The next activity can be a paired activity where 
the teacher gives printed pictures of animals to 
each pair and asks them to discuss about the 
animal - its color, size etc. Then each pair will 
talk about what they discussed and the rest of 
the students can add more information about 
the animal. This will ensure that all the students 
are involved in the discussion when each pair 
presents. Teacher may intermediate and help 
the students if they struggle with this activity. If 
the animal is unfamiliar, they can be made to talk 
about a familiar and known animal instead. 

V. Poovizhi
B. Kayathri
B. Sugandhi

Haldi’s Adventure

Going to School - A Child's Adventure trip

CBSE, English Class - II, Chapter - 1

Introducing action words through a game  

 This is a simple game to introduce action 
words to children in a fun manner. The Teacher 
has to say, “Kumar (or any other name) says 
‘Jump’ ” and enact the word. Students repeat 
after the teacher. Initially, the teacher will have 
to use the word and action together for children 
to correlate the word and the action. Once they 
understand the words, then the teacher need 
not enact, but just instruct and the students will 
follow. Variations to the game can be brought in 
once students are completely familiar with the 
words. 

Exploring the child’s world: The teacher can 
ask the students to visualize a fairy world or an 
imaginary world made up of their favorite things 
E.g.: chocolates, ice-creams or a world full of 
talking animals or houses in the shape of cars 
etc. Students are asked to draw their imaginative 
world and share and explain their picture to the 
entire class. This will provide opportunities for 
students to look at each other’s picture and get 
to know more about them. 

Story Telling: The story can be introduced to the 
students by connecting it to the previous activity 
and their imaginary world since the lesson is 
about a little girl’s imagination. Teacher can 
narrate the story by bringing in voice modulations 
to give it the feel of an adventure world. The 
teacher can also make different animal sounds, 
facial expressions and gestures while narrating 
the story. The teacher may choose to narrate the 
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in Tamil initially and introduce the new words in 
the story context (surprise, giraffe, wonderful, 
playground, adventure) to help them understand 
the words better.  

Story Reading:  After narrating the story, the 
teacher helps the children read the story in 
English.  While reading the story in English, acting 
out some of the words will help the children to 
connect the words with respective action. The 
story needs to be read out for the entire group, 
a couple of times, and then in small groups. In 
small groups, the teacher’s emphasis is on the 
child’s own pace of reading. 

Days of the week: Teacher can introduce the 
days of the week by posing questions related to 
their routine activities… A few could be: 

Which days of the week does water come to your 
area? Tuesday and Friday

Which days of the week do you go to temple/
church/mosque? Thursday, Friday, Sunday

Which days of the week will you be at home? 
Saturday and Sunday

Which days of the week do we raise our national 
flag in school? Monday  

Similarly teacher can ask questions related to 
their school situations E.g.: Which class do we 
have only on Monday? Which day is our class 
prayer? Which day do we have art class? On what 
all days do we have physical education period? 
Which day do we not have school?  This will help 
the students to remember the days of the week 
in relation to their regular routine activities. 
Teacher can extend this and do this exercise with 
the timetable to assess students and can check 
their understanding on the days of the week. 

Evaluation
 Students are given a worksheet that has the 
daily morning routine of a child and are asked to 
tick the activities they have done before coming 
to school (pg.no. 14). 

Students are asked to draw “My school” or 
“Dream school” to understand what they really 
like about the school. 

Students are asked to share the difference and 
similarities between school and home. This will 
help the teacher understand the child better 
and think of ways to make the child feel more 
comfortable in the school. 

B. Kayathri, PST, GPS Manavely (v)

B. Sugandhi, PST, GPS KT Kuppam

V. Poovizhi,  PST, GMS Panayadikuppam
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Lesso
n

Id
eas

Lesson Objectives:

• To know names of local and foreign flowers  
 in English.  

• To appreciate the beauty of nature and care  
 for it. 

 It is important to elicit the students’ prior 
knowledge on flowers before proceeding with 
the lesson. A few simple questions may help the 
teacher get a sense of their current level. For 
example, the teacher can ask the students to 
tell the names of all the flowers they have seen, 
describe some of the flowers, check if they know 
of our national flower etc. The teacher can then 
introduce that this lesson is about flowers in a 
garden…

Experiences in the garden: Take the children 
to a school garden and encourage them to touch, 
feel and smell the flowers and appreciate their 
beauty. At the same time inculcate in them, the 
habit of not plucking the flowers. In case an 
outdoor garden isn’t available, we can show 
them the picture of a garden and give pictures of 
flowers and ask them to name and describe the 
flowers. 

Students can be asked to imagine how beautiful 
their homes could be with a lovely garden in it. 
They can be guided and asked to draw a simple 
garden. The teacher can use this as an opportunity 
to introduce words related to the garden. 

K. Pavithra

The Magic Garden
CBSE, English Class - III, Unit - 1

Learning flower names through a folk game: 
The class is divided into two groups. The groups 
have to sit facing each other with their legs 
outstretched. Each group is assigned a leader 
who assigns names of different flowers to their 
group members. The leaders exchange groups, 
blind folds one participant in the opposite 
group and chants Jasmine Jasmine come and 
pat me softly……. (the others will repeat this till 
that round gets over). The child who has been 
assigned the name jasmine will come and softly 
pat the person who is blind folded and returns to 
his/her place. The leader uncovers the blindfold 
and the child has to identify the player who was 
jasmine. This game can be played to introduce 
names of fruits, animals, months in a year etc.

Flower masks: Make masks of different flowers. 
We can also use print outs of flower coloring 
sheet and give it students to color it. Then teacher 
calls the students and ask them to tell 2 lines or 
2 things about the mask which they have colored 
it. 

Favorite cartoon character: Each child is asked 
to come and talk about their favorite cartoon 
character. Once the students have finished, the 
teacher narrates and helps them visualize an 
imaginary world of magic. 

Story Narration: Teacher prepares a chart 
containing pictures of the story (pictures from 
the text book can be used) and asks the students 
to guess what is happening in the picture. 
To begin with, the teacher can ask about the 
different flowers seen in the picture. After that 

Talking with flowers in the garden
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the story can be narrated using the pictures. This 
will help children read the story with pictures 
and also build their confidence in the language 
class. Here, the teacher can also bring out the 
difference between a park and a garden that a 
park could have a garden but a garden might not 
have a park

Choral reading: After narrating the story 
teacher reads the text aloud with the students. 
Here teacher can do this activity in small group 
or with whole class. 

Dramatizing the story: Using the colored 
picture masks, the teacher can make them do 
small actions with simple dialogues. It can be a 
conversation between the flowers and children. 
The teacher can facilitate the process and help 

the students to come up with simple dialogues 
with their known vocabulary words newly 
introduced in the lesson. 

Assessment:

Teacher can use different kinds of worksheets 
like puzzles, jumbled words, crosswords, filling 
up the missing letters, sequencing the jumbled 
letters etc. These worksheets can have names of 
flowers and other words learnt in the lesson. 

Follow Up:

Teachers can form small groups of students and 
tell them to plant saplings and water it daily and 
observe its growth every day as a project idea. 

K. Pavithra, AJ HSS
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«ï£‚è‹ :

•	 ð£ì™è¬÷Š	ð®ˆ¶	¹K‰¶	ªè£œ÷™.

•	 “ñ£Ÿø‹”	 -	 è£óí‹	 M¬÷¾	 ðŸP	 

 àí˜ˆ¶î™

•	 õ£CŠ¹	ñŸÁ‹	ªê£Ÿè÷…CòŠ	ªð¼‚è‹

ÝòˆîŠ ð´ˆ¶î™:

«ñ¬ê «ñ™ î£œèœ, èˆîK‚«è£™, èô˜ 

ªð¡C™(vªè„, ‚¬óò£¡) , ªð¡C™ «ð£¡ø 

ªð£¼†è¬÷ ¬õ‚è «õ‡´‹. ñ£íõ˜è¬÷ˆ 

î£¬÷ â´ˆ¶  Üõ˜èÀ‚°  M¼Šðñ£ù¬î„ 

ªêŒò„ ªê£™ô «õ‡´‹. ðì‹ õ¬óõ˜, 

èŠð™ ªêŒõ˜, Ì ªêŒõ˜, â¿¶õ˜... ÞŠð® 

Üõ˜èœ M¼‹¹‹ ã«î£ å¡¬ø„ ªêŒ¶ 

ªõœ¬÷ˆî£¬÷ «õªø£¡ø£è ñ£ŸÁõ˜ / 

à¼õ£‚°õ˜.

•	 à¬óò£ì™ :

ªõœ¬÷‚è£Aîˆ¬î åšªõ£¼ ñ£íõ˜èÀ‹ 

î£ƒèœ M¼‹Hòð®, Üõ˜èÀ‚°Š 

H®ˆî ã«î£ å¡¬ø„ ªêŒ¶ º®ˆî¶‹ 

Ü¶ ªî£ì˜ð£ù à¬óò£ì¬ô ÝCKò˜ 

ªî£ìƒè «õ‡´‹. Þš¾¬óò£ìL¡ 

ÞÁFJ™ ñ£Ÿø‹ / ¹Fî£è à¼õ£‚°î™ 

ðŸPò C‰î¬ù¬ò ñ£íõ˜èœ ñùF™ 

ðFò ¬õ‚è «õ‡´‹. (ñ£Ÿø‹ Þò™ð£ù¶, 

ðö¬ñJL¼‰¶ ¹¶¬ñ‚°, Üî£õ¶ ïñ¶ 

ðöƒè£ô C‰î¬ùJ™, ê£Fò «õÁð£´, Ý‡ 

ªð‡ «õÁð£´èœ Þ¼‰î¶. Ü¬ùõ¼‹ 

êñ‹ â¡ø è¼ˆ¬î «ï£‚A ðòE‚A«ø£‹. 

Ü«î «ð£™, ï£‹ ðò¡ð´ˆFò ªð£¼†èO½‹ 

ð£˜‚èô£‹. ð™ «îŒ‚è‚ °„C ðò¡ð´ˆFò 

ï£‹ Hów  ðò¡ð´ˆ¶A«ø£‹. "ñ£Ÿø‹ å¡«ø 

ñ£ø£î¶' â¡ð¬î Ü®Šð¬ìò£è‚ ªè£‡´ 

à¬óò£ì™ Ü¬ñî™ ï™ô¶.) «î¬õŠð†ì£™ 

¹Fî£è ñ£ŸøŠð†ì è£‚è£ è¬î, Ý¬ñè¬î 

«ð£¡ø¬õè¬÷‚ Ãøô£‹. 

•	 îù‚°ˆ	ªîK‰î	âOò	 ð£ì™è¬÷Š	 ð£ì	

¬õˆî™. Ü¬õ ÞòŸ¬è ê£˜‰î ð£ì™è÷£è 

Þ¼ˆî™ ï™ô¶. 

-î¡¬ù„	 ²ŸP	 («ó®«ò£,	 ®.M,	 è„«êK...)

Þ¶«ð£¡ø ð£ì™è¬÷‚ «è†ì ÜÂðõˆ¬îŠ 

ðA˜‰¶ªè£œ÷„ ªêŒî™.

-Üõ˜èœ	 ð£®ò,	 «è†ì	 ð£ì™èO™	

Üõ˜èÀ‚°Š H®ˆî õK¬ò‚ °PŠH´‹ð® 

«è†ì™. ÜF½œ÷ ÞòŸ¬è ðŸPò 

è¼ˆ¶‚è¬÷ â´ˆ¶‚ Ãø„ªêŒî™.

•	 ªê£™	M¬÷ò£†´:	å¼õ˜	å¼	õ£˜ˆ¬î¬ò		

â¿î «õ‡´‹. ñŸøõ˜   Üšõ£˜ˆ¬î¬ò 

«õÁ õ£˜ˆ¬îò£è ñ£Ÿø «õ‡´‹. 1) ñ£Ÿø‹ 

õ£›ˆ¶

². èMî£
è£˜ˆF«èò¡
ï™. è¼í£GF
Ü¼œ ªñ£N

êñ„Y˜ è™M, îI›, õ°Š¹ 5, ð¼õ‹ 1, ð£ì‹ 1

è£ô ñ£Ÿø‹, è¼ˆ¶ ñ£Ÿø‹, ªêò™ ñ£Ÿø‹ - ñ£Ÿø‹ 

ñ£íõ˜è¬÷ õ÷˜ˆªî´‚°‹!

Lesso
n

Id
eas
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-	ãñ£Ÿø‹		2)õ£	-	õ£‚°	-	õ£ƒ°	.

Ýó£Œî™:

•	 ðJŸCˆ	 î£œ:	 (W¿œ÷	 «èœMˆî£¬÷	

ñ£íõ˜èÀ‚°‚ ªè£´ˆ¶ â¿î„ ªê£™LŠ 

H¡ ªð£¶M™ ðA˜‰¶ ªè£œ÷„ ªêŒò 

«õ‡´‹)

1. à¡Qì‹  àù‚°Š H®ˆî °í‹ â¶? 

ñ£Ÿø M¼‹¹‹ °í‹ ñŸÁ‹ ªêò¬ô‚ 

°PŠH´.

•	 ñ£íõ˜è¬÷	ï£¡°	°¿õ£èŠ	HKˆî™.	

Ü†¬ìJ™ èM¬î õK ñŸÁ‹ ÜîŸè£ù 

M÷‚èŠ  ðì‹ Þ¼‚°‹.  èM¬îJ½œ÷ 

¹¶ õ£˜ˆ¬îJ¡ ªð£¼œ Ü†¬ìJ¡ 

H¡¹ø‹ â¿FJ¼‚°‹. îƒèÀ‚°‚ 

ªè£´ˆî Ü†¬ìJ½œ÷ èM¬î õK ðŸPŠ 

ðA˜‰¶ªè£œ÷„ ªêŒî™.

1.	 F¼õ®	ªî£¿A¡«ø£‹	-Ü¡«ð£´

  F¼õ® ªî£¿A¡«ø£‹

(ÞšõK ñŸÁ‹ Þ¬î àí˜ˆ¶‹ ðì‹ 

Ü†¬ìJ¡ º¡ ð‚èº‹ H¡ ð‚è‹ 

W›õ¼õ¬î»‹	Þ¬íˆ¶ˆ	îó	«õ‡´‹)

î¼ñ‹-	Üø‹	(Üø‹	ªêò	M¼‹¹)

î¬öˆFì-	ªð¼Aì	(G¬øò,	I°‰î)

2. î¼ñ‹ î¬öˆ¶ì«õ 

  êˆFò‹ æƒAì«õ

3. F¼õ÷˜ è¬ôªò™ô£‹ 

  Fùº‹ õ÷˜‰Fì«õ

4. Ü¼œõN «ð£ŸP ñ‚èœ 

  Ü¬ùõ¼‹ õ£›‰Fì«õ

M÷‚èñ£è‚ èŸø™:

ñ£íõ˜èœ °¿õ£èˆ îƒèœ Ü†¬ìJL¼‰î 

õKèœ ðìƒèœ ªê£™ªð£¼œ ºîLòõŸ¬ø 

Ü®Šð¬ìò£è‚ ªè£‡´ î£ƒèœ ð®ˆ¶ ¹K‰¶ 

Mõ£Fˆî¬î ñŸø °¿‚èœ º¡Q¬ôJ™ 

ðA˜‰¶ªè£œÀî™. ÝCKò˜ ñ£íõ˜ 

ªê£™½‹«ð£¶ èõQˆ¶„ êKò£ù º¬øJ™ 

êKò£ù è¼ˆ¬î‚ ÃøM™¬ô âQ™ àî¾õ£˜. 

•	 ð£ì¬ô	 õ£Cˆ¶	 ñ£íõ˜èœ	 F¼‹ð‚	 

 ÃÁî™.

•	 ð£ì¬ô»‹	 ð£ì™	 è¼ˆ¬î»‹	 ð£ìL¡	 

 à†ªð£¼¬÷»‹ Þ¬íˆ¶ ÝCKò˜  

 ÃÁî™.

•	 ñ£íõ˜èœ	 ð£ìL¡	 à†ªð£¼¬÷ˆ	 

 ªî£°ˆ¶ â¿¶î™.

•	 Fùˆ	 î‰F	 ðˆFK‚¬èJ™	 êQ‚Aö¬ñ	 

 «î£Á‹ ªõOõ¼‹ ªê£Ÿèœ à¼õ£‚°‹  

 «ð£†®J™ ñ£íõ˜èœ Ü¬ùõ¼‹  

 èô‰¶ªè£œ÷ àî¾î™.

MKõ£‚°î™:

 (å¼ ï£¬÷‚° åšªõ£¡ø£è„ ªêŒõ¶  

 ï™ô¶)

•	 ªêŒFˆî£O™	 ï™ô	 ªêò™è¬÷‚	 è‡´	 

 H®ˆ¶ õ°Šð¬øJ™ ðA˜‰¶ ªè£œ«õ£‹.

•	 ï™ô	 ªêò™è¬÷„	 ²†®‚è£†´‹	 

 è¬îè¬÷„ «êèKˆî™.

•	 CÁõ˜	ð£ì™è¬÷	õ£Cˆ¶	M÷‚èñO‚è„	 

 ªêŒî™.

•	 ñ£Ÿø‹-	 Üõ˜èœ	 èõQˆî	 Gè›¾è¬÷	 

 õ°Šð¬øJ™ M÷‚°î™
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•	 ðœOJ™	 àœ÷õŸ¬ø	 ñ£ŸPò¬ñ‚°‹	 

 F†ì‹ å¡¬øˆ F†ìI†´ ªêò™  

 ð´ˆ¶î™.

•	 i†®½‹	 ï£†®½‹	 Gèö	 «õ‡®ò	 

 ñ£Ÿøƒè¬÷Š ð†®òLì„ªêŒî™.

•	 Üõ˜èœ	 ²ôðñ£èŠ	 ð®‚è‚	 Ã®ò	 

 ð£ì™è¬÷‚ ªè£´ˆ¶ ð®‚è ¬õˆî™

ñFŠH´î™ :

ð°F:	1	à¬óò£ì™	

-«î˜‰ªî´ˆî	 ð£ì™è¬÷‚	 è¼‹ðô¬èJ™	

â¿F Ü¶ ªî£ì˜ð£ù Mù£‚è¬÷‚ «è†´  

â¿¶î™.

ð°F	-	2

ð£ìŠ¹ˆîèˆF½œ÷ Ü¬ùˆ¶Š ðJŸCè¬÷»‹ 

ðJŸCòOˆî™.

°PŠ¹:	

1) ªõ. àñ£ ñ«ýwõK â¿Fò ñ£ŸÁ‚  

	 è¬îèœ	-	ð¬öò	è¬îèœ	¹Fò	ð£˜¬õJ™	 

 ªõOõ‰¶œ÷¶ Ü¬îŠ ðò¡ð´ˆîô£‹.

2) âOò ð£ì™è¬÷Š ð£ì ñŸÁ‹ õ£C‚è  

 ð£óFî£êQ¡ èM¬îè¬÷ˆ «î˜‰ªî´ˆ¶  

 ð®‚è/ð£ì ¬õ‚èô£‹

3) ÞŠð£ìˆFŸè£ù ðJŸCˆî£œ Þ¬í‚èŠ  

 ð†´œ÷¶.

ÞŠð£ìˆFŸè£ù ðJŸCˆî£œ Þ¬í‚èŠð†´œ÷¶.

². èMî£, ªî£.ð.Ý, Ü.ªî£.ð. ñíªõO (Ü)

ï™. è¼í£GF,ªî£.ð.Ý, Ü.ªî£.ð. ªð¼ƒèÙ˜

è£˜ˆF«èò¡, ªî£.ð.Ý, Ü.ªî£.ð. ïó‹¬ð

Ü¼œ ªñ£N, ä‚Aò‹ àò˜G¬ôŠ ðœO, Ý«ó£M™



û¨¡ 201612 F¬êñ£Q

Le
ss

o
n

Id
ea

s

Lesson Objectives:

• Identify magnetic and non-magnetic  
 substances

• Exploring the different types of magnets  
 based on their shape and size.

• Properties of magnet

 o Poles - Magnets always have two opposite  
  poles. North seeking pole is called North  
  Pole. South seeking pole is called South  
  Pole.

 o Attraction and repulsion - Like poles repel  
  and unlike poles attract each other. The  
  forces of the magnet are strongest at the  
  poles.

• Magnetic compass and its uses

• Uses of magnet in day to day life

Pre-requisites

Basic idea on force (contact and non-contact 
force) and all four directions North, South, East 
& West

Resource Plan: 4 to 5 periods (with evaluation)

Understanding magnetism as a non-contact force

Initiate a discussion with children on

1) What is a Magnet?

2) World without Magnets!

D.Kartigueyane
M.Akila
E.Mourougayane
L.Karikalan

M.Vaishnavy
R.Devika 
T.Bathmanaban
N.Mathiazhagan

Magnetism
Samacheer Kalvi, Science, Class - VI, Unit -

Identify magnetic and non-magnetic 
materials using materials in the environment

Give a few magnetic and non-magnetic materials 
like iron key, plastic, piece of wood, any metallic 
object etc. and observe their reaction with a 
magnet.

Once the children observe the reaction of various 
non- magnetic objects the teacher can have a 
discussion on how to find out the difference 
between iron bar and a magnetic bar.

Types of magnet based on shapes and size

Give different types of magnets and ask them to 
see the magnetic lines of forces using iron filings 
and draw them.

The children must be made to distinguish the 
part of the magnet that has more iron filings 
sticking to it and the part that has few or none.

This can be followed by a discussion with children 
on the magnetic lines of forces and strength of 
magnet.

Identifying the poles

Tie a thread to a bar magnet and see what 
direction it points to when it is at rest and map 
the poles as N and S. Rotate the magnet one more 
time and let it rest. Is it pointing in the same 
direction? This is to help students understand 
that in whichever way a magnet is rotated it 
aligns itself in the North-South direction. 

Map the poles of different magnet.

Unravelling the magic
behind attraction !
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The children are given differently shaped magnets 
(horse shoe, bar, ring, circle) and asked to map 
the poles. The N S alignment becomes clear when 
done with differently shaped magnets. 

Magnetic role play: Children are assigned as 
North and South poles and made to stand apart 
in a jumbled manner. When the teacher shouts 
“magnet”, the children with unlike poles must 
find partner and come together. This is to help 
them understand that North and North should 
not stand together thereby remembering that 
like poles repel and unlike poles attract.

Magnetic compass and it uses 
Mariner’s compass:

Introduce a scenario to children of them getting 

lost in ocean and ask how they will find their 
direction. How can magnet be used to find the 
direction? The teacher can talk about the way 
the ships find direction in the sea where there is 
no clear direction possible without the help of an 
instrument

Uses of magnet in day to day life 
Building an electric motor.

Divide the children into small groups and give 
instruction to them as given in the worksheet 
to build a simple motor. Discuss on the how the 
motor works and its usage in daily life.

Finally the teacher talks about where all they see 
the uses of magnets in daily life and makes them 
list and categorize them.

D. Kartigueyane, TGT, GHSS Koodapakkam

M.Akila, TGT, GGHS Maducarai

E.Mourougayane, TGT, TVKGHS Arumbarthapuram

L.Karikalan, TGT, GHSS Koodapakkam

M.Vaishnavy, TGT, GHS Thirukannur

R.Devika, TGT, GHS Thirukannur

T.Bathmanaban, TGT, Cheddilal GHS Abishegapakkam

N.Mathiazhagan, TGT,  PKGBHS Muthialpet
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 Understanding ones’ immediate surrounding 
is extremely essential for a harmonious living 
and plants form a major and very important part 
of this process. This lesson helps the learners 
explore the beneficial and harmful effects of 
plants to human beings and the larger ecosystem; 
the science behind the choice of the plants (or 
plant parts); the processes involved in obtaining 
them and their uses. 

Learning objectives: 
Learners will be able to:

Identify and classify the plants from their 
surroundings as food, medicinal, fibrous plants 
etc.

Recognize and tabulate the useful parts of 
the plant and discuss ways in which they are 
obtained and used.

Know the importance of plants - useful and 
harmful effects of plants. 

C.Nirmala
R.Hemalatha

K.Eswaran
R.Chitra 
S.Ramesh

World of Plants
Samacheer Kalvi, Science, Class - VII, Unit -1

Pre-requisite knowledge:
Basic understanding of root, stem, leaves, 
flowers, fruits, seeds - their general features, 
basic functions and their types.

The understanding that some roots, stem etc., 
store food in addition to their basic functions. 
Basic information about the medicinal plants 
around them.

Sub concept 01: Plants as food
To understand the food obtained from parts of 
the plant and the process of obtaining them. 

Materials required: Small cloth bags food from 
plants comprising roots, stems, leaves, flowers, 
fruits and seeds (pulses, cereals...)

Different materials from plants that are edible 
are kept in small bags and each group shall be 
given a bag. Some non-plant food substances or 
inedible plant parts also can be kept in the bag. 

The food we eat… the cloths we wear… the 
herbs that heals….
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Students are asked to predict the name of the 
plant and the part of the plant from which each 
of the food material has been obtained from. 

Then the group members are asked to discuss 
the following and present it to the whole class.

i) Reasons for their prediction

ii) Reasons for using each of these plants /  
 plant parts as food? – Nutrient value,  
 availability, suitable growing conditions etc.

iii) The processes involved to obtain the food  
 material from the plant.

The groups are asked to present their ideas on 
these three points to the whole class. The teacher 
moderates the discussion and shares necessary 
inputs to enrich their understanding.

Then the attention of the class can be brought 
to the plants that we have to avoid.  Through 
simple questions, bring their attention to the 
idea that not all plants are edible and some are 
rather harmful too.  

Students can also be asked to predict the food 
that they like or the food they had and list its 
constituents. (In case it is difficult to collect 
samples of food materials from plants)

Outcome:  Learners identify the source of food 
products that they eat in day to day life; explain 
the process of obtaining the food materials and 
its uses; understand that some plants need to be 
avoided.

Sub concept 02: Plants as fibre
To understand different plants that are used for 
making fibre, the reason for using some plants 
for fibre, the process of extracting fibre from 
them and the application of fibre.

Precaution: Care should be taken to ensure that 
children do not stain their uniforms with plant 
juices as they leave a permanent stain. 

Materials required: Fibre of jute, coconut, 
pineapple, aloe, sisal (agave), plantain, leaves of 
pineapple, aloe, pseudo stem of plantain, pictures 
of handicrafts made from plant fibres, etc.

Teacher displays the actual samples or pictures 
of the end products to the class and asks them to 
predict the source of the material. The samples 
could be products of many fibre yielding plants 
such as clothes, threads, paper, made from 
different fibers such as jute, cotton, coconut 
etc. Then the teacher asks the students to think 
about ways in which the fibre is extracted from 
the plant and discusses its uses. 

Task: Separation of fibre from plant

Teacher gives a sample of the leaf of pineapple, 
coconut husk, and asks them to think of ways to 
extract the fibre from the leaves.

 After giving few minutes to think and discuss, the 
teacher elicits the opinions of children and then 
shows the videos of extracting fibres from plants 
like pineapple, coconut, bamboo, sisal, jute etc..

SisalFibre Production -  
https://www.youtube.com/watch? v=ijHvfn2vcss

Banana fibre extraction -  
https://www.youtube.com/watch?v=nhZW2n-rqys

Weaving Piña Cloth - 
https://www.youtube.com/watch? v=yRvWiiGoOzI

Bamboo The Miracle Plant - 
https://www.youtube.com/watch?v=bGdMTIxU9Uc

The Story of Cotton - 
https://www.youtube.com/watch?v=AAUQNMldp_Y

Lesson on coir fibre extraction - 
https://www.youtube.com/watch?v=Z-R-zaE6G-4

After watching the videos, the teacher asks for 
preferred conditions for the fibre to be useful. 

Students are asked to try extracting fibre from 
the available sources…



û¨¡ 201616 F¬êñ£Q

Condition: The fibres should be free from leaf 
tissue or any plant material, the fibre should be 
smooth, long and strong.

After their attempt at extraction, the class 
discusses on factors that are necessary for a 
plant to be used for fibre extraction and the uses 
of plant fibres in day to day life. 

Task: Making paper in the classroom.

Procedure:

1. Tear sheets of newspaper or any other waste  
 papers into lot of small pieces.

2. Put the pieces into a bowl. Cover with lots of  
 water. Leave to soak for some time.

3. Mash the soaked paper with a potato masher  
 (very slow method). Or give them a quick  
 whizz with a mixer grinder (fast method).  
 The mashed-up paper should look like thick  
 grey porridge. This is your paper pulp.

4. Add the pulp to a bowl of water. The mixture  
 should look like thick soup – not too runny.

5. Bend a wire coat hanger or any other strong   
 material like wood etc., into the shape you want  
 your paper to be. It has to be able to fit into  
 the bowl you've used in step.

6. Stretch one leg of a pair of tights or any other  
 cloth tightly over the frame chosen. Stretch as  
 much as you can. 

7. Give the paper pulp a good stir. Lower the  
 frame into water. Keep it level. Cover with  
 a thin layer of pulp. Lift out.

8. Place the frame on sheets of newspaper to  
 dry (takes a few days). Or put it on a tray in an  
 airing cupboard (faster method).

9. When dry, carefully peel the paper from the  
 frame. Your paper is ready to use. 

Extension: 

The same procedure can be used to make papers 
from different types of fibres and the papers can 
be used to compare the strength of fibres.

The uses of plants in construction and as timbers 
are also highlighted 

Outcome:  Learners identify the source of fibre 
products that they use in day to day life; explains 
the process of obtaining the fibre from different 
plants and uses.

Sub concept 03: Plants as 
Medicine 

To investigate plants around us that are used as 
medicines.

Precaution: Students are instructed not to try 
any medicinal plant without proper advice.

Teacher builds a discussion on some simple home 
medicines that are given to the students when 
they are unwell. The teacher asks the students 
to list the medicinal plants around them, discuss 
methods to identify the right plant and methods 
involved in processing the plant to be prepared 
as a medicine.

It is important for the teacher to highlight that 
it is necessary to diagnose the illness properly, 
choose the right kind of medicine for specific 
symptoms and causes, and administer the 
medicine in the appropriate way. Teacher can 
also draw attention to the similarities between 
herbal remedies and modern medicines. 

Students can be asked to choose one herbal 
remedy to research further using internet 
resources, library, talking to elders in their 
locality and prepare a one page summary of the 
research listing important points about the,
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1. Herb’s history

2. Claims for its effectiveness( known examples  
 of treating the illnesses)

Students can be encouraged to apply crude 
extracts of medicinal plants like neem oil, 
turmeric powder on common fungi and algal 
growth on bread, spoiled food from home and 
observe the effect of the medicinal plants. 

Repelling effect of medicinal plants can also be 
tested against insects in rice, cereals, pulses etc.

Outcome:  Learners identify the medicinal plants 
used in day to day life; explains the process of 
obtaining the medicines and uses; understands 
that some plants need to be avoided.

References:

http://www.johnmalam.co.uk/articles3.html

http://stjosephschoolwhitecourt .ca/documents/
general/04_Gue_SF7_Unit2_T1_T3.pdf

C. Nirmala, TGT, GHSS Oulgaret

R.Hemalatha, TGT, GHSS Oulgaret

K.Eswaran, TGT, GHS Thirukannur

R.Chitra, TGT, GHSS Oulgaret

S.Ramesh, TGT, GHSS Thavalakuppam
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 Warm up game: The lesson began with the 
game Thiri, thiri, pandham (Run, run, catch me). 
The students sit in a circle, one student with a 
handkerchief runs around the circle calling “Run 
run catch me”.  He drops the kerchief behind any 
student at random, who then begins to chase him. 
If the runner completes three rounds without 
being caught, he/she is the winner. 

EXPLORE :
Animal sounds: The teacher makes the sounds 
of different animals and acts them (like dog’s 

C. Sasikumar
R. Rajesh

Three Little Pigs
CBSE, English, Class - I, Unit -1

bark or cat’s mew). Then asks the students to 
produce any animal/bird sound with actions of 
their own and the rest of the class follows.

Lol lol says the dog - Mew mew says the cat - May 
may says the goat - Maa maa says the cow

Quack quack says the duck - Kaka says the crow

Reflection: When I produced the sounds of 
different animals, students were able to identify 
them easily. We also talked about these animals 

– e.g. where they were generally found, what they 
ate etc. They were also able to name animals that 
are not commonly found around their homes – e.g. 
lion, fox.

Wild and domestic animals:

From the discussion on animals, that lived on 
either around home or forest- the terms domestic 
and wild animals were introduced to the children. 
Afterwards, two children were made to stand at 
two corners of the room- one represented wild 
and the other domestic. As I called out the names 
of different animals, the group had to run to the 
appropriate corner ‘wild’ or ‘domestic’. 

Reflection: Most of the times I called out the names 
in Tamil and then posed the question to the kids 
whether they knew its English equivalent. When it 
came to hippopotamus and fish, the children were 
confused because they felt ‘these animals lived in 
water’ and could not be categorized as wild or 
domestic. Again when it came to birds, the common 
answer was ‘they live on the tree/ sky’ and could 
not categorize them into domestic/ wild.

Who's Afraid of The Big Bad Wolf
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Comparing straw and stick houses: 

I divided the class into two groups – one group 
was given straws and the other was given sticks. 
They had to stick these on paper and shape it in 
the form of a roof. This helped set the background 
for the story (the strength of the three houses 
made of straw, stick and bricks)

Reflection: Once they had completed the same I 
explained to them the difference between straw 
roof and stick roof. I carried a small amount of 
straw which may have made it difficult for children 
to do the comparison. When we do this in class, we 

can take more straw (hay) to class and put them 
on a table and try to blow it down which can make 
children to comprehend the concept better.

EXPLAIN:
Story video:  I played a Disney video about 
“Three Little pigs”.

Reflection: The children seemed to enjoy the 
video. They started imitating the characters e. g. 
one of the children pretended to play the violin.

Story narration:

I narrated the story with the help the properties 
like straw (pasted in paper), stick (pasted in 
paper), stone, mask of pig, mask of wolf. 

Reflection: Initially, I narrated it in Tamil and 
then in bi-lingual. Here I stressed on words like 
– three-little-pigs, one day, big-bad-wolf, straw, 
stick, house, blow down etc). While detailing out, 
the children couldn’t recall some aspects, so I 
played the video again.
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Coloring the pictures

I gave them a worksheet with the 
character and objects present in 
the story and asked them to color 
it with crayons.

Reflection: They enjoyed coloring 
the worksheet and kept asking me 
to help them choose colors for their 
pictures. 

Reinforcing numbers: I asked 
them a few questions about 
numbers and gave them a 
worksheet with objects they see 
in their day-to-day life. They have 
to count the number of these 
objects in their house and fill the 
worksheet. '

Reflection: The students were able to count 
the objects and give the answer. They did the 
worksheet in their home as well. 

ELABORATE:
Enacting the story:

Students are asked to enact the story (they can 
use Tamil mixed with English) with the help of 
the props. Repetitive lines in the story can be 
sung rhythmically. 

I built a straw house.

I built a stick house.

I built a brick house.

Whose is afraid of the Big Bad Wolf?

I will huff…I will puff…I will blow your house 
down

Puppet show:

After this I held a puppet show for the kids on the 
same story followed by a role play. The puppet 
show comprised of two glove puppets narrating 
the story with me hiding behind a screen. This 
activity caught the children’s interest, they were 
amused by the puppet show and was eager to 
listen as well as demonstrate one by themselves 
later. 

Reflections: The puppet show I conducted were 
more or less based on the textbook version of the 
story which had many details missing. When I was 
performing, children jumped in to fill the gaps in 
the story. E.g. the part where the wolf jumps into 
the turpentine mix on the stove in the fireplace.

Story building using pictures

The children were given the worksheets they 
had colored earlier. They were asked to try and 
arrange the story in its sequence. 
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Reflection: I demonstrated this to the class the 
first time. Then I divided the children into two 
groups and asked them to repeat the same. Both 
the groups seemed to connect more to the video 
than to the textbook story. They talked about how 
the pigs danced, and how the wolf came dressed as 
a sheep etc. With the video, they seemed to have 
understood the story very well.

Role play

Students then performed the story in the form of 
a role play

Reflection: The students were eagerly participated 
in the role play. During the role play they made use 
of the roof models from the previous day. Many kids 
confused between BRICK and PIG. I explained that 
the house that pigs built could be called PIG House 
since it belonged to them, however the house was 
made of BRICKS.

EVALUATE:
I asked them to sing the song. They also filled 
a worksheet matching the animals with their 
habitats.

Overall reflection:

The students enjoyed the story in different ways 
- video, puppet show, role play, story building 
etc. Since it is std-1, more activities were given 
for listening and speaking. Colouring activity 
and writing were given here and there. Body 
movement activities were designed to enrich their 
motor skills. The video with its visuals and music 
left a good impact on students. 

* This lesson was tried out in a children’s home 
in Pondicherry with a group of early primary 
children.

C. Sasikumar, PST, GMS Manapet

R. Rajesh, PST, GPS Sivaranthagampet
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Objectives:
• Students should be able to understand the  
 numbers and one to one correspondence

• Count the number of objects in a collection

Prior Knowledge:

Recognizing  space, knowing one to three

Resources Used:

Ice-cream sticks, leaves, boxes, stones, marbles, 
clips, stamp pad, picture card, glue, worksheet

Process:
Build on prior knowledge

Game with a ball:

I divided the class into two groups with equal 
number of students in each group. It’s better if 
we play the game in the ground if the classroom 
isn’t big enough. A ball is kept in the middle and 
the students will stand on either side of the ball 
at a distance. When the teacher whistles, one 
student from group 1 and one student from 
group 2 have to come to the middle and go round 
the ball and then pick it up and run back to their 
respective teams. If the other student catches 
him (the student with the ball) then he/she will 
be the winner.

Reflection:   I conducted the game in a big room 
so it was comfortable for me. Initially I gave 
instructions to the students on how to play the 
game, and the students took turns in playing the 
game

C. Sasikumar

Numbers One to Nine
CBSE, Maths, Class - I, Unit -2

I modified the game by giving same numbers to 
both sides. If I call the number say “2” and whistle, 
then the student with number “2” from both sides 
have to come to the middle and quickly take the 
ball. One or two students sometimes failed to listen 
to the number. But their team members helped 
them run to the middle. In the beginning students 
did not have an idea about the game. After trial 
and error they understood who should run and 
collect the ball so that they will get one point on 
the board for their team. 

The students enjoyed the game very much and 
asked me to conduct this game the next day as 
well.

Bottle and marble:

  I kept a bag full of marbles, and separated the 
class into two teams with 4 students each. The 
students from each team have to take the marbles 
from the bottle and count the marbles. Whoever 
has highest number of marbles will be winner.

Reflection: One student from group 1 will come 
forward and take as many marbles as he can, with 
one hand, from the bag and count it. Then he’ll 
call out a name from the opposite team and that 
student has to come and take as many marbles as 

Number grows here... upto nine.
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he/she can with one hand and count.

When each of them place the marbles before 
the class, the teams should compare and predict 
who has more marbles. Sometimes one team got 
more and one team less. At other times both got 
equal numbers. Then both were winners. Equal 
means same, I could also introduced this concept 
through this game. This went on for a while and 
the students enjoyed the game.

These two games helped me in introducing 
numbers through play – especially games that 
engage them in physical activity. It is suitable 
for early primary children who need physical 
movements and activity to stay engaged.

Exploring it on their own:

Drawing and coloring

I gave a work sheet with images of objects (sun, 
star, pen, arrow, and moon).The students have to 
draw the same images on the blank page given 
and then draw a line matching to understand one 
– to – one correspondence. 

Reflection: Two students found it difficult to draw 
the image, I helped them draw it, with ease.

Sitting with 
them and asking 
questions like 
how many 
objects do you 
see there? What 
is there on the 
other side? Can 
you draw one for 
one, like, there is 
one circle here 
and can you can 
draw one there, 
helped them 
understand the 
concept easily.

 Some students drew more images. One student 

drew images which didn’t match these in the 
worksheet. Then I sat with him and asked him to 
count the images and compare it with the images 
he had drawn. Then he corrected his mistake.

Teachers Instruction

Song: (Done done done dondanaka done) 
Reflection: It is just a rhyming song and they 
enjoyed the song and were laughing a lot. I asked  
them to sing it very loud. It is basically to reinforce 
and give them a sense of the order of number 
sequence. 

Students enjoyed the song so much that they 
started singing the song unconsciously. The 

students liked the words “Done done done 
dondanaka done”. They kept repeating the 
words. Then we sang the song with high speed 
and with action. The numbers like “four”, 
“seven”, “ eight” were initially difficult to 
memorize. But after repeating a few times they 
got it easily.

Paste the Bindhi:

I gave a picture card with certain number 
of objects (bird, animals, food items, etc). The 
students have to paste the exact number of bindhi 
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in that picture card. I divided the class into two 
groups and placed the picture card on one side. 
Each student has to take one card and paste the 
bindhi as per the images in the card

Reflection:. All the students completed 4 cards 
each. Then I sat with the students and discussed 
about the card. One student had some difficulty in 
counting the numbers. I asked him to match the 
images with the bindhi. Till number “4” he had 
no problem in counting. He found difficulty in 
number “5” so while drawing the line from picture 
to bindhi he could not go beyond 4 but had stuck 
extra bindhis.  I asked the group if that was right? 

Students told me that there should be less bindhis 
as he has pasted more. They could not say the 
exact number but could identify that there were 
more bindhis than the pictures. Then he corrected 
it himself.

Practice:

Pocket the sticks

I placed a few number cards and some ice cream 
sticks. When I call out a number the students 
have to come forward and pick a card and take 
the exact number of ice cream sticks and place 
them appropriately.

I also kept pictures having different numbers of 
ice creams ranging from 1 to 5. The children have 
to count the sticks according to the number of ice 
creams in the picture and match.  

Reflection:  Students were able to do up to 

number 4 right. When it came to number 5 one 
or two students made mistakes 

Catch the partner

I asked the students to form a circle and to run 
inside that circle. When I call out number from 
1-5 they have to form a group based on the 
number called out. 

Reflection : It is basically for number concept 
and grouping. When I said one everybody stood 
alone, when I said two, they stood in pairs.  The 
one who is left without a partner will be out. 
He will come and stand beside me. The other 

students will continue to run, I kept changing the 
numbers. Sometimes one or two students will 
bully other students. As teachers we should keep 
an eye on the students while playing this game. It 
is a good activity for primary students to build an 
understanding about numbers.

Thumb impression using stamp pad:

When I call out any number from 1 to 5, the 
students have to dip their thumb on the stamp 
pad (water colour can also be used) and make an 
impression on a worksheet. 

Reflection: The students enjoyed this activity 
very much. One problem I had was there was 
only one stamp pad so the students took turns in 
dipping their fingers. I called out numbers like “3”, 
“2” and so on and all the students made thumb 
impressions accordingly. I asked them to circle 
those impressions. They did it with ease. One or 
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two students sometimes did more and 
circled it.

Evaluation:
Evaluation can be done with the help of 
the worksheet.   

Reflection : Students were able to 
complete the worksheet which proved 
that they understood the concept

http://www.kidzone.ws/prek_wrksht/
math-readiness/counting.htm

C. Sasikumar, PST, GMS Manapet
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Lesson Objectives:
• Identify 2-D shapes.

• Understand the concept of outlines.

• Understand the different views of an object  
 like front, top, side and back view.

Pre-requisite Knowledge:

• Names of the shapes like rectangle, triangle,  
 square etc.,

• Knowledge of straight lines and curves.

Materials Required:

• Worksheets

• Stickers

• Charts and colors

Warm up game: Tea Vada Dosa

This game is to improve the eye-hand 
coordination. I uttered one word and acted 
out another word to confuse the children, e.g. I 
said stand but i sat. Children have to follow the 
instruction and not my actions. This also helps to 
build alertness in them.

Process

Build on prior knowledge

Drawing my hand

Children are divided into three groups by 
counting 1, 2, and 3 and then made to sit in a 
circle. Each child is given a paper and is asked to 

K.James Kumar 
K.Brinda

Where to Look From
CBSE, Maths, Class - III, Unit -1

draw his/her own palm. Students should place 
their palm on the paper and draw the outline. 
This will help them understand what an outline 
is. Students may be allowed to color it as well.

During this activity, students drew the outline of 
their palm joyfully. Then they asked me whose 
outline was good. It is very easy for children to 
trace their hands, almost all were able to do it. 
After this, children looked at their outlines and 
compared it with their hands. 

Picture 1: Student doing activity

Drawing objects 

Students are asked to draw the outline of the 
objects that they find inside and outside the 
classroom. Objects like leaves, stones, pencils 
and erasers were chosen. During this process 
some of the students completed their outline 
very quickly as they had chosen small objects. A 
few students approached me to help them hold 
the object as they had chosen big leaves. 

Look the world in different angle
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Here coloring is not actually insisted but the 
students were eager to do it and colored their 
outlines. Students then compared their outlines 
with others. 

Explore
Pasting the stickers on the outline

A chart is given to the students, which contains 
the outline of a few objects like book, table, car, 
flower etc., and they are given a few stickers 
of the objects. Students find out which outline 
matches which sticker. After finding it, students 
will paste the sticker on the correct outline. 

Student artefact 2: Outline of leaves

Student artefact 1: Student had drawn picture of objects found in surrounding

Practice

Drawing different views of an object

I gave picture cards and asked students to tell me 

what view it is (top, side, front or back). Most of 
them were able to answer. Then I asked them to 

Student artefacts 3:  Different view of objects.

Student artefact 4:  Misrepresentation of side view 

by student
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draw a particular object or a bird as it is seen from 
the different angles. A few students were able 
to understand and represent the object in two 
different views. Some students had understood 
that in different angles, the entire object would 
not be seen. Such an understanding had led a 
child to draw half of the object.

Some students had understood the concept but 
have had difficulty in representing it.

Evaluation
Coloring the correct view

Worksheet - Different view of objects ( color - top view of computer, side view of bus, front view of mobile & bus

Worksheet - Different view of objects

Student artefact 5: Identifying and coloring specific view

Students are asked to color the correct view of 
the object from the different options given. In 
this worksheet, they need to colour the top view 
of the computer, side view of the bus and the 
front view of the mobile and chair. 

A few students struggled to read the questions. 
So I helped them understand the questions. Then 
they were able to identify the view and color it. 
All the students did the activity correctly.

Find out the object and the view

I gave a worksheet containing different views of 
various objects. Here students had to observe the 
picture to find out its name and the view from 



û¨¡ 2016 29F¬êñ£Q

Figure 1: Picture cards used to assess the different views

Student artefact 6:  common mistake made by students

K.James Kumar, PST, GPS Aranganour

K.Brinda, PST, GPS Patchur,Karaikal

which it is drawn. 

In this activity students were able to label the 
different sides but made mistakes while trying to 

identify the view. The pictures must be carefully 
chosen such that it is easy for them to identify 
the view and avoid creating a misconception in 
them. 
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Objectives:
•  To observe the plants and their parts 

•  To know the classification of plants 

•  To understand the diversity of plants 

Engage: 

- Start the discussion by asking children about  
 home garden

- Story telling – Story related to tree

- Start the discussion by asking children to  
 identify the objects made up of wood

  • Classroom & School

  • Home

These activities would help teachers to 
understand students’ prior knowledge and 
create interest in knowing about plants around 
them. 

Explore: 
Plant fairy:

Let’s try a new game ‘The Plant Fairy’. One student 
can act as a Plant fairy and give instructions, and 
others can follow. If the ‘Plant fairy’ says touch 
the green leaves, students will run and touch the 
green leaves. Anybody who misses out or does 

The Plant Fairy
CBSE, EVS, Class - III, Unit -3

not follow the instructions is assumed to be out 
of the game.

The one who is out of the game will be the next 
‘Plant fairy’.

Drawing a garden: 

Ask students to draw the picture of a garden. 
Teacher needs to instruct the students on how to 
draw a garden by looking at a nearby garden so 
that they can include more plants in their picture. 
If there is no garden nearby the teacher can 
create a visual image by talking about a garden 
and using the words from the lesson. Teacher 
asks students to name the plants that they drew. 

Leaf tracing & drawing pictures

Students could be asked to bring fallen leaves 
from the garden, and asked to observe the 
leaves and explain. Here the students can feel 
the texture, observe the shapes of the leaves, the 
veins and the color.

- Students can be instructed to trace the leaves  
 in their note book by using color pencils or  
 crayons

- Using different leaves the students can be  
 asked to create pictures of animal such as rat,  
 elephant, rabbit etc. 

Explain:
Ask students to collect information of plants in 
their surroundings and classify them according 

K. Raguvaran
T. Kavinmugila T. Kavinmugila

Lesson plan Tryout ReflectionTrees, herbs, shrubs and more flora   
around us…
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Name of the plant
( >Vk«Ý][ ØÃBì )

Height (Tall/short/
medium) 

( cB«D )

Size of the stem 
(Thick/thin) 

( >õ½[ ¶á¡ )

Shape of the leaves
( Öçél[ k½kD )

to their understanding based on the tabular 
column

Every student in the class should get a chance 
to present his/her idea. After getting their 
ideas, teacher could explain how to differentiate 
between shrub and tree, herb and tree, herb and 
shrub etc. 

Who am I? Game

Picture of a plant and some description of that 
plant would be printed on cards. This is a group 
activity. One group will read out the description 
(clues) and other group has to find out the name 
of the plant. Each group will get equal chance. 

Elaborate:
Activity 1: Ask students to collect names of the 
leaves that are used for cooking.

Activity 2: Ask students to collect names of 
plants used for cooking and write the parts of 
that plant that is used as food.

S. No 
( köçÄ 

¨õ )

1 Tomato ( >ÂïV¹ ) Fruit  ( ïM )

Name of the plant 
( >Vk«Ý][ ØÃBú )

Parts used 
forcooking 

( cðkVï ÃB[Ã|D 
ÃVïD )

Tryout Reflection
The entire lesson plan could be transacted in 
6 to 7 periods, depending on the classroom 
requirement. We tried out some of the ideas and 
activities mentioned in the lesson plan and the 
reflection is based on our tryout.

I started the discussion with questions of plants 
and trees they have seen in their vicinity? Students 
gave the names of the trees in a chorus, so I asked 
them to list the names of trees and plants one by 
one. One student said “Coconut tree, tamarind, 
palm, papaya tree, drumstick tree, banana tree, 
banyan tree…” and the next student started with 
papaya tree and banana tree, and went on to 
repeat most of what the first student had said. 
I insisted that students list new trees and plants 
which are not listed by others. The next student 
listed neem tree, lemon tree, tamarind tree, 
mehendi plant, guava tree etc. I asked them to 
name a few plants other than trees. The students 
listed a few shrubs and herbs, Thulasi, hibiscus, 
grass, groundnut, paddy etc.

The story of Giant Tree: 

Once upon a time, a poor family lived in a village. 
The main income for the family was by selling 
fruits and vegetables. Once it rained very heavily 
for days on end. Due to the rain the stocked fruits 
and vegetables started to decay. The family felt 
very sad for the loss that they had incurred. 
Father, mother, daughter and son took all the 
decayed fruits and vegetables and threw them out 
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in the courtyard. Next day from the heap of rotten 
vegetables and fruits a tiny plant sprouted. To the 
surprise of all the plant started to grow very fast. 
In two days it had long stem and branches. On 
the third and the fourth day the plant grew into 
a tree with large trunk and numerous branches. 
The tree grew so tall that its tip was not visible 
to the kids. On the fifth day 
the kids decided to climb  up 
the tree and find out what 
was at the top. They started 
climbing the tree the next 
morning. After climbing to a 
certain height they could see 
the village river, they climbed 
further on to see the clouds. 
They climbed higher and 
higher and it took one and a 
half days to reach the tip of 
the ever growing tree. At the 
tip of the tree they could find 
round golden fruits. The kids 
felt so happy. They plucked 
enough of them and climbed 
down to reach their parents. 
On reaching the ground they 
realised that their parents 
were anxiously waiting for 
them. The kids handed over the golden fruits to 
their parents and the family happily lived ever 
after.  

Students curiously followed the story and their 
involvement added richness to the story. At the 
end of storytelling, I asked many questions like, 
have you seen any big trees? What was the height 
of the tree? What was the colour of the leaves? 
Have you seen different coloured leaves in the 
same tree? What is the size of the leaf? How 
many branches do trees have? What kinds of 
birds come there? 

They answered all the questions by relating it to 

their life experience.  

After this the I asked the children to name a few 
objects made of wood in their environment. They 
listed some of wooden objects that are seen in 
houses and classrooms, like cupboard, window, 
door, bench, chair, cot etc.

Visualizing a colourful  garden:

I asked them to draw a picture of a garden. Tree 
was the dominant figure in most drawings; few 
of them drew other small plants also. I asked 
them to identify the parts of the plants from their 
drawings. They said “leaf, root, fruit and flower”. 
Interestingly no one said stem. I told them to 
differentiate a tree from a shrub or herb. They 
said “trees are tall, big leaves, many divisions, 
and small plants are all called herbs and shrubs”. 
One student said “herbs are small in size and 
have very small leaves”.

I brought leaves of various plants, from a garden 
nearby. I had planned to collect the fallen leaves 



û¨¡ 2016 33F¬êñ£Q

but could collect only green leaves 
because of heavy rain the previous 
night. I told them to observe the leaves, 
touch and feel them, and describe the 
leaves. 

They described the leaves, the color, 
size and shape and texture. They 
identified all the leaves, but could not 
identify other plants like herb, shrubs 
and creepers. 

Tracing the leaves:

They were very happy to trace the leaves and 
exchanged the tracings with their friends. After 
the tracing activity the students compared the 
arrangement of veins and size of leaves with the 
pictures they traced. 

I asked them to make any picture by using leaves. 
Leaves and glue (fevicol) were provided to the 
students. I demonstrated one model picture. 
Students made wonderful pictures and displayed 
their creativity.  Doll, fan, triangle, flower, tortoise, 
boy, square….the list goes on. 



û¨¡ 201634 F¬êñ£Q

At the end of class, I gave them home work of 
collecting information of plants around their 

K. Raghuvaran, PST, GPS Maducaraipet

T. Kavinmugila, Kuyilapalayam HSS, Kuyilapalayam

surroundings. The next class could start with 
discussion on students’ homework.
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ð£ì «ï£‚è‹ : 

	-	æ¬êïòI‚è	 è¼ˆ¶Š	 ð£ì™è¬÷‚	 

  «è†´Š ¹K‰¶ ªè£œ÷™

	-	ï£†´Š¹ø‚	è¬îè¬÷‚	«è†ì™

	-	àŸÁ‚	 «è†ì	 Mõóƒè¬÷Š	 ¹K‰¶	 

  ªè£œ÷™.

	-	è®ù„	ªê£Ÿè¬÷	ÜP‰¶	ªè£œÀî™

ï£†´Š¹ø‚ è¬î Ãø™:

	-	ð£ìˆFŸ°ˆ	 ªî£ì˜¹¬ìò	 ï£†´Š¹ø‚	 

  è¬î¬òˆ «î˜‰ªî´ˆ¶ ñ£íõ˜èÀ‚°‚  

  ÃÁî™.

	-	è¬î	 ªê£™½‹ªð£¿¶	 è¬î	 ÃÁ‹	 

  àˆFè¬÷Š ðò¡ð´ˆ¶î™.

ðJŸCˆî£œ - àœ÷¬î„ ªê£™«õ£‹. 

-		 àœ÷¬î„ªê£™«õ£‹	 ðJŸCˆî£¬÷	 

  ñ£íõ˜èÀ‚° õöƒ°î™

-		 õ°Šð¬ø‚«èŸð	 îQò£è«õ£	°¿M«ô£	 

  ªè£´ˆ¶ ðFôO‚°‹ð® ªêŒò  

  «õ‡´‹.

ýK„ê‰Fó¡ - è¬î Ãø™

-		 "ýK„ê‰Fó	 ñý£	 ó£û£'	 è¬î¬ò‚	 

  °ö‰¬îèÀ‚°‚ ÃÁî™

-		 ýK„ê‰Fó	 ñý£ó£û£M¡	 è¬î¬ò‚	 

  ÃÁ‹ ªð£¿«î ñ£íõ˜èOì‹  

  à¬óò£ì™ Íô‹ Üõ˜èœ ¹K‰¶  

  ªè£‡ì¬î àÁFŠð´ˆ¶î™. 

ýK„ê‰Fó¡ - CQñ£

	-	ýK„ê‰Fó	 ñý£ó£û£	 ðìˆ¬î	 

  ñ£íõ˜èÀ‚°Š «ð£†´‚ è£†´î™.

ýK„ê‰Fó ï£ìè‹ ð£˜ˆî è£‰F:

	-	ýK„ê‰Fó	 ï£ìèˆ¬îŠ	 ð£˜ˆî	 è£‰F	 

  à‡¬ñ «ðêˆ¶õƒ°õî™.

	-	ÜÂðõˆ¬î»‹	è¬î¬ò»‹			Þ¬íˆ¶	 

  ñ£íõ˜èÀì¡ à¬óò£ì™ Gè›ˆ¶î™.

ð£óFî£ê¡ - ÜPºè‹

	-	ð£óFî£ê¡	¹¬èŠðì‹	ñŸÁ‹		ÝCKò˜	 

		 °PŠ¹	 Þ¬íˆî	 -	 «ð£vì˜	 îò£Kˆ¶	 

  ñ£íõ˜èÀ‚°‚ ÃÁî™.

	-	¹¶¬õ¬ò„	ê£˜‰îõ˜	â¡ðî£™	«õÁ	ðô	 

  MõóƒèÀì¡ è¬îò£è¾‹ Ãøô£‹.

ªñŒ ªê£™ô™ ï™ô¶

º.ê£‰î °ñ£K
õ£. ióŠð¡
ñ£ôF

êñ„Y˜ è™M, îI›, õ°Š¹ 4, ð¼õ‹ 1, ð£ì‹ 1
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àœ÷¬î„ ªê£™½‹ àò˜‰î àœ÷ˆ¬î ñ£íõ˜è¬÷Š 
ªðø„ªêŒî™!
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è®ù„ªê£Ÿè¬÷‚ èŸHˆî™:

	-	ð£ì¬ô‚	ªè£´ˆ¶	è®ù	õ£˜ˆ¬îè¬÷	 

  Ü®‚«è£®ì„ ªêŒî™.

	-	Ü®‚«è£®†ì	 õ£˜ˆ¬îè¬÷	 â´ˆ¶	 

  â¿¶î™

	-	è®ù„ªê£™LŸ°	 ðìƒè¬÷‚	 ªè£‡´‹	 

  Åö¬ô ¬ñòŠð´ˆF»‹ ªð£¼œ ¹Kò  

  ¬õˆî™

	-	æ¬ê	ïòI‚è	ªê£Ÿè¬÷	õ¬èŠð´ˆ¶î™

ð£ì¬ôŠ ðö‚èŠ ð´ˆ¶î™:

	-	ÝCKò˜	ªê£™ô	ñ£íõ˜èœ	ªê£™½î™

	-	ªõš«õÁ	ó£èƒèO™	ðö‚èŠ	ð´ˆ¶î™.

º¿ ð£ì‚ è¼ˆF¬ù å¼ƒA¬íˆ¶  

 e†´‚ ªè£í¼î™

ñFŠH´î™

•	 ð£óFî£êQ¡		ð£ì™èœ	ñŸÁ‹	õ£›‚¬è‚	 

 °PŠ¹ ²õªó£†® Þ¬í‚èŠ ð†´œ÷¶.

•	 "ýK„ê‰Fó¡	è¬î'	 -	 è¬î	Ü†¬ìò£è	 

 Þ¬í‚èŠ ð†´œ÷¶.

•	 F¼.ð†ì£H	 Üõ˜èœ	 ð£®ò	 ªñŒ	 

 ªê£™ô™ ð£ì™ Ý®«ò£õ£è àœ÷¶.

•	 ýK„ê‰Fó¡	 ðŸPò	 °Á‹ðìƒèœ	 

 õ¬ôî÷ˆF™ àœ÷ù. ÜõŸ¬øˆ  

 «î˜‰ªî´ˆ¶ `ñ£íõ˜èÀ‚°ˆ   

 F¬óJìô£‹. 

•	 à‡¬ñ	 «ð²î™	 ðŸPò	 F¼‚°øœ	 

 è¬îèœ ñŸÁ‹ ñŸø è¬îè¬÷ õ£C‚è‚  

 ªè£´‚èô£‹.



û¨¡ 2016 37F¬êñ£Q

õ°Šð¬ø ÜÂðõ‹

ªñŒ ªê£™ô™ ðö‚èˆ¬î  ñ£íõ˜èœ 

ªðÁõîŸ°‹ ÜŠð£ìL¡ Íô‹ Üõ˜èœ 

Ü¬ìò «õ‡®ò Fø¡è÷£ù, ð£ì™è¬÷Š 

ð£´î™, è¬î «è†ì™, ¹K‰¶ªè£‡´ 

ªêò™ ð´ˆ¶î™ «ð£¡øõŸ¬ø 

«ñ‹ð´ˆ¶õîŸ° ãŸð ð£ìˆF†ìˆ¬îˆ 

îò£Kˆ¶ ñ£íõ˜èOì‹ ªê¡«ø£‹. 18 

ñ£íõ˜èœ Þ¼‰î õ°Šð¬øJ™. õ†ìñ£è 

Üñ˜‰«î£‹.  Þó‡´ ²ŸÁ ¬è‚ «è£˜ˆ¶ 

ïì‰¶  õ‰î H¡ õ†ìˆ¬î à¼õ£‚A«ù£‹. 

ï£ƒèœ ð£ìªñ´ˆî ñ£íõ˜èœ  Þ¶õ¬ó 

âƒèÀ‚°  ÜPºèñ£è£îõ˜èœ. Üîù£™ 

ªðò˜ â¿F ê†¬ìJ™ °ˆF M†«ì£‹. Ü¶ 

«ð£î£ªî¡Á ÜPºè M¬÷ò£†´ å¡¬ø»‹ 

M¬÷ò£®«ù£‹. M¬÷ò£†´ º®‰î¶‹ 

ï£†´Š¹ø‚	 è¬îò£ù	 “º†¬ì	 ò£¼¬ìò¶”	

â¡ø è¬î¬ò‚ ÃP à¬óò£ì™ å¡¬ø 

«ñŸªè£‡«ì£‹. ñ£íõ˜èœ àŸê£èñ£è 

ðFôOˆîù˜.  Ü¶ º®‰î¶‹ Þó‡´ 

ïð˜èœ °¿¬õ à¼õ£‚A«ù£‹. Þ‚°¿¬õ 

à¼õ£‚è ð®‚èˆ ªîK‰îõ˜èœ å¼õ˜ ð®‚èˆ 

ªîKò£î å¼õ˜ âù  Þ¼õ˜ °¿õ£èŠ HK‰¶ 

Üñó ¬õˆ«î£‹. åšªõ£¼ °¿MŸ°‹ °¿ 

ªêò™ð£†®Ÿè£ù «ðŠð˜ õöƒèŠð†ì¶. Ü¬î 

Üõ˜èœ ð®ˆ¶ «ðC °PJì «õ‡´‹.

Ü´ˆ¶ Üõ˜è¬÷ ß´ð´ˆFò ªêò™ð£´ 
Iè¾‹ º‚Aòñ£ù¶. Í¡Á ïð˜ °¿õ£èŠ 
HK‰¶, Üõ˜èÀ‚° "àœ÷¶ àœ÷ð®" â¡ø 
ðJŸCˆî£¬÷ õöƒA«ù£‹. Ü¬îŠ ð®ˆ¶ 
Mõ£Fˆ¶ ñŸøõ˜èœ º¡ â´ˆ¶¬ó‚è 
«õ‡´‹. Üõ˜èœ °¿ «õ¬ô¬òˆ 
¶õƒ°õîŸ°º¡	 	 	 W›‚è‡ì	 «èœMè¬÷	
õ£Cˆ¶ àî£óí‹ è£†® M÷‚A«ù£‹.   
ÞŠð®õˆ¶ì¡ 15 ºî™ 20 GIìƒèœ 
õ¬ó  Üõ˜èÀ‚°œ à¬óò£®ù˜. Üõ˜èœ 
à¬óò£®ò Mî‹ Üöè£è Þ¼‰î¶. ï£¡ 
ðœO‚ÃìˆFô ªð£Œ ªê£™LJ¼‚A«ø¡. 
""ï£¡ ê£Šð£ì ªè£†®†´ Þ™ô¡Â ªð£Œ 
ªê£™LJ¼‚A«ø¡'', â¡ø£¡ å¼ ñ£íõ¡. 
Ýó‹ðˆF™ Ã„êŠð†ì Üõ˜èœ «ð£èŠ «ð£è 
²ôðñ£è «ðC‚ªè£‡ìù˜.

àœ÷¬î àœ÷ð®

1) ï£‹  âƒªè™ô£‹  ªð£Œªê£™A«ø£‹?

-	 ðœOJ™

-	 i†®™

-	 M¬÷ò£´IìˆF™

-	 ê£ŠH´IìˆF™

-	 è¬ìJ™

2) ï£‹ ò£Kì‹ ªð£Œ ªê£™A«ø£‹?

-	 ï‡ð˜èOì‹

-	 Ü‹ñ£/	ÜŠð£Mì‹

-	 àøMù˜èOì‹

-	 ÝCKò˜èOì‹

3) ï£‹ ã¡ ªð£Œ ªê£™A«ø£‹?

-	 ðòˆF™

-	 ï™ô	ªðò˜	õ£ƒè

-	 F†´	õ£ƒè£ñL¼‚è

-	 ªð£¿¶	«ð£‚AŸè£è

-	 «õ¬ô	ªêŒò£ñL¼‚°‹ªð£¿¶

-	 îõÁ	ªêŒ»‹ªð£¿¶
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î£ƒèœ °¿M™ «ðC‚ªè£‡ì¬î‚ 

è£AîˆF™ °Pˆî¬îŠ ðA˜‰¶ªè£œõ¶ 

â¡ð¶ Üõ˜èÀ‚°Š ¹¶ ÜÂðõñ£è 

Þ¼‰î¶. ºî™ Í¡Á °¿‚èœ ÜîŸè£ù 

ðJŸCJ™ ß´ð†ì¶«ð£™ Þ¼‰î¶. è¬ìC 

Þó‡´°¿ º¬øò£è„ ªêŒîù˜. è¬ìC 

°¿ ðA˜‰¶ ªè£‡ì¬î Þƒ° °PŠHìô£‹ 

âù â‡µA«ø¡.

Íõ¼‹ õK¬êò£è G¡Á ªè£‡ìù˜. 

ñ£íõ˜	1	-	è¬ìJ™	ªð£Œ	ªê£™LJ¼‚A«ø£‹.

ñ£íõ˜	2-	è¬ì‚è£ó˜	àœ«÷	ê£ñ£¡	â´‚è„	

ªê¡ø ªð£¿¶ I†ì£¬ò â´ˆ¶‚ ¬èJ™ 

åOˆ¶‚ ªè£œÀ«õ£‹. 

ñ£íõ˜	3	-	Ý¬êò£™

-----

ñ£íõ˜	 1	 -	 i†®™	 îƒè„CJì‹	 ªð£Œ	

ªê£™LJ¼‚A«ø¡.

ñ£íõ˜	 2-	 îƒè„C	 õ„C¼‰î	 ªð£‹¬ñ	

âù‚°‹ ¹®„C¼‰î¶. Ü¶‚°‹ ¹®„C¼‰î¶. 

Ýù£™ ï£¡ Ü¬î â´ˆ¶‚ ªè£‡´ «ð£Œ 

çŠªó‡´A†ì °´ˆ¶†´, i†®™ õ‰¶ è£í 

M™¬ô â¡Á ªð£Œ ªê£™LM†«ì¡.

ñ£íõ˜	3	-	Ý¬êò£™

--------

ñ£íõ˜	1	-	ðœOJ™

ñ£íõ˜	 2-	 	 F¼Mö£MŸ°„	 ªê¡øî£™	

h¾ «ð£†´ M†´, ðœOJ™ «ð£Œ àì‹¹ 

êKJ™¬ô ÝvðˆFK‚° «ð£«ù¡ â¡Á 

ªð£Œ ªê£™™LJ¼‚A«ø¡.

ñ£íõ˜	3	-	ÝCKò˜	Ü®Šð£ƒè¡Â	ðòˆ¶ô	

ªð£Œ ªê£¡«ù¡.

--------

ÞŠð® ñ£íõ˜èœ Üõ˜èÀ‚«è àKò 

º¬øJ™ â´ˆ¶‚ ÃPù˜.  ÞŠðA˜¬õ º¡ 

¬õˆ¶ à¬óò£ì¬ôˆ ¶õƒA«ù£‹. 

Ý : ÜŠð®ò£ù£™ ï£‹ ªð£Œ ªê£™Lî£¡  

  Ýè«õ‡´ñ£?

ñ£ : Ýñ£‹.

Ý : ªð£Œ ªê£™½õ¶ êKò£?

ñ£ : îõÁ.

ÞŠðF¬ô‚ ªè£‡´ â¡ù ªêŒõ¶  

â¡Á âƒèÀ‚° °öŠðñ£è  

Þ¼‰î¶.
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Ý		:		à‡¬ñ¬ò	ñ†´«ñ 

     «ðCòõK¡ è¬î¬ò‚  

     «è†èô£ñ£?

ñ£  :  «è†èô£‹.

Ü¬ùˆ¶ ñ£íõ˜è¬÷»‹ Ü¼A™  

õóõ¬öˆ¶‚ è¬î‚°ˆ îò£˜ð´ˆF  

è¬î¬òˆ ¶õƒA«ù£‹.

ýK„ê‰Fó¡ è¬î¬ò õ£Œ õNò£è‚ 

ÃP«ù£‹. ñ£íõ˜èœ Ý˜õñ£è‚ «è†ìù˜. 

ýK„ê‰Fó ñý£ó£û£, Mvõ£IˆFó˜ «ð£¡ø  

è¬îJ™ àœ÷ ªðò˜è¬÷ G¬ù¾  ¬õˆ¶‚ 

ªè£œõ¶	ªè£…ê‹	è®ùñ£è«õ	Þ¼‰î¶.

ñ£íõ˜èœ è¬î «è†ì£½‹ Ü¶ Þ¡Â‹ 

ðFò «õ‡´‹ â¡ðîŸè£è ýKê‰FóQ¡ 

è£˜†Ç¡ ðì‹ å¡¬øŠ «ð£†´ e‡´‹ 

å¼ º¬ø è¬î¬ò M÷‚èñ£è‚ ÃP«ù£‹.  

ÜŠð®‚ ÃÁ‹ªð£¿¶ Üõ˜èÀ‚° ñùF™ 

ðF‰î¶. 

"ýK„ê‰Fó£' ðìˆ¬îŠ ð£˜ˆî  

ñ£íõ˜èOì‹, Þ‰î‚ è¬î ï‹ ï£†®™ ðô 

ÞìƒèO™  ï£ìèñ£è ï®‚èŠ ð†ì¶. Ü¬îŠ 

ð£˜ˆî å¼ ¬ðò¡ î£Â‹ à‡¬ñ¬ò„ 

ªê£™ðõù£è ñ£ø«õ‡´‹ âù º®¾ 

ªêŒî£¡. ÜõÂ‚° ªð£Œ ªê£™ô «õ‡®ò 

ÜõCò‹ ðô ÞìƒèO™ à¼õ£ù¶. å¼ º¬ø 

«î˜¾ â¿¶‹ ªð£¿¶ å¼ «èœM‚°Š ðF™ 

ªîKòM™¬ô. ð‚èˆFL¼‰î ñ£íõ˜ ð£˜ˆ¶ 

â¿¶‹ð®‚ è£†®ù£¡. Ýù£™ â¿î£ñ«ô 

à†è£˜‰¶ °¬ø‰î ñFŠªð‡ â´ˆî£˜.  

àƒèÀ‚°‚ Ãìˆ ªîK»‹. à‡¬ñ¬ò«ò 

«ðCòõ˜ àƒèÀ‚° ò£¬óò£õ¶ ªîK»ñ£ 

â¡«ø£‹. ñ£íõ˜èœ Ü¬ñFò£è«õ 

Þ¼‰îù˜. Üõ˜ ªðKò ñè£ˆñ£... â¡Á 

°PŠ¹ ªè£´ˆ¶, ñè£ˆñ£ ò£˜ â¡Á ªîK»ñ£ 

â¡øªð£¿¶

ñ£ : ñý£ˆñ£ è£‰F.

Ý : Þƒ°œ÷ ï£º‹ ýK„ê‰Fó£ è¬î¬ò 

CQñ£õ£èŠ ð£˜ˆF¼‚A«ø£‹.  ï£º‹ â¡ù 

ªêŒò ºòŸC‚èô£‹?

ñ£: ªð£Œ ªê£™ô£ñL¼‚è!

âF˜„ªê£™ M¬÷ò£†¬ì  ï£ƒèœ M¬÷ò£® 

Hø° ñ£íõ˜è¬÷ M¬÷ò£ì¬õˆ«î£‹. 

15 ºî™ 20 âF˜„ªê£™è¬÷ Üõ˜è÷£™ 

ñ£íõ˜èÀì¡ âF˜„ªê£™ M¬÷ò£†´ 

M¬÷ò£®«ù£‹.M¬÷ò£ìˆîò£ó£è 

Þ¼‚°‹  Þ¼õ˜ ï´M™ õó«õ‡´‹.  

õ‰¶ ¬è î†®M†´ å¼ õ£˜ˆ¬î¬ò 

ªê£™L ¬è¬ò c†ì «õ‡´‹.  

âFK™ Þ¼Šðõ˜ ¬è î†® ÜîŸè£ù 

âF˜„ªê£™¬ô„ ªê£™ô «õ‡´‹.   
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ªê£™ôº®‰î¶. Ü«î£´ ñ£íõ˜èœ 

àŸê£èñ£è¾‹ Ü´ˆî¶ ï£¡, ï£¡ âù 

º‰F‚ªè£‡´‹ ªêò™ð†ìù˜. âF˜„ªê£™ 

õ£˜ˆ¬î ªîKò£îõ˜èÀ‹ ¬è î†® ¬è 

c†´‹ ªêòL™ ß´ð´õîŸ° Ý˜õñ£è º¡ 

õ‰î¶ ñA›„Cò£è Þ¼‰î¶. 

ð£ìŠ¹ˆîèˆF½œ÷ ªñŒ ªê£™ô™ ï™ô¶ 

â¡ø ð£ì¬ô ïèªô´ˆ¶ ñ£íõ˜èOì‹ 

ªè£´ˆ¶ , 

-	 Ü¬îŠ	 ð®ˆ¶Š	 ð£˜ˆ¶	 è®ùñ£ù	 

 õ£˜ˆ¬îè¬÷ Ü®‚«è£´ Þì„ªêŒ«î£‹. 

-	 Ü®‚«è£®†ì	 õ£˜ˆ¬îè¬÷Š	 H¡	 

 ð‚èˆF™ â¿î„ ªêŒ«î£‹. 

-	 Üõ˜èœ	 â¿Fò	 õ£˜ˆ¬îè¬÷	 

 åšªõ£¡ø£è‚ «è†´ Üî¡ Ü˜ˆîƒè¬÷  

 M÷‚A«ù£‹.

õ£. ióŠð¡, ªî£.ð.Ý, Ü.ªî£.ð. äòƒ°†®Šð£¬÷ò‹

º.ê£‰î °ñ£K, ªî£.ð.Ý, Ü.ªî£.ð. º¼ƒèŠð£‚è‹

ñ£ôF, ªî£.ð£.Ý, Ü.ªî£.ð. èíðFªê†®°÷‹ 

-	 "ªñŒ	ªê£™ô™	ï™ô¶'	ð£ì¬ô„	«ê˜‰¶	

ð®ˆ«î£‹.

Ü´ˆ¶ ð£óFî£ê¡ ðŸPò °PŠ¬ðŠ 

¹¬èŠðìˆ¶ì¡ º¿ ð‚è Ü÷M™ 

õ®õ¬ñˆ¶ õöƒA«ù£‹.  Üõ˜èœ 

Ü¬î‚ ¬èJ™ ¬õˆF¼‚°‹ ªð£¿¶, Þ¶ 

ò£˜ ªîK»ñ£ â¡Á «è†ì ªð£¿¶ Þõ˜ 

ýK„ê‰Fó˜ ñ£FKJ™¬ô«ò â¡ø£¡ 

å¼ ñ£íõ¡. ýK„ê‰Fó˜ ÞŠð®J¼‚è 

ñ£†ì£˜ â¡ð¶ ªîOõ£AM†ì¶. Üõ¡ 

è¬îJL¼‰¶ ªõOõóM™¬ô â¡ð¬î»‹ 

¹K‰¶ ªè£œ÷ º®‰î¶.  ð£óFî£ê¬ù‚ 

è¬îò£è„	 ªê£™õî£?	 ð£ìô£CKò¬ó	 -	

à¬ó Gè›ˆF ÜPºèŠð´ˆ¶õî£? â¡ø 

«ò£ê¬ù»ì¡ Þšõ°Š¹ º®‰¶œ÷¶. 

ÞŠð£ì‹ Ü´ˆî õ°ŠH™ ªî£ì¼‹.
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Theme: This lesson is about a Fir tree that is 
granted four wishes by a magician. The tree is not 
happy with its own leaves and asks the magician 
to change it. But finally, the tree realizes that it 
was better off earlier, with its own leaves.  The 
theme that emerges from this lesson is self-
esteem and being content with what one has. 

Specific objectives:

1. Learning antonyms  (building with prefixes)

2. Vocabularies (magician, sudden, shelter,  
 reward, grant, surprise, stole, fir tree, pretty,  
 gold)

3. Speaking skills can be developed through a  
 role play of the story. 

4. Listening skills can be developed by the  
 teacher’s narration of the story and building  
 a dialogue with the children. 

Myself and ourselves:

This is an activity for children to understand and 
appreciate each other. To pair children at random, 
squares are drawn on the floor with an alphabet 
written in each square. The same alphabet must 
be written in two squares and some may be left 
empty. The students are asked to move from one 
square to other until the teacher says ‘freeze’. The 
children in the box with the same alphabet are 
paired together.  They are asked to talk to each 
other and find out something special about the 
other person. Once all the pairs are done, they 
share about their partner in the large group. The 

K. Perumal
A. Martial Andre

The Little Fir Tree
CBSE, English, Class - IV, Unit - II

teacher can capture these on a chart and display 
it in the classroom.

Reflection: 

Games and energizers are really important when 
we handle primary classes. While I had initially 
planned for only one energizer, I realized that 
we may need to have a couple of energizers in 
between the lesson to sustain the interest and 
energy of the children. Simple ones like “small pot, 
big pot”, “dance and freeze” “forming a group” also 
work effectively among the children. 

In this activity, each child said a positive characters 
about his partner.  Some of their statements are: 
He is good at reading, writing, helping others, 
sharing things etc. But I noticed that when one 
group is presenting, the others are distracted. So 
a slight modification to the activity could be that 
after each pair finishes, the rest of the class can 
add a few more positives about each child and the 
teacher can capture them on the board or a chart. 

Be happy with what you have

Teach
er  

R
eflectio

n
s
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This will keep them connected to the discussion. 
We could also have names written in the chits and 
the names could be called out. This helps maintain 
the surprise element and children would be eager 
to know who is next

Picture Cards for vocabulary: Prepare 
picture cards to introduce the vocabulary (Fir 
tree, magician, sudden, shelter, reward, grant, 

surprise, stole, pretty, gold). Ask each group to 
take some cards and discuss what the card is 
about and introduce the appropriate vocabulary. 

As an extension of the activity, divide the class 
into two groups. One group shows one set of 
picture cards and the other group can guess the 
word. Allot points to each group for identifying 
the word the picture represents. 

Reflection: In this activity, children came up with 
a lot of different words what they had in mind. 
When I showed the picture for the word ‘surprise’, 
students came up with words like ‘gift, happy, 
boy, sad’ etc. I realized that the pictures need to 
be chosen carefully for children to be able to guess 

the word. In another instance, when the picture 
was shown for the word ‘sudden’, students said 
“come is grandfather” “cycle boy flying”. The word 
‘sudden’ didn’t occur to them. They also need to be 
given clues to guess the correct word. It is easier 
to do this activity for nouns than for adjectives 

and the choice of pictures plays an important 
role in the effectiveness of this activity. But what 
was interesting is that the picture provided 
opportunities for the children to speak in English. 
Another insight is that once the word is introduced, 
it needs to be reinforced by continuously using it in 
context.

Story Narration

The teacher may narrate the story and the 
children can be seated in a circle. The narration 
must be animated and include all the newly 
learnt vocabulary. Maintain eye contact with 
the children to ensure they are engaged in the 
narration. After the story has been narrated 
to the entire class, let the students sit in small 
groups and narrate the story themselves in their 
own language and the teacher can observe each 
group. Once the story has been narrated, teacher 
may use different strategies to help children read 
and comprehend the story.

Reflection: I used properties like magic wand, 
paper cones to depict it as needles, green, golden 
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and glass leaves etc. to narrate the story in English 
interspersed with Tamil. These helped the students 
to comprehend the story. To check if students’ 
were able to comprehend, I asked them questions 
in between the story.  I have observed that rather 
than finishing a story in five minutes, it is good to 
extend it to fifteen twenty minutes by dramatizing 
it. Then there is more scope for the child to imagine 
and visualize a story. Also, repeated use of some 
sentences will remain rooted in the students’ mind. 

Story Chunks

Split the lesson into 6 chunks; prepare a picture 
for each and narrate the story in English using 
those pictures. Stop at the end of each chunk, 
make the children repeat the story using the 
actions and gestures done by the teacher. 
Conclude the story with its message that each 
one is special and should be happy with what 
they have and respect others uniqueness.

Students sit with teacher while they 
read the story from the textbook 
of picture chunks. Ask questions 
intermittently to check if they are 
following. Continue this pattern 
throughout the story. Allow students 
to write the answer for the questions 
in their notebooks. 

Finding the correct Pair:  To learn 
antonyms – Divide the class into 
two groups. Give one group a set of 
word cards and the other group its 

opposites. Students will have to find the right 
pair. Some of the words that can be given to the 
two groups are: 

Group 1 stop, heavy, little, wet, love, won,  
    everywhere, laughing, full, wise  
                     and sad.

Group      2     start, Hate, light, big, dry, lost, nowhere,  
                    crying, empty, happy. 

Reflection:  Students were able to guess and read 
many words during this activity. I gave them a few 
easy words like sit and asked them it’s opposite. 
They were able to say stand. We even played 
a game for a few more opposites.. Gradually I 
introduced a few difficult words like empty, lost, 
start etc. and asked them its meaning and helped 
them find the opposite. Having introduced this 
grammar portion through a game and an activity, 
made it easier and interesting for children to learn.  
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Introducing prefixes:  Teacher introduces the 
prefix rule to the students to make opposites 
using ‘un and im’. If a word starts with the letter 
‘P’, the opposite is formed by adding ‘im’ before 
the word, if not it is made by adding ‘un’ before 
the word. E.g., Happy, polite, seen, proper, lucky, 
important, perfect, healthy, safe, patient, pure.  

Role-play: Students can perform a role with 
the help of teacher. The teacher can help the 
students in articulating the dialogues in English. 

Reflection: Students were asked to recall the 
story. Some of them decided to do it in the form 
of a role play and used the properties for it. They 
decided roles among themselves and the others 
helped them sequence the story by telling them 
what comes in the next scene. For example, the 
children brought in the sequence that first the 
goat has to eat the green leaves, next the thief has 
to steal the gold leaves, and then wind breaks the 
glass leaves etc.

Letter writing Activity: Teacher discusses 
with the students to write a letter to console the 
peacock who feels dissatisfied with his ugly feet. 

Reflection: I did a letter writing activity in the 
class for children to express themselves and it 
was very interesting for them. Instead of writing 
the letter in a paper, I made them write it in an 
inland with stamps, addressed to the peacock to 
help them learn the method of writing a letter. 
In this process, children were asked what they 
would want to write to the peacock. Their initial 
responses were one words mainly expressing the 
moral of the story. I laid the context of the letter 

K. Perumal , PST, GPS Navarkulam

A. Martial Andre, PST, GPS Sedarapet

and asked them to imagine how they would want 
to console the peacock. After a few rounds of 
discussion, children came up with some points in 
Tamil. I translated it in English for them and they 
wrote the letter.
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Lesson Objectives:
Learners will be able to: 

• Understand the relation between centimeter  
 and meter.

• Convert meter into kilometer

• Estimate the length of objects and the  
 distance between two given locations

Pre-required Knowledge:

• Non-standard and standard modes of  
 measurement. 

Process

Build on prior Knowldge

Activity 1 :

Student were asked to measure things that are 
available around the classroom using their arms 
and feet. 

Reflection: This activity was given to students 
to get an idea about their understanding of non-
standard and standard methods of measurement.  
After they completed the activity, they were asked 
to share about the objects they measured and the 
length of the measurement. Children had measured 
blackboard, pillar, floor, chair, table, door, bag, and 
book. The length of the blackboard according to 
them were 12 arms, 13 arms, 11 arms etc. Likewise 
they gave answers for all the other objects they had 
measured. Then we had discussion on why there 
was a difference in the measurement.  Children 

S. Sabarinathan
S. Bakkialakshmy

Long and Short
CBSE, Maths, Class - IV, Chapter 1

responded that some had big hands and some had 
small hands. And also, some had used the distance 
between their thumb and the pointer finger as a 
scale and some had used the distance using their 
thumb and the middle finger as the scale and this 
brought about all the difference. This was what we 
had expected and the activity was all about. Since 
each student measured different objects, it was 
difficult to validate their answers. Instead it would 
be good to give them a common list of objects to 
measure which will help in arriving at a common 
understanding. 

Activity 1 :

Students were given a worksheet and asked to 
order the objects based on its length.

Student artefact 1: Students arranged objects based 

on its size

We measure inch by inch

Teach
er  

R
eflectio
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Reflection: It was seen that most of 
the students gave the right answer 
from which it was concluded that they 
do have a basic sense about what is 
long and what is short. 

Explore it on their own

Activity 1 :

Measurement: Worksheets were 
given which had objects of different 
sizes. Students had to measure and 
write the length. 

Reflection: While children measured 
the length using a scale, they used the 
tip of the scale as the starting point 
instead of zero. I then asked them 
how they measured the length, where 
they started from etc. and told them 
that zero should be the starting point. 
After this, they measured the objects 
once again and found a difference in 
the lengths ranging from 5 mm – 1 cm.  

Another common mistake that 
occurred was that they rounded up 
their measurement. If an object was more than 
16 cms long and less than 17 cm, 
they wrote it as 16 cm. Here it was 
explained that they have to count 
the points in millimeter and write 
the accurate measurement. After this 
when they re-examined their work, 
they wrote the exact measurement 
and noted mm as well.

Activity 2 : 

Estimating and measuring: In this 
worksheet, students had to first 
estimate the length before actually 
measuring and writing it. They could 
then draw a comparison and find the 
difference between their estimation 
and the actual measurement. 

Photo 1 & 2 : student engaged doing activity to 

measure

Student artefact 2:  Student estimation and 

measurement of the objects 
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Reflection: After this activity, 
I analyzed the worksheet and 
found wide variations between 
their estimated measured 
values. To address this, I asked 
them to guess the estimate 
for more objects. To come to a 
common understanding, it is 
good to give students a common 
list of objects rather than letting 
them chose the objects. 

Activity 3 : 

Understanding Meter: 

Students were asked to 
measure the length of the floor 
in the classroom and a long 
piece of cloth. They were asked 
to measure up to 100 cm or 1 
meter using a scale.  

Reflection: Students came up 
with various responses during 
this activity. Children went 
around the room looking for 
objects that were longer than a 
meter. Some of them measured 
the floor and once they found 
1M length, they continued to 
measure the floor and marked 
2M, 3M etc. Some children found 
that the board was a 23cm 
longer than a meter. So they 
said that it was 123cm long. 

Had we used a tape instead of 
the scale, it would have saved a lot of time and 
effort and would have been easier for children to 
measure.  

Activity 4 : 

Racing Track: Students were taken outdoors 
and asked to measure a 100m distance. Once 
they did, they were told that 10 times 100m 

Student artefact 3 : Student ordering distance from 

their home to various locations

would be 1km. They were asked to imagine how 
long would 1km be and guess places that were at 
a distance of 1km. 
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Student artefact 5:  student assessment on units 

Another related activity was one where students 
had to write to 10 different places from their 
homes and number them 1 to 10 based on the 
increasing order of the estimated distances from 
their homes.

Reflection: I could see that students had 
understood the concept of long and short distance 
by checking a few worksheets. But I could not do 
it in depth with every individual child to get a 
perfect assessment. Also, since all the locations 
were different for different children, it could not be 
compared and concluded. If we use a map with ten 
different points in it and ask children to order the 
distances, the class could arrive at one common 
understanding and consensus of long and short 
distances. 

Assessment

Reflection: On analyzing the worksheets, I could 
see that many student were not able to answer the 
question which involved conversion of units. For 
example, students were not able to understand that 
3090 m is less than 4 km as they were comparing 
the number alone without considering the units.  
So the focus must also be on teaching children 
units and stress on the need to convert both sides 
to the same unit before doing the comparison.

Student artefact 4 : student assessment on units 

Worksheets used to evaluate student understanding, 

S.Sabarinathan, PST, GPS Aranganour

S.Bakkialakshmy, PST, GPS Pillaithiruvasal,Karaikal
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Lesson Objectives:
• Gets a sense of how angles determine the  
 shape of the polygon.

• shapes can differ even when the number  
 of sides is the same.

• Identify angles in the environment.

• Classify angles into right, acute and obtuse  
 angles.

• Represents right, acute and obtuse angle  
 through drawing.

Lesson outcome  

• Identify angles in our surroundings and know  
 how to classify it.

• Learn that shapes can differ even when the  
 number of sides is the same.

Process:
Build on prior knowledge:

Geoboard: By using geo board I asked the 
children to form different closed shapes 
(rectangle, triangle, octagon, and pentagon). 
After making various shapes they counted and 
wrote the number of sides in each shape.

Reflection: Initially the students started doing 
the basics. In this activity students were inter 
ested in making shapes by using rubber band. 
First they made rectangle, square and triangle. 
After pausing for a few minutes they started 
forming octagon, pentagon, rhombus and 

K. Shanmuga Priya

Shapes and Angles
CBSE, Maths, Class - V, Lesson  2

trapezium. It was very interesting to see how 
children created different shapes.

Creating shapes with match sticks: I asked 
the students to paste the matchsticks on a chart 
sheet in the following sequential order and write 
how many sides and corners it had.  (See student 
work in Student artefact 1)

Reflection: I divided the students into 3 groups. 
Each group was given match sticks to create 
shapes. They started doing closed shapes with 
sticks and ends touching each other, and they 
wanted it to be closed with no gap between the 
sticks.  But one group had pasted sticks with 
little gap in between. They enjoyed pasting 
matchsticks in groups.

Here I explained to the students that when two 
lines meet, it makes an angle, we can make it as 
an arc.

Student artefact 1: Students use match sticks to make 

closed figure

Angles through mathematical eye
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Identifying shapes around 
them

I asked them to tell me where 
all they can find such shapes 

in their environment. Students started giving 
examples of other closed pictures like square 
etc. Then I asked the students to find out closed 
shaped things in the classroom and write how 
many sides and corners each shape had.

Reflection: Students went around the class and 
wrote the names, number of sides and corners of 
such closed objects that were present in 2D things, 

but they could not do the same for 3D objects for 
example the cupboard. Then I asked the students 
to count how many sides and corners were there 
on the front and then on the other side of the 
cupboard. Similarly I asked them to look at all the 
4 sides. They said that in each side there were four 
sides and four corners.  

Explore it on their own:

Creating closed shapes using match sticks or ice 
cream sticks

Reflection: Children found out from this task that 
the shapes can differ even when the number of 
sides are the same.  Students did this activity on 

Student artefact 2 : number of sides and corners 

identified by student

their own. The same activity was there in their text 
book too and the students were able do this with 
ease. I asked questions like: “How many sides are 
there in your picture?” and “How many corners 
are there?”  The students were able to find and 
count the sides and corners. Then I explained that 
when two lines meet, one could mark the angle at 
every corner. 

Picture puzzle using match sticks:

I drew two cocktail glasses on the blackboard 
and I asked the students to make similar cocktail 
glasses using matchsticks on the floor. Then I 
instructed them to move 6 matchsticks to change 
the cocktail glasses into a house.

Reflection:  Students didn’t know how to change 
cocktail glass figure into a house. By trial and 
error they arranged the matchsticks in different 
ways but they were not able to do it. I gave them 
clues after which they were able to rearrange the 
matchsticks and successfully make a house.

Teachers’  Intruction :

Now I introduced the word angle. An angle is 
made up of two rays that have the same point of 
origin which is called vertex. The two rays are 
the sides of the angles.   (I showed the corner of 
things, corner of a table, a note book, where the 
two lines meet as vertex).

Then I asked, if all the angles that we had seen 
in the previous activity were the same? The 
students said no and added that some angles 
were small and some were big and some others 
bigger.

By using an angle tester I introduced the concept 
of right, acute and obtuse angle.  

Practice:

Using familiar objects to create arcs:  

     By using a water bottle like a hose pipe I made 
an arc on the floor. By using chalk piece I drew Figure 1: Different closed shapes using same 

number of sticks
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sides for the arc and asked the students what 
angle it represented.

Reflection: Angle size depends on length of arc.

Some children believed (incorrectly) that the 
length of the arc which labels the angle is the 

factor which determines the 
size of the angle.  So children 
believed that angle A in the 
picture was smaller than 
angle B. 

Students stood in a circle 
for this activity. Their 
misconceptions were 
cleared. They liked this 
activity very much.

Figure 2 : Relationship between size of arc and angles 

Angle tester to measure angles: By using angle 
tester, students found out and wrote where the 
tester opens like the letter L, less than L and 
more than L in the worksheet.

Reflection: I suggested a few things around the 
class and told them to predict the angles, like table, 
board and door. The students were able to identify 
the right angles. Then I asked them to measure the 
angles. Students moved all over the place and used 
the angle tester to find angles. It was easier as I 
had already got ready the angle tester.

Angle card game : I divided the class into two 
groups. I placed some picture cards (marked 
with angle) between them. On the opposite side 
I placed 3 boxes named right angle, acute angle 
and obtuse angle. Each student (one by one) in 
the group had to pick a picture card and put it in 
the appropriate box.

Reflection: Students did this activity well and 
were able to identify and drop the picture of angles 
in the appropriate boxes. 

Using body learn angles : I made the students 
stand in a circle and do actions according to 

what I said. If I said acute, obtuse and right angle 
students will form the angles using their hands 
to represent them.

Reflection: Using body to learn math is a new 
innovative idea that I used. Students were able to 
show their hands on my instruction. For example, 
if I said acute angle, they moved their hands to 
show acute angle. This they did for all the angles. 
They were able to gain an understanding about 
angles easily and could remember it well. 

One student did the acute angle action in a slightly 
different way (ie. when all the students did an 
action for acute angle by showing their hands 
tilted to 45 degree, he showed his hand action at 
60 degree and thought that his action was wrong. 
I told him that the action was correct and that till 
the hand comes to the vertical position, it is acute 
angle and then he understood the concept)

Evaluation:

 Evaluate the students through worksheet.
Most students did this assessment. Even if they 
had mistakes they corrected it while re checking 
it. Students were able to identify different angles 
when given as visuals but were not able to answer 
when it was given in degrees to represent angles.  

Figure 3 : This image has been recreated to show 

how the activity was done
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Student artefact 4: Classifying angles

Student artefact 3 : Creating angles

Worksheet 3

Student artefact 5:  Assessment sheet filed by student

K. Shanmuga Priya, PST, GPS Kodathur
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The lesson ‘From tasting to digestion’ deals 
with sense of taste and digestion. This lesson 
also talks about hunger, importance of glucose, 
duration of digestion of various foods etc. 

This particular lesson plan deals in detail 
about fine sense of taste, good food, process of 
digestion, and satiating hunger

 Objectives:
• To know about different tastes in food

• To understand the process of digestion

• What is good food and what is proper food?

Engage:
Teacher asks the students to list out a few things 
that would make their mouth salivate?

(We can take mango, tamarind, pickle, cake and 
chocolates to the classroom – and ask children 
what food items makes them salivate. All children 
can be given an opportunity to explain.)

This activity would show that preference of food 
item differs from person to person

Explore:
Find me:

Play a game – Children should play the game with 
their eyes closed. They have to find out what the 
food item is by its taste, like lemon, groundnuts, 

E. Maheswari

From Tasting to Digestion
CBSE, EVS, Class - V, Unit - 3

cucumber, salt, cardamom, pepper, sugar, fennel 
seeds, mango and fenugreek. 

Foods and taste:

List a few food items having different tastes and 
write about its taste.

Digestion begins in the mouth:

Put a piece of bread or roti or some cooked rice 
in your mouth and chew it three or four times 
and then swallow it. Did the taste change as you 
chewed on it?

Then again put some pieces of bread, rice or roti 
and chew it for a longer time and then tell us 
about the change in taste now

This activity is to explore and help them 
understand that the digestion begins from the 
mouth. 

My own digestive system : Drawing activity for 
children – Asking children to draw the digestive 
system. 

Explain:
Teacher asks about the process of digestion 
and discusses about it. Then she/he shows a 
video clip of digestive system and the process of 
digestion and explains it in detail. 

Video link: 
https://www.youtube.com/watch?v=pPnjF_0hW2o

The digestion process starts from the mouth…



û¨¡ 201654 F¬êñ£Q

Discerning food items: 

Show some food items and ask them to say what 
a healthy food is? 

Examples: Fruits, Vegetables, grains, greens, etc. 
chips, burger, Pizzas and cold drinks. Then talk 
about healthy food, good health.

Elaborate: 
Ask children to draw the digestive system.

Discuss about how they feel when they were 
hungry?

Discuss about the importance of glucose drip 
and how to make a glucose drip?

 

Evaluate:
Talk to your parents and grandparents or 
other elderly people and find out what they ate 
when they were your age. Collect the pictures 
of different kinds of food items and write their 
tastes. 

Students participated in all the activities in this 
lesson, including discussion, drawing. Written 
assignments also could be used for evaluation. 

Tryout Reflection

Engage

I displayed slices of mango and salt-chili powder 
and posed a question to children “what are the 
food items that make you salivate?” The mango 
and salt-chili powder stimulated saliva in almost 
all students’ mouth. The same thing happened 
when I talked to them about lemon and mango 
pickle. Students shared about food items that 
made them salivate. The most common answers 
were mango, tamarind, gooseberry, etc. Every 
students got an opportunity to share. 

Explore

Find me:

Children played the game of finding the food by 
tasting it. I called the children one by one to play 
the game, so that everybody got equal chance.

The first student who volunteered was 
blindfolded and I placed an eatable on the 
tongue of the student to taste. There were given 
many food items to taste and identify. (Lemon, 
groundnut, cucumber, salt, cardamom, pepper, 
sugar, fennel, mango, fenugreek, bread, green 
chilli). The children were able to identify most 
of the food items correctly by using their sense 
of taste, except one or two confusions like fennel 
and cucumber. With fennel and cucumber, they 
were able to identify the taste but not the food 
item. They mixed it up with cumin and could not 
name cucumber. 

Tastes differ

The next activity was collecting names of food 
items having different taste. I asked the students 
to name food items based on the taste they liked 
very much. One student said “I like sweet taste, 
Laddu, sugar, sugarcane, Jilebi are very sweet”. 
Another students said “I like sour taste and I like 
mango, tamarind……”

I asked them to list out different kinds of tastes 
and few example of food items for each taste. 
They were allowed to write either in English or 
Tamil or a mix of Tamil and English.
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Role of mouth parts in digestion :

I gave a small piece of bread to each student with 
clear instructions to chew it 3 to 4 times. The 
students were asked to describe the taste of the 
bread and they all said “light sweet”

Again I gave the students another small piece of 
bread and asked them to chew it longer before 
swallowing. As the students were chewing, they 
were asked to observe if they noticed any change 
in taste. The students said that they felt it sweeter 
when they chewed longer.

I asked the students why they felt it sweeter 
when they chewed it for a longer time.  Students 
could not answer, so I summarized that the 
digestion process starts from 
mouth where saliva mixes with 
food. One student said “in my 
hostel, sir always used to tell us to 
chew  food well, this could be the 
reason”. 

I asked them to explain what 
happens to the food after they 
chewed on it. They said it goes 
to stomach, then intestine and 
finally out. They could not answer 
what happened to the food when 
it goes down from the mouth. 

Students were encouraged to express their own 
understanding about digestion of food. 

Explain

I gave a picture of a boy and asked them to draw 
the parts of body where food goes from mouth to 
anus. 

I screened a cartoon video on food passage that 
showed what happens to food in the digestive 
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tract as it goes through the various parts of the 
body Video link: https://www.youtube.com/
watch?v=pPnjF_0hW2o

After the video screening, I explained the 
digestive system with a small poster. I asked 
questions related to the videos like, what was the  
name of the pipe that carried food from mouth to 
the stomach, what happens inside the stomach, 
how food travels to the intestine and so on...

Then I gave the boy’s outline again and asked 
them to draw the digestive system and explain 
what happens to the food as it travels through 
the various parts of the digestive tract to reach 

the anus. They drew the diagram. I asked 
the students to explain digestion with their 
drawings. Some students came forward to 
explain their picture. One student said “mouth 
helps in grinding food, saliva starts the digestion, 
the food goes to the stomach through a pipe, 
and then food goes to intestine, big intestine, 
and finally waste out”. Students used their own 
language while explaining the picture. We could 
see the improvement in their understanding on 
the process of digestion through the 2nd drawing. 

For the next class, I planned to continue the 
discussion on students’ understanding  of 
digestion...

E. Maheswari, PST, GPS Ariyur

Student 1 Student 2

Student Artefacts
Before video screening After video screeningBefore video screening After video screening
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î‚û¡ Cˆó£ - ÝCKò˜èÀ‚è£ù 
è™MŠ ðòí‹

ÝCKòŠ ðòí‹ ðœO‚ è™M¬ò «ñ¡ð´ˆ¶‹! Ü. ôLî£ ŠKòî˜ûQ
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æ†¬ìŠð£ˆFóˆF™ CP¶ CPî£è‚ èC‰¶ 

ªê™½‹ c¬óŠ«ð£™ ï‹ ð£ó‹ðKò‹ ñŸÁ‹ 

ñó¹ ê£˜‰î ¸†ðƒè¬÷ˆ ªî£¬ôˆ¶ 

õ¼A«ø£‹. Þš¾í˜î¬ôŠ ðFò¬õˆî«î£´ 

Ü¬î e†ªì´ŠðîŸè£ù àˆFè¬÷‚ 

èŸÁ‚ªè£´‚°‹ è÷ñ£è î‚ü¡ Cˆó£ ðòí‹ 

Þ¼‰î¶. ÞŠðòíˆ¬î ï£¡ Í¡Á Mîñ£èŠ 

ð£˜‚A«ø¡. âƒè÷¶ ðòí‹, îþ¡ Cˆó£ 

âƒèÀ‚°‚ èŸÁ‚ªè£´ˆî¶, ÝCKòó£è 

ñ£íõ˜èÀ‚° â´ˆ¶„ªê™ô º®õ¶ â¡ø 

õ¬èJ™ HKˆ¶ ðA˜‰¶ ªè£œ÷ M¼‹¹A«ø¡.

î‚û¡ Cˆó£M™ è‡ì¶‹ èŸÁ‚ªè£‡ì¶‹: 

è£¬ô  10 ñEºî™ ñ£¬ô 5 ñEõ¬ó î‚ü¡ 

Cˆó£M™ Þ¼‰«î£‹. ÜPºè ÝõíŠ ðì‹, 

õó«õŸ¹ °O˜ð£ù‹, 2 ñE«ïóŠ ðJŸCŠ 

ð†ì¬øèœ, Ü¼ƒè£†Còè i´è¬÷Š 

ð£˜¬õJì™, M¬÷ò£†´èœ M¬÷ò£´î™ 

â¡ð¶«ð£™ F†ìIìŠð†®¼‰î¶. Þó‡´ 

ñE«ïóŠðJŸCJ™ ÝCKò˜èœ °¿õ£èŠ 

HK‰¶ ªõš«õÁ ªêò™ð£´èO™ ß´ð†«ì£‹. 

ð¬ù æ¬ôŠ ðJŸC¬ò Aó£ñˆ¶Š ªð‡ 

å¼õ˜ èŸÁ‚ªè£´ˆî£˜. ANˆ¶¬õˆF¼‰î 

ð¬ù æ¬ô‚°º¡  õ†ìñ£è âƒè¬÷ 

à†è£ó¬õˆ¶ åšªõ£¡ø£è ªê£™L‚ 

ªè£´‚èˆ ¶õƒAù£˜. ÞªîŠð® ïñ‚° 

õ¼‹, Þõó£™ âŠð® ªê£™Lˆîóº®»‹ 

â¡ø ïñ¶ ÜÂñ£ùˆ¬î à¬ìˆªîK‰î£˜. 

Üõó¶ ðJŸC ªî¡¬ù æ¬ôJ™ Üôƒè£ó 

«î£óí‹, «ó£û£ŠÌ,  AO, «ñ£Fó‹ âù 

õ¬è õ¬èò£Œ ªêŒò  àîMò¶. ÜõKì‹ 

èŸÁ‚  ªè£‡´  ªêŒîõŸ¬ø„ CÁ 

Hœ¬÷¬òŠ «ð£™ ²ñ‰¶ªè£‡´ õ‰«î£‹. 

Ü¬îŠ«ð£ô«õ ÝKèI‚° (è£AîŠªð£¼†èœ)

ªê¡øõ˜èœ Üõ˜èœ ªêŒî  î£ñ¬óŠ 

Ì‚èœ, e¡ «ð£¡ø ªð£¼†è¬÷Š ð£˜‚è 



û¨¡ 201658 F¬êñ£Q

Üöè£è¾‹  Ý¬êò£è¾‹ Þ¼‰î¶.  Þ¬îŠ 

«ð£ô«õ vªì¡C™ ðJŸC‚° ªê¡øõ˜èœ 

¬è‚°†¬ìJ™ î£ƒèœ ªêŒî õ‡í 

æMòƒè¬÷‚ è£†® Üõ˜èœ èŸÁ‚ªè£‡ì 

º¬ø¬ò M÷‚Aòð® õ‰îù˜. Þƒ° «õÁ 

å¡¬ø»‹ ÃPò£è «õ‡´‹ âƒèÀ‚°‚ 

A¬ìˆî ðJŸC¬òˆ îMó  îþ¡ Cˆó£M™ 

Ýƒè£ƒ° ð™«õÁ ðJŸCèœ ïì‰îù. 

ð£¬ù ªêŒ»‹ ðJŸC, ð†ì‹ ªêŒ»‹ ðJŸC, 

óƒ«è£L ðJŸCèÀ‹ ïì‰¶ ªè£‡®¼‰î¶ 

ñó¹ ê£˜‰î M¬÷ò£†´è÷£ù ð™ô£ƒ°N, 

Ý´¹L, î£ò‹ «ð£¡ø M¬÷ò£†´èœ 

Ýƒè£ƒ«è M¬÷ò£´õîŸè£ù ãŸð£´èœ 

Ü¬ñ‚èŠð†®¼‰îù. å¼ ð£†®Jì‹ 

ðˆ¶Ïð£Œ î‰¶M†´ å¼ Ý†ì‹ ð™ô£ƒ°N 

Ý®‚ªè£œ÷ô£‹. ð£ó‹ðKò ¬èM¬ùŠ 

ªð£¼†èœ MŸð¬ù‚° ¬õ‚èŠ ð†®¼‰îù. 

MCP, ªð£‹¬ñèœ, æ¬ô‚Ã¬ìèœ âù Mî 

Mîñ£ ªð£¼†èœ Þ¼‰îù. Cô ð£˜ŠðîŸ°‹, 

Cô õ£ƒ°õîŸ°‹ àè‰îî£è Þ¼‰î¶. àí¾‹ 

Ãì ñó¹ ê£˜‰¶ è£¬ó‚°® è£ó‚°ö‹¹, 

«èó÷£ ÜMò™ â¡ð¶ «ð£¡Á Þ¼‰î¶.

î‚ü¡ Cˆó£M™ 

àœ÷ i´èœ 

Ü¼ƒè£†Còè‹,  ï£‹ 

ÜP‰Fó£î Ü™ô¶ 

ð£˜ˆFó£î å¡ø£è 

Þ™¬ô. Ýù£™ 

ÜõŸ¬ø‚ èõQˆ¶Š  

ð £ ˜ Š ð î Ÿ ° ‹ , 

Þ ¬ õ ª ò ™ ô £ ‹ 

ï‹IìI¼‰¶ âƒ«è 

ªî£¬ô‰î¶ â¡ð¬î 

«ò£CŠðîŸ°ñ£ùî£è 

Þ¼‰î¶.  Ü«î£´ 

ï‹ Ü‡¬ì 

ñ£Gôƒè÷£ù «èó÷£, è˜ï£ìè£, Ý‰Fó£M¡ 

i´è¬÷Š ð£˜‚èº®‰î¶. ï‹ i´è«÷£´ 

åŠH†´‹ «õÁð´ˆF»‹ ð£˜ˆ«î£‹. îI› ï£´ 

i´èO™ F‡¬í‚° Þ¼‰î º‚Aòˆ¶õ‹ 

ñŸø ñ£GôƒèO™ Þ™¬ô. õì îI› ï£†®™ 

àœ÷ i´èO™  Þ¼‚°‹ ªð£¼†èœ 

ñŸÁ‹ i´ Ü¬ñŠ¹èO™  Þ¼‚°‹ 

ñ£Ÿøƒèœ MCˆFóñ£è Þ¼‰î¶. àòóñ£ù 

Ý‰Fó °®¬êèO™ àœ÷ è£Ÿ«ø£†ì‹ 

îIöè i´èO™ Þ™¬ô. Þ¶ î†ð ªõŠð 

G¬ô¬òŠ ªð£Áˆîî£ âù «ò£C‚è ¬õˆî¶. 

«èó÷ ñó i´èœ, è¬ô‚Ãìˆ¬î G¬ù¾ 

ð´ˆFò¶.   Ý‰Fó ðí‚è£ó  i´èÀ‚°‹ 

°®¬ê‚°‹ àœ÷ Þ¬ìªõO¬ò åŠH†´Š 

ð£˜‚è£ñ™ Þ¼‚è º®òM™¬ô. (îIöèˆF¡ 

ªð¼‹ð£ô£ù i´èO™ Ü¬ñ‚èŠ ð†®¼‰î 

F‡¬í, ªð‡èœ àœ«÷»‹ Ý‡èœ 

ªõOJ™ Üñ˜‰¶ «ð²‹ õö‚è‹ ñŸÁ‹ 

°PŠH†ì ê£F¬ò„ «ê˜‰îõ˜è¬÷ i†´‚°œ 

ÜÂñF‚è£ñL¼‚°‹ õö‚èˆ¬î»‹ G¬ù¾ 

ð´ˆFò¶.)

Üši´èO™ Üõ˜èœ ðò¡ð´ˆFò 
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ð£ˆFóƒèœ, ï£Ÿè£Lèœ, ¹¬èŠðìƒèœ, 

æMòƒèœ, Mõê£ò‹ ñŸÁ‹ ªî£NŸè¼Mèœ 

âù è£†CŠ ð´ˆîŠ ð†®¼‰îîù. Þ¬îˆ 

îMó Üši´èœ ðŸPò îèõ™èÀ‹ 

è£†CŠð´ˆîŠð†®¼‰î ªð£¼†èœ ðŸPò 

îèõ™èÀ‹ õöƒèŠð†®¼‰îù.  åšªõ£¼ 

i´èO½‹ à†è£˜‰¶, àŸÁŠ ð£˜ˆ¶, 

ÜƒA¼Šðõ˜èÀì¡ è¬î «ðC âù 

«ïó‹ æ®ò¶. °òõ˜ i†®Ÿ°œ ð£¬ù 

ªêŒ¶ªè£‡®¼‰î î£ˆî£¾ì¡ «ê˜‰¶ ð£¬ù 

ªêŒî«î£´, è¬î «ðCM†´ õ‰«î£‹.   Ëôè‹, 

è¬ô‚ Ãìº‹ Þ¼‰îù. ªõOï£†ìõ˜, 

M÷‹ðóŠ ðìªñ´Šðõ˜èœ, ÝŒõ£÷˜èœ, 

ÝCKò˜èœ âù è£†C‚°‚ °¬øM™ô£ñ™ 

Þ¼‰î¶.  èJÁ Þ¿‚°‹ «ð£†®, Þ¬ê 

ï£Ÿè£L, ¹¬îò¬ô‚ è‡´H®Š«ð£‹ 

«ð£¡ø M¬÷ò£†´èœ àìL™ àŸê£èˆ¬î 

ãŸð´ˆFò¶. 

Ü´ˆ¶ º‚Aòñ£ùî£è ï£¡  è¼Fò¶ ðòí‹. 

ÝCKò˜è÷£èŠ ðòE‚°‹ªð£¿¶ ÜŠðòí‹ 

Ãì ªî£N™ ê£˜‰îî£è ñ£PM´Aø¶. 

è£¬ôJ™  «ð¼‰¶ A÷‹HòFL¼‰¶ ï£ƒèœ 

«ðC‚ªè£‡ìõŸP™ è™M, ð£ì‹, ð£ì™, 

è¬î, ðœO â¡ðî£è«õ Þ¼‰î¶. îù«ñK»‹ 

èûô†²I»‹ è¬î ªê£¡ù£˜èœ. Ü¬ùˆ¶ 

ÝCKò˜è¬÷»‹ ñ£íõ˜è÷£‚A Üõ˜èœ 

è¬î ªê£¡ù Mî‹ Ü¼¬ñò£è Þ¼‰î¶. 

¹F˜Š ð£ì™è¬÷Š ð£®òF™ ðòí‹ â¡ø 

àí˜«õ Þ™ô£ñ™  Þìˆ¬î Ü¬ì‰¶ 

M†«ì£‹. ñ£ñ™ô¹óˆF™ ê£Šð£†®Ÿè£è 

ÞøƒA«ù£‹. Ýù£™ õóô£Ÿ«ø£´‹, ¹ˆîèŠ 

ð£ìˆ«î£´‹ Þ¬íˆ¶Š «ðC‚ªè£‡«ì£‹.  

ÝCKòó£è......

-	 ñó¬ð	 ÜP‰¶	 ªè£œõ¶‹	 ð£¶è£Šð¶‹	

ï‹ è™MJ¡ º‚Aò„ ªêò™ð£ì£è 

Þ¼Šð¬î ð£ìƒèœ Íô‹ ÜPA«ø£‹. 

ÜõŸ¬ø ï‹ áK™ àœ÷ i´èœ, 

ªî£N™èœ, ðö‚èõö‚èƒè¬÷‚ 

ªè£‡´ ñ£íõ˜èOì‹ â´ˆ¶„ 

ªê™ôô£‹ â¡ð¬î àí˜ˆFò¶ 

ÞŠðòí‹. ï‹ áK™ àœ÷ ð£¬ù 

ªêŒðõ˜èœ, ªïêõ£÷˜èœ âŠð® 

õ£›Aø£˜èœ Üõ˜è÷¶ ªî£N™ 

â¡ùõ£è Þ¼‚Aø¶ â¡Á 

ñ£íõ˜è¬÷Š ð£˜‚è„ ªê£™ôô£‹. 

-	 i´	 Þ¡Á	 ªð£¶ˆî¡¬ñ»¬ìò	 å¡ø£è	

ñ£P‚ªè£‡®¼‚Aø¶. ÜŠð®ò™ô£ñ™ 

ªð£¼÷£î£ óˆFŸ«èŸø, ð°F‚«èŸø, 
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Ü. ôLî£ ŠKòî˜ûQ, ð.ð.Ý, Üó² àò˜G¬ôŠ ðœO, õK„C°®

î†ðªõ†ð G¬ô‚«èŸð, Üƒ°œ÷ ñ‡, ñó‹ 

«ð£¡ø õ÷ƒèÀ‚«èŸð Þ¼Šð¬îŠ ðŸP 

«ò£C‚è ¬õˆî¶.

-	 Þó‡´	 ñE	 «ïóˆF™	 ð¬ù	 æ¬ôJ™	

ªð£¼†èœ ªêŒò‚ èŸÁ‚ ªè£‡ì¬îŠ 

«ð£™ ñ£íõ˜èÀ‚°„ C¡ù„C¡ù 

¬èM¬ùŠªð£¼†è¬÷„ ªêŒò‚ èŸÁ‚ 

ªè£´‚è	 ºò™õ¶	 -	 Ü¬î»‹	 áK™	 àœ÷	

ªðKòõ˜è¬÷‚ ªè£‡´ ªêŒò„ ªê£™½î™ 

ï¡ø£è Þ¼‚°‹. Ìõóê Þ¬ôJ™ dŠd ªêŒ¶ 

á¶î™-	«ð£¡ø	Gè›¬õ	õ°Šð¬ø	Gè›õ£è	

ñ£ŸÁî™. å«ó «ïóˆF™ â™ô£ ñ£íõ˜èÀ‹ 

Ü¬î„ ªêŒò¬õ‚°‹ªð£¿¶ Ü¬î å¼ 

ªè£‡ì£†ìñ£è ñ£ŸÁõ«î£´ Ü¬î õ£ö 

¬õ‚è¾‹ º®»‹.

-	 	î‚ü¡	Cˆó£M¡	i´èÀ‚°œ	Ü¬ñ‚èŠ	

ð†®¼‰î ä‰F¬í GôƒèO¡ ð‡ð£´ °Pˆî 

ðìƒèœ, ªñ£N ðŸPò õóô£ŸÁ‚ °PŠ¹èœ, 

i´èœ ðŸPò M÷‚èƒèœ âù â¬îŠ 

ð®ˆî£½‹  õ°Šð¬ø¬ò ñùFŸªè£‡«ì 

ð£˜Šð¶ «ð£™ Þ¼‰î¶.
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Resource Catalogue - English

Story Video: We can use this video to tell the 
story of three little pigs to children. The video 
has the complete story of three little pigs. The 

gist of the story has also been incorporated into 
a simple song within the video and the teacher 
can use this song as a tool for kids to remember 
the story and also for role play. To see the video 

follow the link 

https://www.youtube.com/
watch?v=Olo923T2HQ4

Colouring Worksheet: the following website 
will give you different types of coloring sheet for 
any particular animal. Since the lesson focuses 
on Giraffe, the coloring sheet could be used for 

an engage activity. 

http://www.coloring.ws/giraffe.html

Likewise you can also find worksheets on many 
other animals as well on the following site. 

http://www.coloring.ws/animals.html

Printable: Use the following link to download 
printable worksheets, mask, stick puppets, story 
sequencing sheet and coloring sheets related to 

the story The Three Little Pigs.

http://www.twinkl.co.uk/resource/t-t-7959-
the-three-little-pigs-colouring-sheets

http://www.sparklebox.co.uk/literacy/
fairytales/three-little-pigs.html#.V1QfJrh97IW

Word wheel: we can introduce three letter 
words by using this spin wheel, where all the 
words will end with the same sound. We can 

create similar wheels like this. To download this 
word wheel go to

https://www.superteacherworksheets.com/
phonics/wordwheel-ad_WNZRF.pdf

To find more similar activity sheets for phonics 
check the link given below

https://www.superteacherworksheets.com/
full-phonics.html

Haldi’s Adventure – Class – II

Three little pigs - Class I
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Every day English Book:  This book has 
different activities related to garden. Ex: Poem 

activity - Four lines simple poem is given as 
sample and students can create their own 

poem by replacing the fruit name with other 
given fruit names (pg.no 36). Similarly there is 
another activity - “Write or Draw 10 things you 
don't see in the Garden”, which could be used as 

evaluation activity or extension activity 
(pg.no 46)

Pookaramma Ponni: The book gives a glimpse 
of a day from a flower vendor's life through real 

life photographs of a flower vendor.

Magic Garden – Class III

Haldi’s Adventure – Class – II

Days of the week: this video could be used 
to teach the days of the week in a more fun-

oriented way. The video contains a song on days 
of the week. It introduces the days of the week 

by the names of fruits which an animal eats each 
day. As in ‘Mondays I eat apples’. ‘Tuesdays I 

eat_____’. The presentation is clear and musical. 
Children will enjoy it. To download this video 

visit.

https://www.youtube.com/watch?v=mfReSbQ7
jzE&feature=youtube

Writing activity sheet: The following link 
http://prestigebux.com/worksheet/free-days-
of-the-week-worksheets-for-children will help 
you to find different types of writing activity or 
reinforcing activity sheets for teaching the days 
of the week. You could also take print out of this 

and use it in class.
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Toys from trash – Mobile App:  Over 600 free Videos with audio and subtitles are available in 
this site. The videos will guide us to make toys out of our everyday waste material. You can make 

wonderful toys with every day waste.

https://play.google.com/store/apps/details?id=com.winjit.toysfromtrash  
If you don’t have an android mobile follow the link to download it from other sources.  

http://www.arvindguptatoys.com/toys.html

Wonderful Waste- Class V

Haldi’s Adventure – Class – II The Fir Tree – Class IV

Work: Within the book the unconventional 
pictures offer clue to words in a familiar 
language and to their translation in an 

unfamiliar one. Children can also then string 
together the words to tell a story, any story. 
A list at the end of book, will help children 

remember new words.

Opposites: We can use this video to introduce 
opposites to students the video displays both 

picture and the word which will help the 
students to remember the word more easily. 

The video is musical and introduces opposites 
in a song form.

https://www.youtube.com/
watch?v=HGeuA4iJ8vI
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Resource Catalogue - Mathematics

This video will help children to see numbers 
and real life objects to compare it with

https://www.youtube.com/watch?v=G1E8gQJ_
lFI

Number 1 to 5 with big pictures, All of them are real life objects 
so it will be a visual treat to students

More worksheets in this are available

http://www.mathworksheets4kids.com/counting/pictures-
upto5-1.pdf

Simple worksheet which helps student to get 
idea about numbers  

http://www.greatschools.org/gk/worksheets/
counting-bugs/

Numbers 1 to 9 - Class IR
es
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This website gives online activities to children. Teachers could 
use this website while teaching and also for assessment

 https://www.studyladder.com/games/activity/
three-dimensional-objects-front-side-and-top-view-

activity-1-21335

Where to look from - Class III

People and things look different from different 
angles. This video is about what things look 

like from each angle. Front, side or top. A rich 
resource for the whole lesson 

https://www.youtube.com/
watch?v=CBhB7rdBi0g

This video link below gives an idea about how to 
proceed forward in this lesson to the next level 
- symmetric concept , children will enjoy this 

carton video

 https://www.youtube.com/
watch?v=6qNB2LsgC8Y
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This worksheet is based on hand on activities to children to find 
angles from real life objects

http://www.azimpremjifoundationpuducherry.org/content/shapes-
angles

Shapes and Angles – Class - V

This video helps to understand how to use 
protractors to measure the angles accurately. 

https://www.youtube.com/
watch?v=iWpLuJdu4Xc

Type of Angles

This video talks about different types of angles, 
A  comprehensive video that gives an overall 

view about angles

https://www.youtube.com/
watch?v=UgfSwlqi4Qg
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Resource Catalogue – EVS

Super Sense of an Owl

An amazing video shows the secret power of owl. 
Owl’s hearing and vision, which is superior? Just 

click the below link you will be stunned.

https://www.youtube.com/watch?v=ni5lZrUcLAk

Mystery of Elephant Infrasounds Revealed   
- Elephants can communicate using very low 

frequency sounds, with pitches below the 
range of human hearing. Sounds are generally 

considered to be infrasonic if their frequency is 
less than 20 Hz which the lower limit of human 

hearing. Those big ears are not just there for 
show. Namibian elephants detect rainstorms at 

a distance of as much as 280km away! 

https://www.google.co.in/?gws_rd=ssl#q=eleph
ant+hearing+infrasound 

How do ants communicate? Do they have 
language like us to communicate each other? 

Ants are known for working in a team, how do 
they find their food and share this with other 
ants in their colony? To find answers click the 

below link.

https://www.youtube.com/
watch?v=gcHt5n3NGK0

How Do Dragonflies See The World?

Dragonflies are common and mysterious insect, 
often comes with its swarm to our area. This 

calm and harmless insect has excellent vision. 
It has large multifaceted or “compound” eyes, 
and can see all direction in same time. Each 

compound eye is comprised of 30000 lenses! 

https://www.youtube.com/ atch?v=m5XUdvBO_
TE 

Super Senses – Class 5 & séºzï¹[ EÅ©A© Aé[ cðì¡ï^ kz©A 4 Ä\ßæú
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Dog’s super senses helping a deaf lady 

Dogs are seen as good friend of human beings. 
Dog has superior hearing and smelling senses 

that we use for many activities like finding thief, 
detecting bomb, crime investigation etc. This 

video shows how a dog helps a deaf lady to do  
her daily activities. 

https://www.youtube.com/watch?v=fycFVw-
Ub1Y

Super Senses: It’s a Sense-ational Exploration

Superheroes can often do amazing things and 
have super abilities even super senses! The 
following link has interesting activities for 

teaching five senses to children. 

http://kidshealth.org/en/kids/experiment-
main.html 

Super Sense - Summative Assessment 
Questions

The following link has summative questions 
bank for class 5 EVS, CBSE syllabus. This is 

created by Mazumdar Sankar, PRT (SS), Atomic 
Energy Central School (AECS), Munuguru.

http://www.aees.gov.in/htmldocs/downloads/
class_v_evs_question_bank_sa1.pdf

Super Senses – Lesson Plan

The lesson 'Super Sense' deals with different 
senses of animals such as smell, vision and 

hearing. This particular lesson plan talks about 
the sense of smell and how animals use their 
sense of smell for survival, in particular for 
finding food and protection. We have tried 
to provide comprehensive lesson details 

and this lesson plan could be transacted in 
4 or 5 periods, depending on the classroom 

requirement.

http://www.azimpremjifoundationpuducherry. 
org/content/super-senses-0
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Resource Catalogue - Science

Matter is all around us! Everything you see,  
touch, and even breathe is made of matter. 

Matter is made of atoms, and the arrangement 
of the atoms determines whether the substance 

is solid, liquid, or gas. Learn about the three 
main states of matter in this video!

https://www.youtube.com/watch?v=wclY8F-
UoTE

https://www.youtube.com/
watch?v=bMbmQzV-Ezs

What happens to objects 
when it gets really cold? 

What is the coldest object 
you know of? Watch this 

video to see what happens to 
a flower and a balloon that 
is dipped in liquid Nitrogen 
which is at a temperature of 

-320o Fahrenheit.

https://www.youtube.com/
watch?v=MaxZwsqstFs

Thermometers work on the 
principle that liquids expand on 
heating. In this activity, students will 
observe the parts of a thermometer, 
place it in hot and cold water and 
finally explain why the liquid in a 
thermometer goes up when it is 
heated and down when it is cooled.

http://www.middleschoolchemistry.
com/lessonplans/chapter1/lesson3

Do all liquids behave the same 
way? Are there exceptions 

we come across in our daily 
lives? This video discusses and 

demonstrates the behavior of 
Non- Newtonian fluids. Watch 

what happens when force is 
applied to amazing and mind 

bending Non-Newtonian Liquid

https://www.youtube.com/
watch?v=2mYHGn_Pd5M

https://www.youtube.com/
watch?v=G1Op_1yG6lQ

An experiment that demonstrates that 
molecules are in motion. Students will compare 

the speed of the molecules in a hot and cold 
liquid. At the end of this activity, students will 

be able to explain that heating and cooling affect 
molecular motion.

http://www.middleschoolchemistry.com/
lessonplans/chapter1/lesson2

Chemistry - States of Matter – Class VII
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How do we know that solids, liquids and gases 
expand when heat is applied and contract when 
it is cooled? What are the real life applications of 
this principle of thermal expansion? Take a look 

at this video to find out examples around us...

https://www.youtube.com/
watch?v=EkQ2886Sxpg

MAGNETS: How Do They Work?

The phenomenon of magnetism is explained 
in simple way at particle, atomic, collections of 

atom and domain level.

https://www.youtube.com/
watch?v=hFAOXdXZ5TM

Levitating CD

A simple experiment that can be done using 
Magnets to demonstrate the repulsive force and 

how it can levitate a CD.

https://www.youtube.com/
watch?v=FM0c0GL9ha0

What happens to ice when it is kept outside for 
a while? It melts to water. Did you know that ice 
become a gas without melting into water? Watch 
this video to see how scientist demonstrates the 
difference between dry ice and wet ice! Beware, 

not to play with dry ice…

https://www.youtube.com/
watch?v=wdvYWSci25o

Physics - Magnetism – Class VI
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Classic Magnetic Levitator

A simple experiment that can be done using 
Magnets to demonstrate the repulsive force and 
how it can levitate a tube made of plastic sheet.

https://www.youtube.com/
watch?v=PNR5eBFXI4E

Terrestrial Magnetism

The Earth's Magnetic Field and how it gives the 
directive property to a magnet is explained.

https://www.youtube.com/watch?v=DYLQmSu
qPjY&index=27&list= PLPzMl_7v9qkhpb 

ZmdUSuZzOuzlEffgqla

How birds use terrestrial magnetism for 
migration?

Birds can travels thousands of miles between 
their summer and winter homes. Why don't they 

get lost? This video examines how birds use 
magnetoreception to find their way similar to 

how a pilot uses magnetic compass to navigate 
airplanes!

https://www.youtube.com/
watch?v=4JUYyMHOHb8

World’s fastest train - Maglev trains

Maglev trains - The super conducting magnets 
are used on the tracks on which the train floats. 

These types of the trains are working on the 
repulsion force of the magnets.

https://www.youtube.com/
watch?v=Lq7nhxDsm5A

Earth as a Magnet
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Properties and Uses of Magnet

Building of Electric Motor

This mini project will let the children observe 
the force on a current-carrying wire by building, 

operating and explaining the operation of a 
motor.

Active Physics by Arthur Eisenkraft 
Chapter 7, Toys for Understanding 

Section 3, Building of Electric Motor, Page 
734

Exploring direction, attraction 
and repulsion of Magnet.

The experiment “Finding Direction 
of Magnets” in page 25 details 

the on how children can explore 
with magnetic and learn about 

how magnets can be used to find 
direction.

“Sometimes repulsion, sometimes 
attraction” details an enquiry 

which children can use to arrive at 
the principal of ‘Like poles repels 

and unlike poles attracts’.

Bal_Vaigyanik, Eklavya Publication 
Class-6

Building a mini 
electricity generator 
with magnets

Using magnets the children 
can explore how to 
generate electricity. This 
experiment will require 
magnets, thin copper wire 
coils and LEDs and can 
make children reflect how 
useful the magnetic force 
is. Children will enjoy 
to see the LEDs light up 
brightly!

https://www. outube.com/
watch?v=etywQ7Hxczg

Electromagnetic Induction

This video shows an experiment 
where a 1kg aluminium plate 
is levitated above a large coil 
of wire that is being supplied 

with alternating current. Also 
the magnetic lab of Michael 

Faraday in the basement of the 
Royal Institution where he did 

his groundbreaking work on 
induction is shown. This also 

shows the how Faraday had 
wrapped the coils on the ring 

which forms the basis of the 
working of motors. https://

www.youtube.com/watch?v=txm
Kr69jGBk&list=PLAC555EC7D3

D0F4AA&index=1

Basic Principles of Electric Motor 
This video explains the basic principle of an 
electric motor generator and how it works.

https://www.youtube.com/ 
/watch?v=TBABBZpuslg&index=14&list=PLP 

zMl_7v9qkhpbZmdUSuZzOuzlEffgqla
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Resource Catalogue – Tamil R
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ð£ìˆF†ì‹ °ö‰¬îèœ, ðô Þ¬êïòI‚è 
ð£ì™è¬÷‚ «è†´ ñAö¾‹, C‰F‚°‹ Fø¬ù 

õ÷˜‚è¾‹, Üõ˜èOì‹ Mù£ â¿Š¹‹ 
Fø¬ù «ñ‹ð´ˆî¾‹ ÞŠð£ì™ ¶¬í¹KAø¶. 

ÞŠð£ìˆF†ì‹ ñ£íõ˜èœ ñA›„C»ì¡ 
îƒè¬÷ ß´ð´ˆF‚ èŸè¾‹, Üõ˜èO¡ 
õ£Cˆî™ Fø¬ù õ÷˜‚è¾‹ ãŸø Cô 

ªêò™ð£´è¬÷‚ ªè£‡´œ÷¶.

(ðì‹:	êñ„Y˜	è™M	¹ˆîè‹)

http://www.azimpremjifoundationpuducherry.org/content/%E
0%AE%AF%E0%AE%BE%E0%AE%B0%E0%AF%8D-%E0%A
E%AF%E0%AE%BE%E0%AE%B0%E0%AF%8D-%E0%AE%A

F%E0%AE%BE%E0%AE%B0%E0%AF%8D

¶¬í«ò£´ õ£Cˆî™ : Þ‰î õ£CŠ¹ 
à‚Fò£ù¶ ñ£íõ˜èœ õ£C‚°‹ «ð£¶ 
Üõ˜èO¡ õ£CŠ¹ G¬ô¬ò ÝCKò˜ 

ÜP‰¶ªè£œ÷ àî¾‹. ñ£íõ˜èœ ªð£¼œ 
¹K‰¶ õ£C‚A¡øùó£ Ü™ô¶ «õèñ£è 

â¿ˆ¶‚è¬÷‚ Ã†® åL â¿Š¹A¡øùó£ 
â¡ð¬î ÝCKò˜ ¹K‰¶ ªè£‡´ Üõ˜èO¡ 

õ£CŠ¹ G¬ô‚° ãŸøõ£Á àîõ º®»‹.

http://www.scholastic.ca/clubs/images/whatisgrl.pdf 
http://www.readwritethink.org/professional-development/
strategy-guides/using-guided-reading-develop-30816.html 

http://www.scholastic.com/teachers/article/guided-reading-
primary-classroom

ñ£FK õ£CŠ¹ : ñ£íõ˜èO¡ õCŠ¹ˆ Fø¬ù 
º¬øò£è õ÷˜ŠðîŸ° ÝCKò˜ «ñŸªè£œÀ‹ 
å¼ èŸHˆî™ à‚Fî£¡ ‘ÝCKòK¡ ñ£FK 

õ£CŠ¹’. ÝCKò˜ å¼ ð£ìˆ¬î ïìˆ¶õîŸ° 
º¡ î¡¬ù âšõ£Á îò£˜ð´ˆF‚ ªè£œAø£˜,   
ÞŠð£ìˆF¡ õ£Jô£è õ÷˜‚èŠðì «õ‡®ò 
Fø¡è¬÷ âšõ£Á ÜPAø£˜, ñ£íõ˜èO¡ 

õ£CŠ¹ˆ Fø¬ù âšõ£Á õ÷˜‚Aø£˜, 
«ð£¡øõŸ¬ø àœ÷ì‚Aò¶ Þ‰î à‚F.

http://www.readingrockets.org/article/reading-aloud-build-
comprehension 

http://www.readwritethink.org/professional-development/
strategy-guides/teacher-read-aloud-that-30799.html

Þ¬í‰¶ õ£Cˆî™ : ñ£íõ˜èœ îƒèœ êè 
ñ£íõ˜èÀì¡ «ê˜‰¶ õ£Cˆî«ô ‘Þ¬í‰¶ 

õ£Cˆî™’ Ý°‹. ï¡° õ£C‚°‹ å¼ 
ñ£íõ«ù£´ õ£CŠH™ êŸÁ °¬ø‰î G¬ôJ™ 
Þ¼‚°‹ «õªø£¼ ñ£íõ¬ù„ «ê˜ˆ¶ å¼ 
°¿õ£è Ü¬ñ‚èô£‹. Þ¼ ñ£íõ˜èO¡ 

õ£CŠ¹ˆFøÂ‹ õ÷ó å¼õ¼‚ªè£¼õ˜ âšõ£Á 
¶¬í¹KA¡øù˜ â¡Á M÷‚°õ«î Þ‰î 

õ£Cˆî™ à‚Fò£°‹.

http://www.readwritethink.org/professional-development/
strategy-guides/using-paired-reading-increase-30952.html
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M¬÷ò£´«õ£‹ õ£ƒè - õ°Š¹ 3 - ð¼õ‹ 1

ÞòŸ¬è - õ°Š¹ 4 - ð¼õ‹ 1 è£´ â‹ i´ - õ°Š¹ 5 - ð¼õ‹ 1

ªêò™ F†ì‹ : Aó£ñƒèO™ ï¬ìªðÁ‹ 
M¬÷ò£†´è¬÷»‹ åšªõ£¼ 

F¼Mö£‚èO½‹ ÜõŸP¡ º‚Aòˆ¶õˆ¬î»‹ 
ñ£íõ˜èœ ÜP‰¶ ªè£œ÷ «õ‡´‹ 

â¡ø «ï£‚èˆF™ Ü¬ñ‰¶œ÷¶ ÞŠð£ì‹. 
Þ‰î ïiù è£ôˆF™ ñ£íõ˜èÀ‚° ïñ¶ 

ï£†´Š¹øˆF™ è£ôƒè£ôñ£è ï£‹ M¬÷ò£´‹ 
M¬÷ò£†´è¬÷ ÜPºèŠð´ˆ¶‹ Mîñ£è 

Þ„ªêò™ F†ì‹ Ü¬ñ‚èŠð†´œ÷¶.

(ðì‹:	êñ„Y˜	è™M	¹ˆîè‹)

http://www.azimpremjifoundationpuducherry.org/cont
ent/%E0%AE%B5%E0%AE%BF%E0%AE%B3%E0%A
F%88%E0%AE%AF%E0%AE%BE%E0%AE%9F%E0%
AF%81%E0%AE%B5%E0%AF%8B%E0%AE%AE%E0

%AF%8D-%E0%AE%B5%E0%AE%BE%E0%AE%99%-
E0%AF%8D%E0%AE%95

ð£ìˆF†ì‹ : °ö‰¬îèœ, å¼ ðìˆ¬îŠ 
ð£˜ˆ¶, õ¼í¬ù„ ªê£Ÿè¬÷Š ðò¡ð´ˆFŠ 
«ðê¾‹ â¿î¾‹ èŸÁ‚ ªè£œÀ‹ õ¬èJ™ 
ÞŠð£ì‹ Ü¬ñ‰¶œ÷¶. îƒèO¡ ï¬ìº¬ø 
«ð„C™ àœ÷ õ¼í¬ù„ ªê£Ÿè¬÷ ÜP‰¶ 
ÜõŸ¬ø ªñ£NèŸø½‚° àî¾‹ õ¬èJ™ 

ÞŠð£ìˆF†ì‹ à¼õ£‚èŠ ð†´œ÷¶.

(ðì‹:	êñ„Y˜	è™M	¹ˆîè‹

http://www.azimpremjifoundationpuducherry.org/content/%E
0%AE%87%E0%AE%AF%E0%AE%B1%E0%AF%8D%E0%AE

%95%E0%AF%88

ï£†´Š¹ø M¬÷ò£†´èœ Cô : 
°ö‰¬îèÀ‹ ªð‡èÀ‹ æŒ¾ «ïóƒèO™ 
M¬÷ò£´‹ å¼Cô M¬÷ò£†´èœ Þ‰î 

õ¬ôð‚èˆF™ àœ÷ù. ÞõŸP™ ðô 
M¬÷ò£†´‚èœ ñ£íõ˜èO¡ ªñ£NˆFø¬ù 

õ÷˜‚è õ™ô¬õ.

https://www.google.co.in/search?q=folk+games+of+tamilnadu
&biw=1366&bih=667&tbm=isch&tbo=u&source=univ&sa=X&v

ed=0ahUKEwju-4ifjITNAhXKsY8KHYe-A30QsAQIGg

http://tamil.boldsky.com/pregnancy-parenting/kids/2011/
tamilnadu-traditional-games-aid0174.html

https://www.youtube.com/watch?v=CBE8o7opsjI

ð£ìˆF†ì‹ : cK¡ ÜõCòˆ¬î»‹, c˜ 
Þ™¬ôªò¡ø£™ ñQî˜èœ ñ†´ñ™ô£¶ 

Môƒ°èÀ‹ Ãì âšõ£Á ¶¡ðñ¬ìA¡øù, 
ñ¬ö ªðø ñóƒèœ ÜõCò‹, ñQî˜èO¡ 

ªêò™è÷£™ è£´èÀ‹ ÜõŸP½œ÷ àJ˜èÀ‹ 
âšõ£Á ¶¡¹ÁA¡øù «ð£¡øõŸ¬ø 

ñ£íõ˜èœ àí¼‹ õ¬èJ™ ÞŠð£ìˆF†ì‹ 
à¼õ£‚èŠð†´œ÷¶. «ñ½‹ ñ£íõ˜èO¡ 

õ£CŠ¹ˆ Fø¬ù «ñ‹ð´ˆî õ¬èªêŒ»‹ Cô 
ªêò™ð£´èÀ‹ ÞF™ àœ÷ù. 

(ðì‹:	êñ„Y˜	è™M	¹ˆîè‹)

http://www.azimpremjifoundationpuducherry.org/co
ntent/%E0%AE%95%E0%AE%BE%E0%AE%9F%E0
%AF%81-%E0%AE%8E%E0%AE%AE%E0%AF%8D-

%E0%AE%B5%E0%AF%80%E0%AE%9F%E0%AF%81
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ðìˆFŸ° õ‡íI´. ÜF™ àœ÷õŸP¡ ªðò¬ó â¿¶.

W
o

rk
sh

eetõ°Š¹ - 2; ð£ì‹ - ð‰¶ âƒ«è

ðJŸCˆî£œ
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M´è¬î‚°Š ªð£¼ˆîñ£ù ðìˆ¬î‚ «è£´ õ¬ó‰¶ ªð£¼ˆ¶.

ªê£¡ù¬î„ ªê£™½‹ ªð£‡µ‚°, ð„¬êŠ ð£õ£¬ì «è†°î£‹

ñ¬ö õ‰î£™ ÌI MKˆ¶‚ ªè£œÀ‹ °¬ì ï£¡

î‡aK™ Iî‚°¶ ÜöAò i´

î¡¬ù«ò è¬óˆ¶‚ ªè£œõ£¡, Þ¼†¬ì Mó†®´õ£¡

gƒè£óŠ ð£†´Šð£® áC «ð£†´ æ®´õ£¡

Í®ò	ªõœ¬÷‚	AíŸÁ‚°œ	ñ…êœ	Gô£

á˜ ²Ÿø‚ Ãì õ¼õ£¡ Ýù£™ i†´‚°œ«÷ õóñ£†ì£¡

M®ò M®ò «õ¬ô ªêŒðõÂ‚° å¼ ¬è C¡ùî£‹

õ£ùˆF™ ðø‚°‹ ðø¬õ Þ¶, á¬ó«ò ²ñ‚°‹ ðø¬õ Þ¶

W
o

rk
sh

ee
t

õ°Š¹ - 2; ð£ì‹ - ò£˜? ò£˜? ò£˜?

ðJŸCˆî£œ
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«èœM: 

CÁõ¡	â¡ù	ÃP	Þ¼Šð£¡?	Þ‚è¬îJ¡	º®¾	â¡ù?	-	àƒèœ	èŸð¬ùJ™	â¿¶ƒèœ.

W
o

rk
sh

eetõ°Š¹ - 4; ð£ì‹ - ªðKò£¬óˆ ¶¬íªè£œ

è¬î¬ò õ£Cˆ¶, ÜîŸ«èŸø º®¬õ â¿¶è.

ðJŸCˆî£œ

Ü¶ æ˜ ÜöAò õù‹. å¼ ºQõ˜ ñóƒèÀ‚A¬ì«ò ïì‰¶ ªê¡Á ªè£‡®¼‰î£˜. Üƒ° 

Üõ˜ æ˜ ÜFêòñ£ù è£†C¬ò‚ è‡ì£˜. åšªõ£¼ ñóˆF½‹ å¼ õ†ì‹ õ¬óòŠð†´ 

Þ¼‰î¶. õ†ìˆF¡ ¬ñòŠð°FJ™ æ˜ Ü‹¹ MìŠð†®¼‰î¶. åšªõ£¼ Ü‹¹‹ êKò£è 

õ†ìˆF¡ ¬ñòˆF™ Þ¼‰î«î ºQõ¬ó Ý„ê˜òŠðì ¬õˆî¶. 

CP¶	ÉóˆF™	å¼	CÁõ¡	M™-Ü‹¹ì¡	ªê¡Á	ªè£‡®¼‰î£¡.	ºQõ˜	M¬ó‰¶	ªê¡Á	

ñóˆF™	Ü‹¹è¬÷	âŒîõ˜	ò£˜	â¡Á	«è†ì£˜.	ÜŠ«ð£¶	Üõ¡,	“ï£¡	î£¡”	â¡ø£¡.	“M™	

Mˆ¬î èŸÁˆ «î˜‰îõ˜è÷£™ Ãì Þšõ£Á â™ô£ ñóˆF½‹ êKò£è õ†ìˆF¡ ñˆFJ™ 

Ü‹¹	âŒî	º®ò£¶.	à¡ù£™	âŠð®	º®‰î¶?”	â¡Á	«è†ì£˜.

Ü„CÁõ¡ ºQõ¬óŠ ð£˜ˆ¶...
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W
o

rk
sh
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õ°Š¹ - 5; ð£ì‹ - âù‚° Þø‚¬èèœ º¬÷ˆî£™...!

ðJŸCˆî£œ

ð£ì™ â¿îô£‹ õ£ƒè

àù‚°Š H®ˆî M¬ù„ªê£Ÿèœ ï£¡A¬ù â¿¶ (à.‹. ªê¡ø£¡, õ¬÷‰î¶)

1

2

3

4

«ñ«ô	àœ÷	 4	ªê£ŸèÀ‚°‹	Þ¬íò£è	ñŸªø£¼	M¬ù„ªê£™¬ô	â¿¶.	 (à.‹.	 ªê¡ø£¡	 -	

F¡ø£¡;	õ¬÷‰î¶	-	ªïO‰î¶)

1

2

3

4

â†´ M¬ù„ªê£ŸèÀ‚°‹ ãŸø ªðò˜„ªê£Ÿè¬÷ â¿¶ (à.‹. è‡í¡ ªê¡ø£¡)

1

2

3

4

5
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6

7

8

Þ‰î õ£˜ˆ¬îè¬÷ º¿¬ñò£ù õ£‚Aòƒè÷£è ñ£ŸÁ (à.‹. è‡í¡ è¬ì‚°„ ªê¡ø£¡)

1

2

3

4

5

6

7

8

õ£‚Aòƒè¬÷ ñ£ŸPò¬ñˆ¶ å¼ ð£ìô£è â¿¶.
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W
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õ°Š¹ - 5; ð£ì‹ - 1 õ£›ˆ¶

ðJŸCˆî£œ

1) æªó¿ˆ¶ õ£˜ˆ¬îèœ 12 â¿î¾‹.

1. Ì  2     3

4   5     6

7   8     9

10   11     12

2) ºî™ â¿ˆ¬î ñ£ŸP åšªõ£¡Á‚°‹  ¹Fò ªê£Ÿèœ   ä‰¬î‚ è‡´H®ˆ¶ â¿¶î™.

 1. æ†ì‹ _________________ _________________ ________________

   _________________ _________________

 2. ªð£Nî™ _________________ _________________ ________________

   _________________ _________________

 3. ªêNŠ¹ _________________ _________________ ________________

   _________________ _________________
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3)		“«õ”	âù	º®»‹	õ£˜ˆ¬îèœ	12	â¿î¾‹

1.   2     3

4   5     6

7   8     9

10   11     12

4)	 ”õ÷˜‰Fì«õ”		”ªêNˆFì«õ”	ÝAò	õ£˜ˆ¬îè¬÷	õ£‚Aòñ£‚°è.

1.

2.

5)	W›‚è‡ì	õ£˜ˆ¬îèÀ‚°	Í¡Á	ªð£¼œè¬÷	â¿¶è.

1) æƒ° Ü) õ÷˜‰¶   Ý) àò˜‰¶   Þ) ªï´ ªï´ªõ¡Á 

2) Ü¡¹ Ü) ____________  Ý) _______________  Þ) ______________

3) MNˆFì«õ Ü) ____________    Ý) _______________  Þ) _______________
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6)	 ÞòŸ¬è	ðŸPò	W›‚è‡ì î¬ôŠ¹èO™ 5 õKè¬÷‚ ªè£‡ì èM¬î Ü™ô¶ ðˆF¬ò 

â¿¶è

èì™

___________________________________________________________________________________

___________________________________________________________________________________

___________________________________________________________________________________

___________________________________________________________________________________

___________________________________________________________________________________

ñ¬ö

___________________________________________________________________________________

___________________________________________________________________________________

___________________________________________________________________________________

___________________________________________________________________________________

___________________________________________________________________________________

è£´

___________________________________________________________________________________

___________________________________________________________________________________

___________________________________________________________________________________

___________________________________________________________________________________

___________________________________________________________________________________
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7)  ð¼õñ¬ö ªð£Nò â¡ùªõ™ô£‹ ªêŒò «õ‡´‹?

___________________________________________________________________________________

___________________________________________________________________________________

___________________________________________________________________________________

___________________________________________________________________________________

___________________________________________________________________________________

8) ï™ô ªêò™èœ â¡ø£™ â¡ªù¡ù?

___________________________________________________________________________________

___________________________________________________________________________________

___________________________________________________________________________________

___________________________________________________________________________________

___________________________________________________________________________________

9)  à¡Â¬ìò ï™ô ªêò™è¬÷Š ð†®òL´.

___________________________________________________________________________________

___________________________________________________________________________________

___________________________________________________________________________________

___________________________________________________________________________________

___________________________________________________________________________________



û¨¡ 201684 F¬êñ£Q

Notes :






