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A Failure in Disguise 

Archana, Yadagiri DI 

 

To all of us who have been doing school visits, 55 is a special number. Without fraying into the zone 

of generalization, there is something that is implicitly understood about a teacher who admits that they 

are over 55 years old. Let me explain – discussing one’s age is always an interesting factor. It is never 

something that comes up on its own, but is generally something that is dragged out of the other per-

son in a social situation. In my case, I am used to teachers sizing me up and saying – “nimmanna 

nodidra sanna hudugi thara kaanstiri, neevu RP thara kaanode illa bidi..”. The reader here is free to im-

agine my forced, embarrassed laugh in this scenario. As the conversation continues, the teacher I am 

interacting with more or less brings it to a point where I have to admit, “I’m 23, I joined the Founda-

tion last year immediately after my Master’s degree. I don’t have a BEd. or any formal teaching experi-

ence.” If this is a young teacher I am interacting with, it is more or less expected that they say, “oh 

neevu tumba chikkoru! Adra naavu young e ideevi bidi, nang eega bari 27.” This establishes a kind of 

solidarity between us, and we go on talking. If the teacher is middle-aged, it is most expected that they 

will not divulge their age. It is acknowledged that there is a sizeable gap between our ages, and that 

their experience surpasses mine at a comfortable level. But the toughest situation to be in is where the 

teacher looks like they are well over 50. Growing up, I had heard that 60 is some kind of a golden 

number because it is linked to retirement – but I think 55 is the number that really matters.  

Because 55 is when someone is closer to retirement. They are soon-to-retire, which means that it is 

something one might be expecting (if not looking forward to). In my opinion, I don’t think 55 is spe-

cial because someone is obsessed with age as a number. I think it is a state to be in. The dictionary 

meaning of ‘retire’ is ‘to draw back’. But in the case of a job one retires from, you do not simply ‘draw 

back’ from the job – you cease to be in it. There is no formal transition period, at least for the govern-

ment school teachers we are talking about. They teach from 9.30 to 4.30 everyday, and one day they 

teach only till 12.30 because the afternoon might feature a retirement party for them, and from the 

next day onwards, they simply do not go to school. If you forget for a second that we are in a field 

working on teacher proficiency development and this group of teachers includes a sizeable number of 

teachers who are in the age group of 55 and over, wouldn’t we be able to say that teachers as people 

need more time to truly retire – to draw back, recall the years that have gone by, or simply gloat over 

their accomplishments? I think you readers would be lying if you completely disagreed. And if you 

bring me some examples of people who are amazing and active regardless of your age, I will not con-

sider it as a counter-argument. It is obviously possible for people to be and do things where age is too 

negligible a factor. In the natural order of things, however, we can take into consideration that there 

comes a point (around 55) when the act of drawing back begins.  

I don’t think drawing back necessarily means implies that it affects the amount of work they do. Con-

tinuing my example from above, an older teacher is usually candid about their age even before I have 

been asked to offer mine, “namag eega 56 aagide.. 32 years experience, idak munche onde school alli 

28 years idvi.. eega HM aagi appoint aageevi.” And the response is usually the same, sometimes stating 

my own age or leaving it out – that their experience is astounding, and I am 

here to learn what I can from them. There is nothing unusual in my response, but this scenario has 

changed enormously during this pandemic.  
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Everything I have been discussing until now, has more or less been destroyed or amplified over the 

last few months. If we take the example of teachers drawing back, it is natural to assume that they 

may not volunteer to try new things requiring new skills. Let me take the example of the Nali-Kali 

teacher in my intensive school. She was the only teacher in the school who did not have a 

smartphone, resisting purchasing one even when all teachers were required to upload their children’s 

attendance online on a daily basis. For a teacher who has received recognition for being excellent at 

Nali-Kali pedagogy, and is often asked to make presentations, she would decline participation if she 

heard something was shared online or posted in a WhatsApp group. I have been through multiple 

instances where she looked at some of the online resources I had been introducing in her class, but 

would remain unenthusiastic about them.  

But last week, in a visit that came after a few weeks’ gap, I saw that she had purchased a 

smartphone, and was going through a mandatory online course. She found the content extremely 

simple, but the process too complicated. For the first time, she needed my help in fixing a glitch in 

the app. As much as I would like to say that I heroically resolved the issue and eased the process for 

her, I was as stuck as her. I’m never too embarrassed to admit that despite everyone’s constant re-

minder of me being young, I am technologically inadept – I’m no good at setting up a projector, and 

make very inferior Instagram posts. I only ever obsess over the settings on my phone’s camera when 

I come across something I absolutely have to capture. Only then do I obsess and aggress to make 

sure I get it right.  

So I failed – fabulously at that – in the one time this teacher actually needed my help. It wasn’t even 

a fair shot – two minutes of going through the app told me I’m bust. This was out of my reach. But 

then, seeing me try and give up, she said, “Eekiga bardirodu henga sari maadbeku.” 

I know there are many ways to read this response. But if you knew this teacher, you would agree 

with me. It wasn’t a moment when she gave up; nor is she the kind of teacher who can be bullied 

into buying a smartphone because it was mandated. Over the years, there have been different man-

dates she has skipped and gotten away with. But something over the period of pandemic had 

changed her. She wasn’t simply clinging to the phone as an unwanted tool – she was actually hand-

ing it out to her kids to watch a few videos. Moreover, I have been able to meet her on each visit 

since March (which means she was in school every day).  

I couldn’t say what changed for this particular teacher. But in the moment when I couldn’t fix the 

app just as much as her, I think there was a moment of solidarity that hadn’t existed since the begin-

ning. We were no longer bound by the simple rule of 23 (my age) – 58 (her age) = -35 (the years of 

experience she had on me). More so, we were two people going through this pandemic, trying differ-

ent things to cope and make things work. In her case, this is a greater concern as she is actually with 

children on a daily basis.  

I guess the pandemic has affected each of us very differently – and intensely. For their own reasons, 

people may have either bought or given up on smartphones, or made other changes with their lives. 

Coming to this age group of 55 and above, I thought it was interesting to see an example of them 

changing. It isn’t that they were never capable of change – but that they too have changed in   
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unexpected ways. Instead of drawing up and letting the pandemic recede to an end, this person is 

‘diving in’ to learn something fresh.  

And while it would be overreaching to determine their exact cause, we may be able to say that their 

change is a result of a need they could not ignore. As I write this, I keep thinking of how swift this 

teacher had gotten at swiping her pattern to unlock the phone that kept locking itself whenever we 

dove into a conversation. Having seen her active resistance towards technology for the past year, I 

was intrigued by the ease she had begun to have with the tool. Nothing has changed – I am far too 

young for most matters in her eyes, but regardless of our ages, I am now also – as inadept as her at 

something.  

 

Chaitravathi 

Chaitravathi 
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¥À¥ÁàAiÀÄ ªÀÄvÀÄÛ gÉÊvÀgÀ ¸Ëd£Àå 

ºÀ«ÄÃzï ªÀÄAeÉÃ±Àégï 

 

CªÀvÀÄÛ £ÁªÀÅ PÁAiÀÄðPÀæªÀÄªÉÇAzÀPÉÌ ºÉÆÃUÀÄªÁUÀ 
¥À¥ÁàAiÀÄ vÉÆÃlzÀ À̧¤ºÀ¢AzÀ ºÁzÀÄºÉÆÃzÉªÀÅ. 
gÀ Ȩ́Û §¢AiÀÄ°è AiÀiÁªÀÅzÉÃ É̈Ã° E®èzÉ GzÀÝPÀÆÌ 
ºÀgÀrPÉÆArzÀÝ ¥À¥ÁàAiÀÄ VqÀUÀ¼À°è J®èªÀÅUÀ¼À®Æè 
¥À¥ÁàAiÀÄUÀ¼ÀÄ vÀÄA©PÉÆArzÀÝªÀÅ. EzÉÃ zÁj¬ÄAzÀ 
§gÀÄªÁUÀ ¥À¥ÁàAiÀÄ vÉUÉzÀÄPÉÆ¼Àî É̈ÃPÉAzÀÆ 
ZÀað¹zÉªÀÅ. eÉÆvÉUÉ »ÃUÉ gÀ̧ ÉÛ §¢AiÀÄ°è ¨ÉÃ° 
E®èzÉ EgÀÄªÁUÀ AiÀiÁgÁzÀgÀÆ PÀzÀÄÝPÉÆAqÀÄ 
ºÉÆÃUÉÆÃ¯ÉéÃ JAzÀÆ £ÀªÀÄä ZÀZÉðAiÀÄ°è M¼ÀUÉÆAqÀ «µÀAiÀÄªÁVvÀÄÛ. £ÀAvÀgÀ PÁAiÀÄðPÀæªÀÄ ªÀÄÄV¹ CzÉÃ zÁ-
jAiÀÄ°è »AwgÀÄV §gÀÄªÁUÀ vÉÆÃlzÀ ªÀÄ£ÀUÉ £ÀÄVÎzÉªÀÅ. vÉÆÃlzÀ AiÀÄdªÀiÁ¤ ªÀÄvÀÄÛ CªÀgÀ ªÀÄPÀÌ¼ÀÄ EzÀÝgÀÄ. 
¥À¥ÁàAiÀÄ ¨ÉÃPÁVvÀÄÛ JAzÁUÀ À̧A¨sÀæªÀÄ¢AzÀ É̄Ã PÉÆlÖgÀÄ. VqÀzÀ É̄èÃ ºÀuÁÚzÀ ¥À¥ÁàAiÀÄUÀ¼À£ÀÄß QvÀÄÛ ºÁ¼ÉUÀ¼À°è 
¸ÀÄwÛPÉÆlÖgÀÄ. ºÁUÉAiÉÄÃ ¥À¥ÁàAiÀÄ PÉÆAiÀÄÄÝ £ÀªÀÄUÉ w£Àß®Ä PÉÆlÖgÀÄ. C°èAiÉÄÃ wAzÀÄ CªÀgÀ ¦æÃwUÉ ªÀA¢
¹zÉªÀÅ. 

 

ºÁUÉ £ÀªÀÄä ªÀiÁvÀÄ vÉÆÃlzÀ §UÉÎ, CzÀgÀ ªÀiÁgÁlzÀ §UÉÎ, vÉÆÃlzÀ gÀPÀëuÉAiÀÄ §UÉÎ wgÀÄVvÀÄ. vÉÆÃlªÀ£ÀÄß 
£ÉÆÃqÀÄªÀÅzÀÄ PÀµÀÖ JAzÀgÀÄ. PÉÆAqÀÄPÉÆ¼Àî®Ä §gÀÄvÁÛgÉ. CzÀgÀ°è ¯Á¨sÀ K£ÀÆ ¹UÀÄªÀÅ¢®è JAzÀÄ ºÉÃ½zÀgÀÄ. 
ºÁUÉAiÀÄ gÀ Ȩ́Û §¢ EgÀÄªÀÅzÀjAzÀ gÀ Ȩ́ÛAiÀÄ°è NqÁqÀÄªÀªÀgÀÄ QvÀÄÛPÉÆAqÀÄ ºÉÆÃUÀÄvÁÛgÉ JAzÀgÀÄ. CªÀgÀ ªÀiÁvÀÄ 
PÉÃ¼ÀÄvÁÛ ºÉÆÃzÀAvÉ AiÀiÁgÉÆÃ wAzÀÄPÉÆAqÀÄ ºÉÆÃUÀ°, ¥ÁætÂUÀ¼ÀÄ w£Àß° £ÀªÀÄUÉ ¹QÌzÀÝµÀÄÖ ¸ÁPÀÄ JA§AwvÀÄÛ. 
MAzÀÄ PÀqÉ¬ÄAzÀ gÀ Ȩ́ÛAiÀÄ°è NqÁqÀÄªÀªÀgÀÄ QvÀÄÛPÉÆAqÀgÉ, E£ÉÆßAzÀÄ PÀqÉ¬ÄAzÀ PÀgÀr wAzÀÄ ºÁPÀÄvÀÛzÉ. gÁwæ 
8 UÀAmÉ DzÀ vÀPÀët PÀgÀr §gÀÄvÀÛzÉ. PÀgÀr §AzÀgÉ EªÀgÀÄ ªÀÄ£É¬ÄAzÀ ºÉÆgÀUÉ §gÀÄªÀÅ¢®è. ¨ÁV®Ä ºÁQ 
M¼ÀUÉ EzÀÄÝ ©qÀÄvÁÛgÉ. PÀgÀrUÀ¼ÀÄ vÉÆÃlPÉÌ £ÀÄVÎ, CzÀPÉÌ É̈ÃPÁzÀµÀÄÖ w£ÀÄßvÀÛªÉ. E¯Áè E£ÉÆßA¢µÀÄÖ ºÁ¼ÀÄ 
ªÀiÁr ºÉÆgÀlÄ ºÉÆÃUÀÄvÀÛzÉ.  

PÀµÀÖ ¥ÀlÄÖ ¥À¥Áà¬Ä VqÀUÀ¼À£ÀÄß £ÉlÄÖ CzÀ£ÀÄß ¸ÁQ, ¨É¼ÉzÀÄ ¥À¥Áà¬Ä ºÀtÄÚ §AzÀ £ÀAvÀgÀ EªÀgÀ PÉÊUÉlÄPÀÄªÀÅzÀÄ 
§ºÀ¼À PÀrªÉÄ. PÀuÉÚzÀÄgÀ É̄è §ºÀÄ ªÀÄlÖzÀ°è ¥À¥ÁàAiÀÄ ºÀtÄÚUÀ¼ÀÄ VqÀUÀ¼À vÀÄA¨Á ©lÖgÀÆ CzÀÄ ¤jÃQë¹zÀ 
DzÁAiÀÄ vÀgÀÄªÀÅ¢®è. AiÀiÁªÀÅzÉÃ AiÀiÁgÉÆÃ QvÀÄÛPÉÆAqÀÄ ºÉÆÃUÀÄvÁÛgÉ, K£ÀÄ ªÀiÁqÀÄªÀÅzÀÄ, 
PÉÆAqÀÄºÉÆÃUÀÄªÀªÀgÀÄ ºÉÆÃUÀÄvÁÛgÉ, £ÀªÀÄUÉ ¹QÌzÀÄÝ ¸ÁPÀÄ J£ÀÄßªÀ ªÀiÁvÀÄ ºÉÃ¼ÀÄªÁUÀ M¼ÀV£À £ÉÆÃªÀÅ £ÀªÀÄUÉ 
UÉÆvÁÛUÀÄªÀÅ¢®è. 

£ÁªÀÅ ¥À¥ÁàAiÀÄ vÉUÉzÀÄPÉÆAqÀÄ ºÉÆgÀqÀÄªÁUÀ, vÉUÉzÀÄPÉÆAqÀ ¥À¥ÁàAiÀÄzÀ ¨É É̄ JµÀÄÖ JAzÀÄ PÉÃ½zÁUÀ PÉÆr 
JAzÀgÀÄ. E®è ¤ÃªÀÅ CzÀPÉÌ JµÀÄÖ ¨É¯É ¤UÀ¢ ªÀiÁqÀÄwÛÃgÉÆÃ CµÀÄÖ ºÉÃ½ JAzÉªÀÅ. CzÀPÉÌ K£ÀÄ ºÉÃ¼ÀÄªÀÅzÀÄ, 
JµÁÖzÀgÀÆ PÉÆr JAzÀgÀÄ. vÀªÀÄä ¨É¼ÉUÉ À̧jAiÀiÁzÀ É̈¯É ºÉÃ¼À®Æ ªÀÄÄdÄUÀgÀ ¥ÀqÀÄªÀ EªÀgÀ£ÀÄß £ÉÆÃrzÁUÀ 
gÉÊvÀgÀ ¸Ëd£Àå ªÀÄ£À«Är¬ÄvÀÄ. §gÀÄªÁUÀ CªÀgÀ §UÉÎ£ÉÃ ªÀiÁvÀÄ £ÀqÉ¬ÄvÀÄ. CªÀgÀ M¼ÉîvÀ£À, À̧jAiÀiÁV 
vÉÆÃlªÀ£ÀÄß gÀPÀëuÉ ªÀiÁqÀ¢jªÀÅzÀÄ, CªÀjUÉ ®©ü À̧ÄªÀÅzÀQÌAvÀ ºÉZÀÄÑ ¥ÀgÀgÀjUÉ ºÉÆÃUÀÄªÀÅzÀgÀ §UÉÎ ZÀað¹¸ÀzÉªÀÅ. 

EzÁV MAzÀµÀÄÖ ¢£ÀUÀ¼ÀÄ PÀ¼ÉzÀÄªÀÅ. EwÛÃZÉUÉ CzÉÃ zÁjAiÀiÁV ªÀÄvÉÛ ºÉÆÃUÀ É̈ÃPÁV §AvÀÄ. F ¸À® 
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ºÉÆÃUÀÄªÁUÀ vÉÆÃlzÀ°è VqÀUÀ¼À vÀÄA¨Á ºÀtÄÚUÀ½zÀÄÝªÀÅ. DzÀgÉ CzÀ£ÀÄß ªÀåªÀ¹ÜvÀªÁV £ÉÆÃrPÉÆAqÀ ºÁUÉ PÁt°
®è. ªÀÄvÉÛ wgÀÄV ¸ÀAeÉ §gÀÄªÁUÀ ¥À¥Áà¬Ä vÉÆÃlzÀ ªÀÄ£ÉAiÀÄvÀÛ ºÉÆÃzÉªÀÅ. ªÀÄ£ÉAiÀÄ°è AiÀiÁgÀÆ EgÀ°®è. VqÀUÀ¼À 
vÀÄA¨Á ºÀtÄÚUÀ¼ÀÄ ºÁ¼ÁV ©Ã¼ÀÄwÛzÀÄÝªÀÅ. ¥ÀPÀÌzÀ ºÉÆ®zÀ°è Dl DqÀÄwÛzÀÝ ºÀÄqÀÄUÀgÀ£ÀÄß PÉÃ½zÉªÀÅ. F ªÀÄ£ÉAiÀÄªÀgÀÄ 
E¯Áé JAzÀÄ. CzÀPÀÌªÀgÀÄ E®è. J É̄ÆèÃ ºÉÆÃVzÁÝgÉ. ¤ÃªÀÅ MAzÀÄ £Á®ÄÌ ºÀPÉÆðAqÀÄ ºÉÆÃV CAzÀgÀÄ. £ÁªÀÅ 
ºÁUÉ ªÀiÁqÀzÉ ªÀÄgÀ½ ºÉÆgÀmÉªÀÅ. E£ÉßÃ£ÀÄ gÀ Ȩ́ÛUÉ §gÀÄªÀµÀÖgÀ°è ªÀÄ£É AiÀÄdªÀiÁ¤AiÀÄ ªÀÄUÀ¼ÀÄ §AzÀgÀÄ. DPÉAiÉÆA¢
UÉ ªÀiÁvÁrzÁUÀ MA¢µÀÄÖ PÉÆAiÉÆÌAqÀÄ ºÉÆÃUÀ§ºÀÄ¢vÀÄÛ JAzÀ¼ÀÄ. CzÀÄ ºÉÃUÉ À̧jAiÀiÁUÀÄªÀÅzÀÄ, ¤Ã«®èzÁUÀ £ÁªÀÅ 
PÉÆAqÀÄ ºÉÆÃUÀPÁÌUÀ®è. ¤ÃªÉÃ PÉÆr JAzÉªÀÅ. ªÉÆzÀ® ¥ÀzÀ« NzÀÄwÛgÀÄªÀ D ºÀÄqÀÄV DUÀ ’¤ªÀÄäAvÉ J®ègÀÆ E¢
ÝzÀÝgÉ, £ÁªÀÅ AiÀiÁªÀÅzÉÃ AiÉÆÃZÀ£É E®èzÉ vÉÆÃl ªÀiÁqÉÆÌArgÀ§ºÀÄ¢vÀÄÛ’ JAzÀÄ ºÉÃ½zÀ¼ÀÄ.  

 

CµÀÖgÀ°è CªÀgÀ vÁ¬Ä ªÀÄvÀÄÛ vÀAV 
PÀÆqÁ §AzÀgÀÄ. ¤ÃªÀÅ PÉÆAiÀÄÄÝPÉÆAqÀÄ 
ºÉÆÃV JAzÀgÀÄ. £ÀAvÀgÀ £ÁªÀÅ PÉÃ½ 
PÉ®ªÀÅ ºÀtÄÚUÀ¼À£ÀÄß ¥ÀqÉzÉªÀÅ. zÀÄqÀÄØ 
PÉÆqÀ®Ä ºÉÆÃzÀgÉ ¨ÉÃqÀ CAzÀgÀÄ. 
MvÁÛAiÀÄ ªÀiÁr PÉÆlÄÖ §AzÉªÀÅ. §gÀÄvÁÛ 
D ºÀÄqÀÄV ºÉÃ½zÀ ªÀiÁvÀÄ ªÀÄvÉÛ ªÀÄvÉÛ 
PÁqÀ vÉÆqÀVvÀÄ. d£ÀgÀÄ ºÉÃUÉ 
£ÉÆÃqÀÄvÁÛgÉ JA§ §UÉÎ £ÉÆÃªÉ¤¹vÀÄ. 
£ÀÆgÁgÀÄ VqÀUÀ½gÀÄªÀ vÉÆÃlPÉÌ ¨ÉÃ° 
ºÁPÀzÉ £ÀA©PÉAiÀÄ ¸Ëd£Àå vÉÆÃjzÀ 
gÉÊvÀjUÉ £ÁªÀÅ PÉÆqÀÄªÀ ¸ÀàAzÀ£É K£ÀÄ? 

£À£ÀUÉ §ºÀ¼ÀµÀÄÖ C£ÀÄ¨sÀªÀ EzÉ. £ÁªÀÅ ªÀiÁ«£À ºÀtÄÚ PÉÆ¼Àî®Ä ºÉÆÃzÀ À̧AzÀ s̈ÀðzÀ É̄ÆèªÉÄä J¯Áè ªÀåªÀºÁgÀ ªÀÄÄV¹ 
ºÉÆgÀqÀÄªÁUÀ D gÉÊvÀ £ÀªÉÆäA¢VzÀÝ ªÀÄPÀÌ¼À PÉÊUÉ MAzÉÆAzÀÄ ºÀtÄÚ PÉÆlÄÖ EzÀÄ ¤ªÀÄUÉ w£Àß°PÉÌ JAzÀÄ ºÉÃ½zÀÝ. 
gÉÊvÀgÀ F ªÀiÁ£À«ÃAiÀÄvÉ ªÀÄvÀÄÛ ªÀÄÄUÀÝvÉAiÀÄ£ÀÄß £ÁªÀÅ ºÉÃUÉ ªÀiË°åÃPÀj¸ÀÄvÉÛÃªÉ JA§ÄzÉÃ ¥Àæ±Éß. CAUÀrUÀ¼À°è PÉÃ½zÀ 
¨É É̄UÉ PÉÆAqÀÄPÉÆ¼ÀÄîªÀ £ÁªÀÅ PÀ¤µÀÖ gÉÊvÀ£À°è PÉÃ½ vÉUÉzÀÄPÉÆ¼Àî É̈ÃPÀÄ JA§ ¨sÁªÀ£ÉAiÀiÁUÀ°Ã CxÀªÁ gÉÊvÀ¤UÉ PÀ¤µÀÖ 
£ÁåAiÀÄ ¨É É̄ ¹UÀ É̈ÃPÀÄ JA§ §UÉÎAiÀiÁUÀ°Ã AiÉÆÃa¸ÀÄªÀÅzÀÄ É̈ÃqÀªÉÃ? JAzÉ¤¹vÀÄ. gÉÊvÀgÀ°è £ÉÃgÀªÁV 
PÉÆAqÀÄPÉÆ¼ÀÄîªÁUÀ gÉÊvÀgÀÄ CzÀgÀ°è PÁ¼ÀfAiÀÄ£ÀÄß ¨ÉgÉ¹ ªÀåªÀºÁgÀ ªÀiÁqÀÄvÁÛgÉ. DzÀgÉ £ÁªÀÅ CªÀgÉÆA¢UÉ 
PÁ¼Àf¬ÄAzÀ ªÀåªÀºÀj À̧ÄvÉÛÃªÉÇÃ JA§ÄzÀ£ÀÄß £ÁªÀÅ £ÀªÀÄä £ÀªÉÆä¼ÀUÉÃ PÉÃ½PÉÆÃ É̈ÃPÀÄ. 
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The Joy of the Lower Grades 

Meghana Baasri, Ballari TLC 

In the lower grades, the students are more spontaneous, uninhibited and willing to take initiative. 

They are also unintentionally impressionable, and the teacher has the biggest impression of all on the 

students. Working with learners at the primary level has always been on my list of to-do things, so 

when the English medium sections were opened in Karnataka, it was extremely enjoyable to visit the 

classes and interact with the students. 

In July 2019, I had gone to the English medium classroom of a very passionate teacher in Patelnagar, 

Ballari. In her class, there were fewer students, but the teacher was able to offer more attention to 

each student. The result was that the students were quick in picking up language and actively partici-

pated in the class. This was my third or fourth visit to the school, and the teacher was revising alpha-

bets and numbers with her students, when she was called out by the principal, leaving me alone with 

the students. 

The teacher had stepped out after 

instructing the students to look at 

the alphabet flash cards. No longer 

than a minute after the teacher 

stepped out, one of the students, a 

girl, took control of the class. She 

was a boisterous person, who con-

stantly sought the attention, appre-

ciation and recognition from her 

teacher.  

She picked up the flash cards, and 

assumed the role of the teacher, 

immediately taking over the task of revising alphabets with her classmates. She walked up to the 

board, pointed out the alphabets the teacher had written there, asked the other students name them.  

 

Satisfied with their responses, the girl then picked up one flash card from the pile.  

“A for apple.” She girl chanted loudly. 

“A for apple.” The class repeated. 

“A for apple.” The girl repeated, louder. 

“A for apple.” The class repeated. 

““ಏಯ್! ಹೇಳಿ್ತಯ ಇಲ್ವಾ ? ಹೇಳೋ ಗಟಿ್ಟ ಯಾಗಿ!” The girl told the class loudly. 

Some of the class chanted again, while a few got distracted and said nothing. 
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“ಏಯ್! ಹೇಳಿ್ತಯ ಇಲ್ವಾ ? ಹೇಳೋ ಗಟಿ್ಟ ಯಾಗಿ!” The girl said, jokingly threatening a distracted classmate. 

The boy recoiled from his position of the floor, playing along with the girl. Then he gets more seri-

ous. 

“A for apple!” The class chanted 

again.  

This time, the girl was satisfied and 

moved to the next card and had the 

class chant for ‘b’ and ‘c’, before the 

teacher returned and the class re-

turned to normal.  

The whole episode went on for not 

more than ten minutes. What made 

it so memorable was the fact that it 

appeared so natural for the girl to 

pick up the mantle of the teacher. 

The attempted seriousness of the girl posing as the teacher and the jovial playfulness of the rest of 

the class in going along with the pretence of their classmate struck an unknown chord in me, and I 

often think back to the day with a smile on my face. 

# 
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zÉÃªÀgÉÃ MªÉÄä §AzÀÄ ©qÀÄ....! 

Bhaskara T S  
 

zÉÃªÀgÉÃ MªÉÄä §AzÀÄ ©qÀÄ 

¸Á«gÀ ¥Àæ±ÉßUÀ½ºÀªÀÅ PÉÃ¼À®Ä 

¤£Àß°èUÉÃ §AzÀÄ PÉÃ¼ÉÆÃtªÉAzÀgÉ 

ºÉÆÃzÀªÀgÀÄ wgÀÄV §AzÀÄ¢®è 

£Á §AzÀgÀÆ »A¢gÀÄUÀÄªÀ ¨sÀgÀªÀ¸É¬Ä®è 

¤Ã¤vÀÛ GvÀÛgÀzÀ ¨ÉqÀUÀ ©r¸ÀÄªÀAw®è 

 

MAzÉÃ JgÀqÉÃ ¤£ÀßªÁAvÀgÀUÀ¼ÀÄ 

zÀÄrAiÀÄ®Ä §AzÀªÀgÀ ºÉÆmÉÖAiÀÄ ¨É¤ßUÀAn¹zÉ 

PÁtzÀ ºÀÄ¼ÀÄªÀ vÀAzÀÄ dUÀªÀ vÀ®ètUÉÆ½¹ºÉ 

HgÀ ¸ÉÃgÀÄªÀ ºÀ½AiÀÄ°èzÀÝªÀgÀ ¤£ÀÆßjUÉ¼ÉvÀAzÉ 

zsÀªÀÄðzÀªÀÄzÀ ºÀwÛ¹ PÉÊUÉ PÀqÀÄUÀwÛAiÀiÁzÉ 

ºÀÄnÖzÀÄqÀÄUÉAiÀÄ¯ÉèÃ zÀ»¸ÉÆÃ ¸ÀÄqÀÄ¨ÉAQAiÀiÁzÉ  

 

vÁ¼À¯ÁgÉªÉÇ zÉÊªÀ PÁªÀ UÀÄgÀÄ«°è®è 

¤£Àß PÉ®¸ÀUÀ½UÉ GvÀÛj¸À¨ÉÃQzÉ £Á«°è;  

K£ÉAzÀÄvÀÛj¸À¨ÉÃPÀÄ, AiÀiÁjUÀÄvÀÛj¸À¨ÉÃPÀÄ 

ºÀ¸ÉªÀÄuÉAiÉÄÃjzÀ £É£À¥ÀÆ ªÀiÁ¸ÀzÀ UÀAqÀ£À ºÉAqÀwUÉÆÃ  

¸ÀvÀÛ vÁ¬ÄAiÀÄ vÀ©â PÀÆwzÀÝ PÀAzÀ¤UÉÆÃ  

K£ÉAzÀÄvÀÛj¸À¨ÉÃPÀÄ? £À£ÀUÉÃ ¸Á«gÀ ¥Àæ±ÉßUÀ½gÀÄªÁUÀ 

 

§AzÀÄ ©qÀÄ ¨ÉÃUÀ vÀ¯É ¹rAiÀÄÄªÀ ªÀÄÄ£Àß 

JzÉAiÉÆqÉzÀÄ £Á£ÉÃ E®èªÁUÀÄªÀ ªÀÄÄ£Àß 

zÉÃªÀgÉÃ MªÉÄä §AzÀÄ ©qÀÄ 

£À£Àß CzsÁðAV CtQ¸ÀÄwºÀ¼ÀÄ §AzÀÄ ©qÀÄ zÀAiÀÄ«lÄÖ 

ªÀÄÄRªÀÅ½¸ÀÄ ºÉAqÀwAiÀÄ JzÀÄgÀ° 

£À£ÀßzÀµÉÖÃ C®è; ¤£ÀßzÀÆ 

 

£ÀUÀÄwºÀ¼ÀÄ £À£À ªÀÄUÀ¼ÀÄ 

£À£Áß¯Á¥ÀªÀ £ÉÆÃr 

ªÀÄPÀÌ¼ÉzÀÄgÀÄ ªÀiÁ£À PÀ¼ÉAiÀÄ¨ÉÃqÀ 

£À£ÀßzÀµÉÖÃ C®è ¤£ÀßzÀÆ PÀÆqÀ 

¤¹ìÃªÀÄ ¤Ã¤zÀgÀ°è; ¸ÀvÁ¬Ä¸À¨ÉÃqÀ 

§AzÀÄ ©qÀÄ zÀAiÀÄ«lÄÖ 
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¤Ã ¨ÁgÀ¢gÉ £À£ÁßuÉ ¤£ÁßuÉ 

¤Ã£ÉÃ ¸ÀÈ¶Ö¹zÀ F dUÀzÁuÉ 

¤£Àß ºÉAqÀw ªÀÄPÀÌ¼ÁuÉ 

§AzÀÄ ©qÀÄ zÀAiÀÄ«lÄÖ 

dUÀ PÀgÀVºÉÆÃUÀÄªÀ ªÀÄÄ£Àß 

zÉÃªÀgÉÃ MªÉÄä §AzÀÄ ©qÀÄ!! 

 

# 

 

 

Kempamani 
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 क्या आज भी भारत में स्त्री स्वतन्त्र है ? 

Mallikarjun  

 

  "हे प्रीत जहााँ के रीत सदा मैं बात वह के बताता हाँ भारत का रहने वाला हाँ, भारत की बात सुनाता 

हाँ।" मुझे गवव है की मैं भारतीय हाँ। भारत अपनी संसृ्कतत से सारे तवश्व भर में अपने वेश भूषण, खान पान, 

भव्य तशला तवन्यास से आतद तवचारो ंसे आतमर है। पर भारत में कई सारे समस्याओं को  पालन-पोषण  

तकया जा रहा है। अंधतवश्वास, पाररवाररक अन्तः  कलह, जाततप्रथा, भू्रणहत्या, भष्टाचार, नक्सलवादी 

समस्या, गरीबी समस्या आतद समस्याओ ंको आज भी हम ग्रामीण भागो ंमें देख सकते है।  खासकरके 

"नारी जीवन की समस्याओ"' को  देखा जाए तो तलंगाधाररत असमानता, बाल्यतववाह,तवधवा तववाह आतद 

सोचनीय समस्याओ ंको देख सकते हैं। इसी तवचार को रखते हुए कुछ स्त्री सम्बतधत बातो ंको आप के 

सामने उजागर करना चाहता हाँ।   

                        आज के आधुतनक कालखंड में भी इन 

समस्याओ ं का तीव्रता उतनी ही है जीतनी पहले थी l 

तथ्य कतथत सुधाररत समाज में स्त्री मुक्ति के तकतने भी 

नारे क्यो ं न लगाये जाएाँ  समाज में नारी को तवतभन्न 

समस्याओ ंका सामना करना ही पढ़ रहा है l 

                      भारत में स्त्री को प्रधान स्थान तदया है l 

स्त्री को देवी के रूप में  पूजा तकया जाता है l भारत देश 

को भारत मााँ कहकर पुकारा जाता है l भारत को ही 

नही ंपुरे धरती को भी धरती मााँ कहकर संबोतधत तकया 

जाता है l पर उसी मााँ को सड़को पें तार तार तकया जा 

रहा है l “यत्र नाययसु्त पूज्यने्त रमने्त तत्र देवता” – 

‘जहााँ नारी की वास होती है वह देवताओ ं की तनवास 

होती है कहा जाता है l’ पर इस भव्य भारत में इतनी सारे 

क्तस्त्रयो ंपर अत्याचार क्यो ं? क्या नारी चुप सुनती है यह 

सोच ? 

खासकर के नारी जीवन में हम देखा जाए तो कुछ 

समस्याओ ं को देखेंगे - पहली बात है नारी भद्रता की 

कतमया  भारत में नारी को रक्षण नही ंहै, जहा भारत में 

देवी मााँ के नाम से स्त्री को जाने जाते है वही हम सडको ं 

पे उसी मााँ की, बहन की, बच्ची की अत्याचार होते देख 

रहे है.  कई सारे ऐसे अत्याचार करने वाले लोगो को सजा तक नही ंतमलती कारण हमारे भारतीय कानून 

व्यवस्था और राजकीय प्रभाव।  क्या नारी भारत में सेफ नही ंहै? नही ंहै तो सरकार क्या काम कर रही है 

नारी जीवन के सुधार के तलए केवल कायदा बनाने से सब तमट जाएगा? नही,ं कायदे के साथ पुरुष सत्ता  

के मानतसकता को  भी बदलना पड़ेगा। कुछ हम अत्याचार से पीतड़त नाररयो ंकी और बेतटयो ंकी नाम 

देख सकते है। पर कई  सारे क्तस्त्रयां अपने मयावदा के करण केस दजव नही ंतकये है।   

                                   नारर जन्म से  लेकर मृतु्य तक एक न एक रूप में अपमान, कष्ट और पुरुषो ंके 

आधीन में रहती है।  जब वह छोटी रहती है तो तपता के आतदन में रहती है और जब वह बड़ी होकर 

शादी हो जाती है तो पतत के आतदन में रहती है, वही जब बूढी हो जाती है तो अपने बच्चो ंके आतदन में 

रहती है।  अपने जन्म से लेकर मृत्य तक वह खुद की तनधावर लेने में असफल रही है।  क्या यही भारत के 

स्वतन्त्र है ? क्या यही भव्य भारत की परंपरा ?  
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केवल यहााँ भद्रता के रूप में ही नही ंबेटी अपनी इच्छा से तशक्षा भी नही ंपा सकती। आज भी ग्रामीण भागो 

में अनेक क्तस्त्रयां तशक्षा से वंतचंत हुए  देख सकते है।  स्त्री शादी से पहले और शादी के बाद भी कई सारे 

मानतसक कष्ट झेल रही होती है, कई सारे बातो ंको  साझा नही ंकर पाती।  बस उनकी मौन हम पाते है। 

हालांतक आज के सन्दभव में कुछ मतहलाएं स्त्री सातहत्य और स्त्री तवमशव को पढ़कर जागृत हो रही है पर 

ग्रामीण भागो ंमें इसके कतमया देख रहे है। क्तस्त्रयो ंको आज के सन्दभव में उनके कानूनी सुतवधा को जानना 

आवश्यक है।  और खुद जागृत होकर इस पुरुषसत्ता मानतसकता को सामना करना आवश्यक है।   

                          मैं अंत में यह कहना चाहता हाँ की जब जब नारी की अपमान होती है तब तब नारी 

देवी की रूप धारण करके अतनष्टो ंकी संहार करती है कहा जाता है l इस कारण पुरुष प्रधान मानतसकता 

के पुरुषो ंको जागृत होकर स्त्री- पुरुषो ंमें समानता लाना आवश्यक है l 

 

# 

 

Priyanka P 
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My Diary 

Ravi kumar D 

I don’t remember what exactly made me write the diary. I would have been influenced by na-

ture, cinema, history or lessons from my primary classes. It must be Anne frank who inspired 

me, I believe. I bought my first diary in 2011 in a new place where I recently had moved to 

take admissions into my 1st PUC on 2nd January. I went to a stationary shop and chose a small 

diary because it was cheaper. I did not want to pay more for the thing that I did not under-

stand yet. Hence, I had taken lot of time to choose the cheaper one. It was simple with red 

and black cover page and in a corner its written 2011. When I came back to my hostel, I once 

again opened it and scrutinized with lot of care and observing every single detail as if I was 

about to do an operation. Our hostels were and look like they lost their life. But with that new 

diary in my hands I felt like a new life entered in my premises. I wrote my name on it as beau-

tifully as I could.   

For almost 3-4 months, almost every page filled with common sentences describing my daily 

routines from brushing my teeth to sleeping at night. But I used to write them with lot of con-

centration. Gradually, I restricted those details to half page. Then I started writing about the 

things that made me happy. Only happy moments. Because I read in a newspaper that you 

should not write sad things in your diary. I had to follow that because who else would tell me 

how to write a diary. I wrote how Raja fell in the ground and everybody laughed, about Prasad 

making fun of English teacher, about jumping the walls of the campus secretively and went for 

movies etc. I did not write them in great detail because the size of the page was too small. But 

with lot of dedication and interest I did not skip writing it even for a single day. Now when I 

open it I admire myself for writing so many pages and tell myself that if I had written the as-

signments and homework with same interest I certainly had escaped the punishments given by 

the teachers. 

Even when I went home for summer holidays, I continued writing the diary at night and my 

dad felt proud of me for studying with such commitment. He even told mom that I would be-

come IAS one day if I had studied with same interest. One day, when I was writing about my 

daily routines in the diary my dad silently came and sat beside me and asked what I was writ-

ing. I told him I was writing a diary. He did not know what a diary was and asked for more in-

formation. I told him that I record whatever happened in my life every day. He looked bit sur-

prised and looked at me with a suspicious look. He got up. “Do something useful, read your 

textbooks and write about them.” he said hesitantly and left with disappointment. Whatever he 

was believing a diamond in mud turned out to be a normal stone. I secretively wrote it for few 

days. And stopped writing it completely until I went back to the hostels. It was bit hard to start 

again. Those empty pages looked at me sadly. And I made new friends in the hostel and 

spending the night hours with them and walking to the mess for drinking water. When I came 

back, I did not have neither patience nor any need of writing daily. I wrote the diary only on 

the weekends.  
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After a few days, our English teacher was making us to write the running notes forcibly  be-

cause he knew most of us simply day-dream in his class. “Every word out of my mouth should 

be in your notes.” he said seriously.  To escape his punishments, I carefully listened to his clas-

ses and wrote the running notes. After a few days, I thought “why not write my diary in Eng-

lish? It will be interesting. I’m doing the exercises in the grammar book also. It will also help 

me improve my English. So that I need not to struggle hard in English class.” From that day, I 

wrote my diary only English. I did not bother about the mistakes. I was confident because I 

would not show it to anyone. In fact, this helped me in writing the exams. And I extended this 

trick for other languages too. If there was Hindi exam after a few days, I wrote my diary in 

Hindi only. And same for Telugu. Once again, I wrote my diary regularly, almost every day.  

The habit that I made many years ago came along with me till now though it had seen ‘difficult 

times’ of long breaks. It became an alternative to my memory. When I read my previous diaries 

now I feel happy and wonderful. Those memories cherish me and make me retrospect. This 

habit had encouraged me to do creative writing and observe the society and the nature with 

questions. I started collecting various leaves, flowers, pictures, and arts to stick in the diary. 

Once I collected a shed skin of a snake and stuck it on the back of the cover page of the diary.  

A few days back I bought a new diary for the year 2021. I analyzed all the things like its weight, 

page color, design, quality, style etc. Because it will be carried wherever I go. For it is now part 

of my life style.  

# 
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G½¬Äj C¥Àà!!!!!!   

Prasad Mangipudi  

 

 

£Á£ÀÄ, CPÀÌ, CtÚ, CªÀÄä ¤ÃªÀÅ MlÖUÉ ªÀÄ£ÉAiÀÄ°è EzÁÝUÀ RÄ¶AiÀiÁV¢é 

UÁrAiÀÄ°è ºÉÆÃzÁUÀ ¸ÀvÉÆÛÃ¢é!!!! 

C¥Àà!!!! ¤ªÀÄUÉ UÉÆwÛ®é EµÀÄÖd£À UÁr ªÉÄÃ¯É ºÉÆÃUÀ¨ÁgÀzÀÄ CAvÀ? 

ºÉÆÃV¢é ©r. DzÀgÉ ¤ªÀÄUÉ UÉÆwÛ®é UÁr Nr¸ÀÄªÁUÀ ¥sÉÆÃ£ï £À°è ªÀiÁvÁqÁâgÀzÀÄ CAvÀ? 

EªÀÅ ¤ªÀÄä JgÀqÀÄ vÀ¥ÀÄàUÀ¼ÀÄ ªÀiÁvÀæ C®è C¥Àà, CzÀÄ ¤ªÀÄä fÃªÀ£ÀzÀ°è ªÀiÁrzÀÄ zÉÆqÀØ ¥Á¥À,,,, 

£ÀªÀÄä £ÀÆgÀÄ ªÀgÀÄµÀzÀ fÃªÀ£ÀªÀ£ÀÄß DgÀÄ ªÀgÀÄµÀPÉÌ ªÀÄÄV¹¢ÝÃj C¥Àà ¤ÃªÀÅ!!! 

 

£Á£ÀÄ ºÀÄnÖzÀÝPÉÌ »AzÉ £ÀªÀÄä vÁ¬Ä MA§vÀÄÛ wAUÀ¼ÀÄ ¥ÀlÖ £ÉÆÃªÀÅ, ¤ªÀÄä EµÀÄÖ ªÀµÀðzÀ vÁåUÀ J®è FUÀ 

ªÀåvÀð DAiÀÄÄÛ C¥Àà. 

£Á£ÀÄ K£ÁUÀ§ºÀÄ¢vÀÄÛ F zÉÃ±ÀPÉÌ!!!!! 

£Á£ÀÄ PÉlÖªÀ£ÀÄ DVÛÃ¤ CAvÀ FUÉè ¸Á¬Äì¢ÝÃgÁ C¥Àà,,,,,, 

DzÀgÉ ¤ªÀÄUÉ ºÉ¯ÉäÃlÄ E¯Áè, gÀÆ®Æì E®è,  

¤ªÀÄäAvÁ PÉmÉÆÖÃ£ÀÄ £Á£À¯Áè C¥Àà 

 

FUÀ £À£ÀUÉ ºÀÄnÖzÀ PÀët £É£ÁàUÁÛEzÉ  

CªÁUÀ £À£ÀUÉ AiÀiÁªÀÅzÉÃ £ÉÆÃªÀÅ DVè®è C¥Àà 

DzÀgÀÆ £Á£ÀÄ C¼ÀÄªÁUÀ ¤ÃªÉ®ègÀÆ £ÀUÁÛ RÄ¶AiÀiÁV¢æ CzÀÄ AiÀiÁPÉ CAvÀ UÉÆwÛ®è 

EªÀvÀÄÛ vÀÄA¨Á £ÉÆÃ«zÉ DzÀgÉ C¼À°PÉÌ ±ÀQÛ E®è, C¼À°PÉÌ DUÁÛ E®è,, 

FUÀ £ÀªÀÄÄä£Àß J¯ÁègÀÄ £ÉÆÃr C¼ÁÛ EzÀÄæ, EzÀÄ PÀÆqÀ AiÀiÁPÉ CAvÀ UÉÆvÁÛVÛ®è 

¤ÃªÀÅ FUÀ ªÀiÁrzÀÄÝ §jÃ DQìqÉAmï ªÀiÁvÀæ C®è C¥Àà, £ÀªÀÄä J®èjUÀÆ ªÀiÁrzÀ £ÀA©PÉ zÉÆæÃºÀ 

 

£À£ÀUÉ EzÀÄ ¸ÁªÉÇÃ £ÉÆÃªÉÇÃ C®è, CzÀPÉÌ ºÉ¸ÀgÀÆ E®è 

DzÀgÀÆ ¤ÃªÀÅ G½¨ÉÃPÀÄ C¥Àà, £ÀªÀÄä J®ègÀ ¸ÁªÀÅ £ÉÆÃr ¤ÃªÀÅ G½¨ÉÃPÀÄ 

¤ÃªÀÅ ªÀiÁrzÀ vÀ¥ÀÄà AiÀiÁgÀÄ ªÀiÁqÀ¨ÁgÀzÀÄ CAvÀ J®èjUÀÆ ºÉÃ¼À¨ÉÃPÀÄ 

 

G½¬Äj C¥Àà, zÀAiÀÄ«lÄÖ ¤ÃªÀÅ G½¬Äj 

 

Post the first lockdown lift, I saw a family travelling form one village to 
another on a bike. There were 5 members in the family - a mother, a father 

and 3 children i.e., two girls and a boy. The youngest of the family was 

around 4 years old. With the five members sitting on the bike, the father 
was riding. He attended a phone call while riding the bike with his whole 

family on it. While he was talking on phone he did not notice the speed 
bump ahead. This resulted into an accident.  All of them were dead on the 

spot. This incident was published in a newspaper long ago. I don’t remember 

the date and place. But when I read that, I was unable to control myself 
when I saw the dead little girl’s photo. What could I say about that father! 
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Then I started to think like that unfortunate little girl and wrote 
this. This is my first writing in Kannada, my colleagues helped me to 

correct my errors in the language. But who are there to correct the blun-
der of that father!   it is our responsibility to be with the Traffic rules.  

  
Kindly follow the Traffic rules ……….!  

 

(This statement may be simple, but impact is more)  
  

 

# 
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The contribution of  constructivist perspectives on science education; especially on 

alternative conception (with an example of  the concept “light”) 

Jijitha Rajan 

 

Introduction 

Constructivism is unquestionably important in the field of science education. Children are curious 

from birth itself. And they do develop an idea of their daily life and natural phenomena before they 

study science in schools. Children develop knowledge according to their daily life experiences. Not 

only through experiences nowadays they do have other opportunities like media. The prior 

knowledge they have is influenced by their culture and environment. The constructed knowledge 

will be staying in children’s minds before they get to know about scientific knowledge in a formal 

way. A small error through an adult interaction can also lead to a misconception for the children. 

However, children do have justification for alternative conception but not for misconception. They 

will be believing in misconceptions with zero explanation. 

 

The growth of constructivism influenced by the learning theories of Piagetian, Ausubelian and 

Vygotskian; specifically, from schema formation, existing cognitive framework, as well as the use of 

dissonant events (relevant information) to drive conceptual change (Cakir, 2008, pg.196). When we 

look at these theories from a different perspective all theories are mutually supportive. It is im-

portant for the children to construct knowledge for their own. The construction of knowledge can 

be in different ways it might be a misconception or alternative conception. However, it is im-

portant to understand this constructed knowledge and interpretation for a science teacher to go 

beyond. Constructivism in the modern world opened its door as a theory of learning and slowly 

becoming a theory of teaching as well. Teachers can teach fruitfully when they deeply understand 

the student’s current conceptual schemes. Also, to make a science curriculum, the curriculum de-

velopers should think through constructive lines.  

 

Children’s alternative framework of light 

Children’s everyday life is surrounded by natural and artificial ‘LIGHT’. So that it is important for a 

child to understand the phenomena behind the light. For a scientist, light has several properties; it 

will travel in a straight line and it moves from one place to another with and without a medium, 

light takes some time to travel from one place to another, the speed of the light also varies from 

one medium to another. For a child this is not the case they don’t see light in this way, of course, 

they know that light helps them to see things.  

 

I am listing some of the alternative concepts in light that children have; 
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LIGHT IS EVERYWHERE 

When we ask children where the light is in this room, they usually answer the light is everywhere. 

According to the children light spread all over the place and it is difficult for them to think that it 

is coming from a source. However, some children do connect the light with their source and with 

the effect of light as well. Some children also connect the light with brightness. They do connect 

brightness with the weather as well. The two different kinds of conception about light is related to 

its states or its effect. Guesne found that it is difficult for a 10-11-year-old child to understand light 

as a physical entity existing in space between the source and the effect that it produced (Driver, R., 

et al. 1994. pg.117). 

 

REFLECTION OF LIGHT- SHADOW 

Shadow for a 10-11-year-old child considered as a dark light and a reflection. Children are connect-

ing with the object’s shape and thinking that the shadow is a reflection of that object. These chil-

dren are confusing the light with its effect. The child will never understand the explanation for a 

shadow if they hold the above conceptions. There are mass differences between 10-11-year-old 

children and 13-14-year-old children. The older kids thinking, and observation capability is way 

more than the younger kids. Younger children (10-11) perceive the light source as being responsi-

ble for the phenomenon but for older children, they do consider light in the entity so that they can 

interpret the shadow’s explanation (Driver, R. 1985. Pg. 12). 

 

THE PROPAGATION OF LIGHT 

The idea of the movement of light is very strange to children even though they considered light as 

an entity in space. For 10-11-year-old children who connect the light with its source (electric build, 

tube light) their answer about the movement of light will be related to the movement of the light 

source or the variation of its effect (Driver, R. 1985. Pg. 14). Also, another notion in between 13-

15-year-old the distance of the light travels depends on the daytime and night time. There are vari-

ations in the responses of the children some children think that the light doesn't travel at all in the 

daytime however some of them think that light does not travel at nighttime (Driver, Rosalind. et al. 

1994 pg. 118). 

 

Children also find difficulty explaining the path of light. For 10-11-year-old kid will be clueless 

about the path of light. The tests show that children at this age are able to say where the shadow 

produce as compared to the source of light. They are bringing these from their everyday experienc-

es. However, they were unable to give an idea of the straight path of the light. 
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A MAGNIFYING GLASS MAKES LIGHT BIGGER 

For a 13-14-year-old child, the magnifying glass function is to make the light bigger and they do justify 

that is the reason when we use it under the sun the paper gets fired. If more light means more heat so 

that will fire the paper when we put it under the magnifying glass. Some of them will say that magnify-

ing glass concentrates the light on one spot that is another reason for the fire. Any way many children 

have the idea of the conservation of the total quantity of light from a magnifying glass. However, it is 

not the case with all who think that the magnifying glass makes the light bigger (Driver, R. 1985. Pg. 

18).  

 

THE CONSERVATION OF LIGHT 

For some children, it is not necessary to conserve light regardless of the interaction with another me-

dium. Some children also think that light can vanish or disappear. Also, the light can stop at one point 

if it is to travel a far distance. “The presence of light is thus linked, for children, to a perceptible ef-

fect” (Driver, R. 1985. Pg. 18). Children think that the light is strong enough until it loses its energy. 

When it loses the energy, it will no longer appear. 

 

LIGHTS ALLOW VISION 

As I already mentioned above light is something lights up things and allow vision for children. Some 

children say that 

 it is not necessary for the reflected light to hit on our eye to see the object. And few of them link the 

vision to the reception of light by the eye.  
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Children can have multiple imagination of how we see things like the picture above. 

 

COLOUR! THAT IS INDEPENDENT OF LIGHT 

Colour is not depended on the light. An object was seen to be particular because it has innate prop-

erty of it. Light helps us to see things. Seeing an object and colour of that object is very different. It 

is not connected with light. Otherwise, children are thinking that somehow the light from the tube 

light changing the colour in some way. Also, some children explain that it is a kind of ‘knock-on 

effect’ it is coming through a filter. Children are thinking we are seeing the colour of the object in-

stead of the colour of the reflected light (Driver, Rosalind. et al. 1994 pg. 120)  

 

Reflection and pedagogical implication 

As I discussed above there are enormous alternative conceptions are developed by each child. If 

they didn’t get the true concept from their teacher, children will keep these conceptions in their 

minds and later, it will become misconception. Children are building these ideas from their experi-

ences. When I asked one of my cousins ‘what is darkness?’, he replied that when there is less light 

then it is darkness. Still, he didn’t say that when there is no light it is considered as dark. So, he be-

lieves that somehow our eyes adjust to make us see things and gradually they will be able to see 

things in the darkness. Children's flawed intuition making them think in that way. If it is not cor-

rected in a particular time, they keep on hold the belief with them.  

 

For a teacher, it is important to teach the differences between luminous object and non-luminous 

object, the different properties of light, etc. with a true concept. Also, instead of giving a direct ex-

planation/definition for a concept the teacher should start from the child understanding. That is 

why knowing alternating conception is important in teaching. If the teacher didn't understand why 

a child belief in certain things, he/she can’t make the child understand the concept thoroughly and 

clearly. The teachers should probe children's thinking through questions and then the concepts 

should be taught. 

 

I also had many alternative concepts when I was young. I thought that rough surface never reflects. 

However, later with a good explanation, I realized that it was an alternative conception. Still, there 

are a lot of alternative conceptions I kept in my mind because of the disconnection between the 

theory and the teacher taught in class. Later I figured it out from myself to understand those con-

cepts or I can say that I got an opportunity later to change those alternative conceptions. Giving 

just definition cannot make much impact on children's learning and they will grow with those ideas 

and pass it on to others. 
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When we talk about older children, the conception they hold is related to pedagogic practices. It is 

very difficult for a teacher to change the alternative concepts of a child. To make children understand 

the new explanation teachers need to put a good effort and specific teaching approach (Wenning, Carl 

J. 2008. pg.12). The teacher should very well aware that the alternative conception is not the beginning 

point of children they do have reason and justification what they believe. The teacher should be ex-

tremely aware of what they want to deliver to children. Because children will tend to follow what 

teachers say in class and they will keep that conception in their mind. The teacher should convey true 

concept with an appropriate explanation also he/she should help the child to understand the new ex-

planation rather than building on to the alternative conception.  

 

Conclusion 

Identifying children’s existing conceptions help the teacher to reflect upon it and further move with 

practical examples. Teachers should encourage children to look for daily life examples so that the child 

will realize what all are the challenges to understand those concepts. So that mutual learning will occur. 

Teachers should give a clue to children for further exploration. The origins of the alternative concep-

tion are built up from various personal experiences that can be from observation, perception, culture, 

prior teacher’s explanation, etc. when the children tie up their early conception with the formal learn-

ing, they might feel unrelated. So, the learning outcome for the child will be poor. When a teacher tries 

to understand the children’s alternative conceptions that will help teachers to formulate suitable in-

structional strategies. So that the teachers should come up with innovative pedagogy after understand-

ing their alternative conceptions. 
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Bayalu memories…... 
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Staying Alive Book review 

Ranganath 

 

Staying alive book is one of the pioneering work of an environmentalist, Indian feminine scholar 
Vandana Shiva who focused bringing the sustainable relationship between women peasants and na-
ture and the recent domination over them by western patriarchy capitalists. Vandana Shiva speaks 
about how the women as the sustainable producers from their interaction with nature deteriorated 
from the development as a new project of western patriarchy to dominate forest, nature, and women 
for profit generation. The entire focus of the book is to look at the environmental destruction caused 
by the maldevelopment and reductionism attitude of the west and at the same time stressed the femi-
nine perspective of development. 

 

Initial chapters look at the catalysts caused by the maldevelopment and reductionism. Women who 
bring the interdependency between forests and community are the most sustainable producers. They 
receive diversified food from nature and in turn provides biological inputs like dung, cattle waste to 
the nature to reproduce itself and live sustainably. Destruction of forest and women importance in 
reproduction system raised when the west introduced energy and resource intensive production 
which converted renewable resources into non-renewable. For instance, forests provides biomass 
over a time reduces the capacity of regeneration by overfilling the trees. This mode of production 
results with the maldevelopment, destruction of nature and reductionism where women were exclud-
ed from the production system. With the reduction of women participation resources like forest, wa-
ter depleted within a few decades. 

 

Chapter 3 brings the notion of interaction between third world women, western cartesian and nature. 
Cartesian believes nature as a resource which is separated from humans and its focus is to enjoy con-
sumeristic and industrial society. Forest dependence for industrial needs like timbers reduced the re-
source to sustain  and this lead the Chipko movement initiated by women peasants. On the other 
hand, women appropriation of nature is not dominance and it is for getting basic sustenance facili-
ties. Trible women in the forest have scientific knowledge of forest appropriation and this comes 
from the experience of women one generation to another. This appropriation leads to achieve fertili-
ty and productivity in both human and nature. But  

 

The responsibility of women as food producers is a central focus of chapter 5 where the author dis-
cusses the diversified diet system provided by feminine function shifted to monocultural consump-
tion of staple crops. She criticizes the belief of men as hunters are food providers in the community 
because evidence shows that food from hunting is very less in proportion. The author illustrates, un-
der traditional food production Tiwari tribes were consumed 165 trees, shrubs, climbers and other. 
But now the large proportion of world consumption limited to few crops like rice, wheat. This is 
mainly because of colonization models of production methods like HYV varieties and white revolu-
tion. The production under this system increased by reducing the polyculture of food production to 
monoculture. She also criticises state supporting to modern science. Technology-centric has least nu-
trition and less resilience to weather compared to tradition method and production works only under 
optimum conditions. Observing from all the dimensions of food production traditional method 
stand over western method. Along with food women peasants are managed to secure flowing water 
from past experience in the stones during peak seasons in arid and semi-arid regions.  
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The final chapter of the book examines the rationale behind the modern science. She strongly 
argues that western method is economic orientation and destructive to both nature and wom-
en. That’s why the redefining feminine principle of dependency on nature for survivability is 
the only alternative to an economic and environmental crisis like malnutrition, climate change 
created by western patriarchy. 

 

Vandana Shiva haven’t used the word staying alive in this book while agitation towards prob-
lems caused by the western model of patriarchiyal science. While reading I observe that tittle 
of the book ‘Staying alive’ is suits in the context of maldevelopment by modern science and 
the only alternative for that is feminine principle in preserving the nature. In order to live es-
cape from present and future ecological unprecident crisis economy should adopt the produc-
tion system of mutual cooperation with the nature demonstrated by feminine principle rather 
than musculinist ideology of development. 

 

Vandana Shiva captures the attention of readers on different dimensions to look at the de-
struction caused by the technological development which shifts the dependency on nature 
from subsistence to economic motive. Such shifts uncertains the future and it is visible across 
the world. Such shifts uncertain the future and it is visible across the world. Reason behind 
this is increase in the environmental utility space of the ecosystem more than required.Kolar 
region where we went for field immersion, of karnataka experienced such catalysm. Here, 
farmers used to grow ragi which is suitable to the region and farmers were forced to grow eu-
colyptus tree under the waste land development land. Result of the action is degradation of the 
soil and aquifer bed because eucolyptus required high intensity of water. Similarly, the conver-
sion of flowing of sources of aral sea water to agriculture increased the ecological imbalance 
by increasing the salinitization and affecting local livelihoods in the region.  

 

The book clearly depicts the vested interest in developmental policy of any country. Since only 
few sections of the society will benefit and large stakeholders suffers from the action. From 
the reading one can understand that vested intersest create such an environment that state 
could not rejects their proposal. While talking about implication of Green Revolution in India 
she argued that global institution like World Bank promoted the policy. At the same time 
economist Chakravarty depicts (1a.summary of PP 24 & 25).  the situation in political and eco-
nomical perspective. Under this perspective USA withdrawed the PL 480 agriment and grow-
ing high production was need of the hour to feed the country in the 1960s. This situation 
forced India to apply green revolution. But Vandana Shiva argues that Indian traditional agri-
culture was substitute to green revolution and she says policy makers did not considered the 
indigenous varities in their consideration. However, such arguments seems to be unacceptable 
because while supporting the traditional method she is unable to produce statistical evidence 
to her argument. If she would produce such quantity of production by traditional method her 
critique may be acceptible. But over a period of time even modern scientists also understandig 
the importance of organic agriculture and emphasizing on it. M.S Swaminathan in his lecture
(1b) in Pondichery University says that organic cultivation is the “ever green revolution”. 
However, unless we keep economic motive aside as Shiva explained, it is difficult to maintain 
the sustainability in the nature. 
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Vandana shiva’s explainations to the relationship in the players of ecosystem like women, capital-
ists and nature are often repitive. In all the subsiquent chapters she tried to analyse this inter-
relationship in different ways. The way in which I tried to express my understandig after the read-
ing is that modern science is destructive, and exploitive because they are educated and women 
peasants are cooperative because they are experienced over a milleneums. This experience inter-
acts with mutual understanding and education by working in baconian laboratoties is dominance 
one. In order to escape from the dominance one community should organize socially. Women 
movement of Chipko is an example in Indian context where they understand their nature in cul-
turally, socially as life creative not destructive. Recently Soliga tribes(1c) in Karnataka  against de-
ported from their native place because it recognised as tiger reserve and a long protest given a re-
sult of notification of relocating them in their place. They became first tribes to live in recognised 
tiger reserved forest.Thus in order to over come from any destruction educating the importance 
of our surrounding, organising the community in the ground level and agitate the actions in grass 
root level.  

 

As Vandana Shiva mentions about traditional farming we also observe in our field immersion that 
how the farmer community recently moving to organic farming. The farmers of village called 
Orahalli in Bengaluru Rural districts are including the methods of mulching, drip irrigation, neam 
fertilizer and other measures to high yield and preserve the nutrients in in the soil. Forming farm-
ers groups in ground level is reason behind this return because sharing of knowledge easily take 
place in the community. And also consideration of costs and benefits to the community takes im-
portance in any action of the state. State should not impose for growing certain crops like nilgiri in 
Karnataka because this will have negative impacts on livelihoods and destructs the long process of 
cultural identity in food in which localites are adopted to their conditions. If imposition like 
productivity, yield and economic value are given importance, shift occurs from ecological as sus-
tainable to reductionist as destructive.  

 

Vandana Shiva mainly focusses on Garhwal region of Uttarakhand state and their capacity of cop-
ing with nature even under difficulties. She concludes that they are happy with their older condi-
tions and their is no need of modern intervention. But looking at this phenomena from anthropo-
logical and sociological perspective I understood that they are, to some extent benefited from the 
modern technology. In this view, Nordfiet in her work ‘We we never sick in our time’(1d.PP 228) 
presents the women narrative that says how she is benefited from modern technology. Women 
narrative says that earlier they walk long in the forest to collect fodder, wood and others and such 
situations are hard in their life. But now the things have become easier to women. However, she 
also agrees the fact that people in modern times more vulnerable to deseases because of low nutri-
tional dietary. 

 

Vandana Shiva’s focus of establishing feminine principle of interaction with nature requires huge 
participation from the stakeholders i,e women, trible, state, entreprenurs and others in the ecosys-
tem. Active participation of all people leads to establishment of a system which cooperative than 
problemmatic to sustain. Modern technical institutions and their supporters should consider the 
role of women in the chain of production process. Otherwise the idea of adopting feminine view 
in action remains utopian and future will be definitely uncertain. 
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Children’s Literature  

Mary Carolin  

Everyone reads books. We all have read various kinds of books and we do not even know how 

we learnt to read.   

Many parents nowadays read books to their children, choose books for them to read on their 

own and some parents even keep a separate section for books like a mini library for their chil-

dren. Not all children get this opportunity but schools can be an alternative option wherein, 

teachers choose books for their students at schools.   

There are many issues that come up while we think about stories and readings for children but 

for now let us ignore all those and focus on, ‘How to choose a book for our children wisely?’ 

All children are different and have their own priorities while choosing or reading a book. Chil-

dren too young cannot make choices and it is on the parents and teachers to give them good 

reading opportunities by choosing some good books for them. This article is about an analysis 

of a children’s book that was published by Tulika publishers. I have put out some aspects of a 

book that can help parents and teachers choose books wisely for their children. I have just ana-

lysed one book but the aspects can be used for other books and can be evaluated based on the 

aspects I have mentioned below.   

  

BIBLIOGRAPHY OF THE BOOK:  

Title               : Who Will be Ningthou?: A Story from Manipur Wordbird books   

Author           : Mukherjee Indira  

Illustrated by : A. V. Ilango  

Publisher      : Tulika Books, 1999  

Length          : 20 pages   

SUMMARY- The book is about who will be the King in the land of Kangleipak in Manipur. 

The Ningthou(King) and Leima (queen) of the land Kangleipak had three sons: Sanajaoba, Sa-

nayaima and Sanatomba, and a daughter Sanatombi. They are living happily and peaceful with 

the life they are having. As the years passed the father king became old, and the ministers of the 

kingdom had told the king that the eldest son Sanajaoba can be next Ningthou. The father 

Ningthou has told the minister and people, that they would select the wisest and eligible person 

for the throne. This idea has come up because he doesn’t want to follow the traditional rules of 

making the elder son as a King. After all the competitions the Father Ningthou declares the 

daughter as the next ruler for the land, for her kindness towards the birds, by an idea of being 

able to understand humans, animals, and birds, which is the most important factor for being a 

king. All the people in the land are happy and waiting for the five year old girl to rule the land.  
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Content Analysis of the book:  

I have analysed the story book based on some key analysing factors which are mentioned below.  

Topic: From the summary above , we get a sense of the book. The book is about “Who will be 

the next king”, of the land Kangleipak. It gives an ancient picture but then it is related to certain 

sociological parameters such as gender, patriarchy, class, and caste as well. When we think about a 

book at least in our childhood most Hindu mythology or the Akbar and Birbal stories were given 

more priority and cultures of these were highlighted the most. I think this book that I read had a 

different representation of marginalized communities such as the culture and language of Manipur. 

We don’t get to see such kinds of illustrations most of the time. I think in that way this book helps 

in understanding marginalized culture and if a child from this particular community read this, he 

or she would actually feel proud of his or her culture’s representation.   

 How is the topic dealt with?: Coming to the question of how these communities are represent-

ed, this again can be debated because we actually do not know how many cultures exist in Mani-

pur. We agree that we do not belong to that place but we think that it's the culture of the 

“dominant ones”, that is represented because we see that it's a palace, there is a king and a queen 

and there is a caste issue also, where only certain caste people only have the chance to become the 

royal family. In that way, we think it wasn’t a very inclusive book as such because it doesn’t show 

the life of a common man and this book is like a fantasy as well. As time has changed and monar-

chy doesn’t exist in all the places.   

 Characters: The characters in the book are:   

King(Ningthou) - Is the king in the land of Kangleipak in Manipur. Is a responsible person - wis-
est king and makes good decisions for the welfare of the people.  

the Queen(Leima) -seems to care about the king's wishes come true, and accepts decision made by 

the King  

-Two ministers - Giving suggestions and making sure of the King's order gets into implementa-

tion.   

Sanajaoba(The first son), Sanayaima(The second son), Sanatomba(The third son) - Have the same 

abilities, skills they have learnt is similar, the ambition of becoming King is same, the path they 

have chosen is same but in different ways.  

Sanatombi(The daughter) - Is emotional and responds to the situations, though she is the young-

est child in the family, she becomes the Queen of the land of Kangleipak because of her kindness 

towards the animals.   

-The common people of the land of Kangleipak - They are not even visible even in the pictures 

and in the literature  

 Language use and audience: The language in the text is simple and well built in its form. Most 
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of the story is conversation based, where it is a bit easier for the child to understand the language. 

Though we agree few words which are in Maltailon are not understandable and it will also be hard-

er to pronounce. The English meaning of the word next to the maltailon dialect, has had many of 

the surprising (exclamation) type words, for instance : “Phajai! Phajai! Wonderful!  

Wonderful!  

Through the pictures and the language used in the book makes the child think about the har-

mony with nature and gender equality. The language used in the book is Maltailon which is 

a language of Manipur. The pictures and language given in the book makes the reader get 

some sense of the king and family, and the land .   

Considering the book audience is 5th class students of NCERT, where they have been exposed 

to the English language, we think the language used in the book is readable and under-

standable.   

We think in this way introducing multilingual text books improves the child’s interest in ex-

ploring new languages.   

 Visual Elements: All the visuals in the story book are in black and red colour. The visuals are 

not like many other story books like illustrating perfect pictures, instead this book is more child 

friendly and the visuals are similar to those that a child will draw(a child of class 4 or 5). But the 

visuals are in great detail such as the architecture of the caste is different from that of the huts. 

The drawings of the King and Queen are also different and it represents the cultural accessories 

that a king and queen of Manipur region would wear. I think this was the interesting aspect as we 

have seen one or two movies in which Manipur people are depicted and it is similar to those and 

we have friends who belong to Manipur and they also use accessories like beads of chain and put a 

different kind of clip on their hairs ,which was included in the drawings of the story book. There 

was distinction between the king’s family and the common people in the drawings also which 

would bring out some relatives of the world to children. By saying this I am not sure whether all 

communities of Manipur would wear such things and outfits as well. It does change from region 

to region and sometimes just representing one culture would evoke stereotypes especially when 

children do not belong to such communities. Finally, the visuals go well with the story and it is 

easy and the culture is also represented in the visuals and it will be easy for a child to relate and im-

agine the picture in their mind along with the story but they do have stereotypes of the people 

there. I cannot surely tell it now because it is not covering the life of contemporary people.   

 Cultural Elements and Authenticity: The cultural elements in the book are that of the Manipur 

people's culture. In the book itself there were representations of people celebrating when the king 

and queen had kids. The dance that the people do there was represented with dholaks in the hands 

of people. I actually don't know anything about the Manipur culture but we did a little bit of 

google search on their culture and yes, there are some dance forms that use dholaks and they have 

many different forms of dance. Only one of them was represented in the book in the form of visu-

als. Other than that the dress that they wear and their language was also a part cultural identity. I 

think most of the elements were used by the authors and illustrators of the book to show us the 
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cultural authenticity of Manipur culture. I am not a good judge but I think that the culture and au-

thenticity is well represented in the book.   

 Author/Illustrator: The author of this book is Indira Mukherjee and the illustrator of the book is 

A.V Ilango. Ms.Indira is a Delhi based story teller as well as writer and she belongs to an urban back-

ground. Whereas Illango belongs to Tamil nadu’s rural village. He has illustrated many books and is 

also a known artist. Both of them are not part of the culture which is depicted in the book. I think in 

some ways it is their own picture of the culture of Manipur which has come about in the book be-

cause like us they are also outsiders and have put down their perspective on the culture and language 

of Manipur people. I hope they would have done some research about the place because otherwise 

they wouldn’t have used the words from the language that the Manipur people use and the way the 

Manipur people dress up(at least some people). We also do not know whether the book depicts the 

lived realities of the people of Manipur.   

I feel that the book was overall a good book for children because it has good illustrations as well as 

an introduction to Manipur culture and language. We do not know how many cultural practices are 

embedded in a small region like Manipur but these cultures are not spoken about like any dominant 

cultures like the Hindutva culture or Christanity and so on. Books like these are good for small chil-

dren as they are always curious to learn about different things and incorporating such a book would 

make children do research about marginalised communities. We think that children should be en-

couraged to read such books and most of the time it is in the hands of the facilitators that they 

choose good books for children as most of the time it is the parents choice or the care-takers.   

 I have read many story books and some of them we could relate to in our childhood so we thought 

that a good story book would be which gives the reader the essence of his/her own life because then 

only children can engage with it and as all these are children’s literature I also thought that if most 

story books motivated the reader to grow big,acquire knowledge and lead a good life that would be 

very good. I also thought that from my experience I did not have the chance of reading story books 

at least till we joined school so   

I thought that story books also in some sense widen the gap between different socio-economic back-

grounds. This issue has been there from history but schooling again in some way creates new ine-

qualities which are problematic in its own ways.   

Apart from this, I feel that children should be encouraged to read different genres of books which 

would give them exposure to all sorts of culture,traditions and practises. I think we as facilitators 

should pave the way for our students and children to explore and create stories and also shape their 

personalities.   

References:   

Mukunda, U. and Vellanki, V., 2015. Unlocking Shelves. Contemporary Education Dia-

logue, 13(1), pp.157-165.  

Mukherjee.Indira, “Who will Be Ningthou?”, Tulika Publishers, 1999, pg-20.  
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¥ÉæÃªÀÄUÀAzsÀ ZÉ°èzÉ… 

gÁWÀªÉÃAzÀæ ºÉÃ¼Éð f., É̈AUÀ¼ÀÆgÀÄ 

   

¥ÉæÃªÀÄUÀAzsÀ ZÉ°èzÉ.. 

¨sÁªÀ¥Áæ¦ÛAiÀiÁVzÉ  |¥À®è«| 

ªÀiÁvÀÄ-ªÀiË£À ¨ÉgÉvÀ ªÀÄ£À À̧Ä 

ªÀÄÄ¤¸ÀÄ-gÀ«Ä¸ÀÄ §AiÀÄ¸ÉÆÃ ªÀAiÀÄ À̧Ä 

ºÁ®Ä-eÉÃ£ÀÄ PÀÆr ¸ÉÆUÀ¸ÀÄ 

PÀAqÀ PÀ£À À̧Ä J¯Áè £À£À À̧Ä 

¨sÁªÀ vÀAw «Är¸ÀÄ «Är¸ÀÄ 

gÁUÀ®AiÀÄ¢ £ÀÄr¸ÀÄ £ÀÄr À̧Ä 

PÁ® PÀÆr §A¢zÉ 

fÃªÀ ªÀÄÆPÀªÁVzÉ.   |¥ÉæÃªÀÄUÀAzsÀ| 

 

ZÉÊvÀæªÀiÁ À̧zÀ WÀªÀÄ®Ä WÀªÀÄ®Ä 

JzÉAiÀÄ ºÁqÀ ºÉÆ£À®Ä ºÉÆ£À®Ä 

MAzÉÃ JgÀPÀzÀ PÀªÀ®Ä PÀªÀ®Ä 

CAvÀgÀAUÀªÉÃ §AiÀÄ®Ä §AiÀÄ®Ä 

M®ªÀ ¸ÀÄzsÉAiÀÄ PÉÆ¼À®Ä PÉÆ¼À®Ä 

¸ÀAeÉUÉA¦£À ªÀÄ¼À®Ä ªÀÄ¼À®Ä 

¨sÁUÀå M°zÀÄ §A¢zÉ 

ºÀÆªÀÅ ºÁ¹ PÀgÉ¢zÉ    | ¥ÉæÃªÀÄUÀAzsÀ| 

 

PÀtÚPÁAwAiÀÄ ºÉÆ¼À¥ÀÄ ºÉÆ¼À¥ÀÄ 

¥ÀætAiÀÄ ¥ÀQëAiÀÄ ©¸ÀÄ¥ÀÄ 

ºÀÄZÀÄÑPÉÆÃrAiÀÄ ºÀÄgÀÄ¥ÀÄ ºÀÄgÀÄ¥ÀÄ 

§¼ÀPÀÄ §½îAiÀÄ M£À¥ÀÄ M£À¥ÀÄ 

¸ÉÃ§ÄUÉ£ÉßAiÀÄ £ÀÄtÄ¥ÀÄ £ÀÄtÄ¥ÀÄ 

ªÀiÁvÀÄ ªÀÄgÉvÀÄ ºÉÆÃVzÉ 
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£ÁzÀgÀhÄjAiÉÄ ºÀj¢zÉ   |¥ÉæÃªÀÄUÀAzsÀ| 

 

fÃªÀ ¸É É̄AiÀÄ ¥ÀÄ¼ÀPÀ ¥ÀÄ¼ÀPÀ 

ºÀgÀÄµÀ vÉÆgÉAiÀÄ d¼ÀPÀ d¼ÀPÀ 

£ÉÆÃlªÀiÁlzÀ ZÀ¼ÀPÀ ZÀ¼ÀPÀ 

¸Àé¥Àß É̄ÆÃPÀ¢ ªÀÄÄ¼ÀÄPÀ ªÀÄÄ¼ÀÄPÀ 

ºÀ À̧ÄgÀÄ vÀÄA© vÀÄ¼ÀÄPÀ vÀÄ¼ÀÄPÀ 

ºÉÆ¸ÀvÀÄ ºÁ¢AiÀÄ ¨É¼ÀPÀ ¨É¼ÀPÀ 

¦æÃwzsÁgÉ a«ÄäzÉ 

vÉÆÃAiÀÄÄÝ vÉÆ¥ÉàAiÀiÁVzÉ   | ¥ÉæÃªÀÄUÀAzsÀ| 

 

ZÉ®ÄªÀÅ ©ÃjzÀ ¨ÉqÀUÀÄ ¨ÉqÀUÀÄ 

UÀªÀÄå Ȩ́ÃgÀ° ºÀqÀUÀÄ ºÀqÀUÀÄ 

eÉÆÃrfÃªÀzÀ ªÉÄgÀÄUÀÄ ªÉÄgÀÄUÀÄ 

HºÉ «ÄÃjzÀ ¨ÉgÀUÀÄ ¨ÉgÀUÀÄ 

¸ÀÄ½AiÀÄzÉAzÀÆ PÉÆgÀUÀÄ PÉÆgÀUÀÄ 

¸ÁQëAiÀiÁAiÀÄÄÛ PÀqÀ® ¸ÉgÀUÀÄ ¸ÉgÀUÀÄ 

§AzsÀªÀÄÄPÀÛªÁVzÉ 

¸ÉÆUÀzÀ PÀzÀªÀÅ vÉgÉ¢zÉ   |¥ÉæÃªÀÄUÀAzsÀ| 

# 
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£ÁªÀÅ ªÀÄPÀÌ¼À ªÀÄlÖPÉÌ KgÀÄªÀÅzÀÄ JAzÀgÉ..... 

¸ÀÄeÁvÀ PÉÆ¥Àà¯ïPÁqï, f¯Áè À̧A¸ÉÜ ¨ÁUÀ®PÉÆÃmÉ 

 

   £ÁªÀÅ ªÀÄPÀÌ¼À ªÀÄlÖPÉÌ E½zÀÄ ¥ÁoÀªÀiÁqÀ É̈ÃPÀÄ JAzÀÄ PÁgÁåUÁgÀzÀ°è ²PÀëPÀgÉÆ§âgÀÄ ºÉÃ½zÁUÀ £À£ÀUÉ vÀÄ À̧ÄºÉÆvÀÄÛ 
ªÀiÁvÉÃ §gÀ°®è. ºËzÁ... EzÀÄ ¤d£Á...!!? £Á£ÀÄ vÀÄA§ AiÉÆÃa¸ÀvÉÆqÀVzÉ. DzÀgÉ vÀgÀUÀwPÉÆÃuÉUÀ¼À°è £À£ÀUÁzÀ 
C£ÀÄ¨sÀªÀUÀ¼À §ÄwÛAiÀÄ£ÀÄß vÉgÉzÀÄ £ÉÆÃrzÁUÀAvÀÆ CZÀÑjAiÀÄ ªÀÄºÁ¥ÀÆgÀªÉÃ PÁtvÉÆqÀVvÀÄÛ. C°è ªÀÄPÀÌ¼ÀÄ 
£À£Àß£ÀÄß, vÀªÀÄä ªÀÄÄzÁÝzÀ ºÁUÀÆ CµÉÖÃ UÀºÀ£ÀªÁzÀ ¥Àæ±ÉßUÀ½AzÀ vÀ©â§ÄâUÉÆ½¹zÀÝAvÀÆ ¤d. £À£ÀUÁVgÀÄªÀAvÀºÀ 
EAvÀºÀ C£ÀÄ¨sÀªÀUÀ¼ÀÄ £ÀªÀÄä ²PÀëPÀjUÀÆ CªÀgÀ ±Á¯Á C£ÀÄ¨sÀzÀ°è vÀgÀUÀwPÉÆÃuÉAiÀÄ°è DVgÀ§ºÀÄzÀ®èªÉÃ? ºËzÀÄ. 
RArvÁ DVgÀÄvÀÛzÉ. DzÀgÉ CªÀjUÉ CzÀ£ÀÄß CxÉÊð¹PÉÆ¼Àî®Ä ¸ÁzsÀåªÁUÀzÉÃ E¢ÝgÀ§ºÀÄzÉAzÀÄ ¨sÁ« À̧ÄvÁÛ 
£À£ÀUÁzÀ C£ÀÄ s̈ÀªÀUÀ¼À£ÀÄß MAzÉÆAzÁV CªÀgÉzÀÄgÀ°è ©aÑqÀÄvÁÛ ºÉÆÃzÉ£ÀÄ.  

¥Àæ±Éß 1: CAzÀÄ K¼À£ÉÃ vÀgÀUÀw PÀ£ÀßqÀ vÀgÀUÀwAiÀÄ°è ²PÀëPÀgÀÄ ¥ÁoÀ ªÀiÁqÀÄªÁUÀ £Á£ÀÆ PÀ°PÁyðAiÀiÁV PÀÄ½wzÉÝ. 
CªÀgÀÄ ¸ÁxÀðPÀå PÀªÀ£ÀzÀ PÀÄjvÀÄ ªÀiÁvÀ£ÁqÀÄwÛzÀÝgÀÄ. ªÀiÁvÀ£ÁqÀÄvÁÛ, £ÀªÀÄä fÃªÀ£À ºÉÃUÉ ¸ÁxÀðPÀªÁUÀÄvÀÛzÉ 
JA§ÄzÀ£ÀÄß ¨ÉÃgÉ¨ÉÃgÉ GzÁºÀgÀuÉUÀ¼ÉÆA¢UÉ ºÉÃ¼ÀÄwÛzÀÝgÀÄ. ªÀÄÄAzÀÄªÀjAiÀÄÄvÁÛ À̧ À̧åUÀ¼ÀÆ PÀÆqÀ ªÀÄ£ÀÄµÀågÀÄ 
ºÁUÀÆ ¥ÁætÂ ¥ÀQëUÀ¼ÀAvÉ À̧fÃ«UÀ¼ÀÄ JAzÀÄ ºÉÃ¼ÀÄwÛgÀÄªÁUÀ  

²Ã®: (JzÀÄÝ ¤AvÀÄ) nÃZÁjÃ, ªÀÄ£ÀÄµÀågÀÄ, ¥ÁætÂ¥ÀQëUÀ¼ÀÄ ªÀÄgÀVqÀUÀ¼ÀÆ PÀÆqÀ À̧fÃ«UÀ¼ÀÄ CAvÀ ¤ÃªÀÅ 
ºÉÃ¼ÀÄwÛÃj. DzÀgÉ ¸À À̧åUÀ¼À£ÀÄß ªÀÄzsÀåzÀ°è vÀÄAqÀj¹zÀgÉ CªÀÅUÀ¼ÀÄ ªÀÄvÉÛ aUÀÄgÀÄvÀÛªÉ/¨É¼ÉAiÀÄÄvÀÛªÉ. DzÀgÉ 
ªÀÄ£ÀÄ À̧ågÁUÀ°Ã ¥ÁætÂ¥ÀQëUÀ¼ÁUÀ°Ã §zÀÄPÉÆÃ¢®è, ¸ÀvÉÛÃ ºÉÆÃUÀÄvÁÛgÉ. EzÀÄ ºÉÃUÉ? AiÀiÁPÉ? EzÀPÉÌ ¤ÃªÉÃ£ÀÄ 
ºÉÃ¼ÀÄwÛÃj? 

vÀgÀUÀwAiÀÄ°ègÀÄªÀ J®èjUÀÆ ¥Àæ±Éß PÀÄvÀÆºÀ® PÉgÀ½¹vÀÄÛ. £À£ÀUÀÆ PÀÄvÀÆºÀ®. ²PÀëPÀgÀÄ K£ÀÄ GvÀÛgÀ ¤ÃqÀÄªÀgÉÆÃ 
JAzÀÄ ZÁvÀPÀ ¥ÀQëAiÀÄAvÉ PÁAiÀÄÄwÛzÉÝªÀÅ. 

²PÀëPÀgÀÄ: (zÀAUÁzÀgÀÄ) ºÉÃ... ¸ÀÄªÀÄä¤gÀÄ. vÀ É̄ºÀgÀmÉ ªÀiÁvÁqÉâÃqÀ.  

²PÀëPÀgÀ F GvÀÛgÀ GPÀÄÌwÛgÀÄªÀ ºÁ°UÉ vÀtÂÚÃgÉgÀazÀAvÀºÀ C£ÀÄ¨sÀªÀªÁ¬ÄvÀÄ. ºÀÄqÀÄVUÉ ¤gÁ Ȩ́AiÀÄÆ D¬ÄvÀÄ. 
²PÀëPÀgÀÄ vÀ É̄ºÀgÀmÉ ªÀiÁqÀ É̈ÃqÀ JAzÀÄ ºÉÃ½zÀÄÝ vÁ£ÉÃ£ÉÆÃ vÀ¥ÀÄà ªÀiÁrzÉ£ÉÆÃ JA§ ¨sÁªÀ DPÉAiÀÄ ªÀÄÄRzÀ°èvÀÄÛ. 

 

¥Àæ±Éß 2: «eÁÕ£À ªÉÄÃ¼ÀPÉÌ vÀAiÀiÁj £ÀqȨ́ ÀÄwÛgÀÄªÀ À̧AzÀ s̈ÀðzÀ°è E®PÀ°è£À aPÉÆÌÃvÀUÉÃj ±Á É̄UÉ ºÉÆÃVzÉÝ. ¸ÁAzÀævÉ 
§UÉÎ ªÀÄPÀÌ¼ÀÄ ¥ÀæAiÉÆÃUÀ ªÀiÁqÀÄªÀ vÀAiÀiÁjAiÀÄ°èzÀÝgÀÄ. F ¸ÀAzÀ¨sÀðzÀ°è ªÀÄPÀÌ¼ÉÆqÀ£É ZÀZÉðV½zÁUÀ K¼À£ÉÃ 
vÀgÀUÀwAiÀÄ C²é¤ £À£ÀUÉ PÉÃ½zÀ ¥Àæ±Éß £À£Àß£ÀÄß ªÀiÁvÀæªÀ®è £ÀªÀÄä ErÃ «eÁÕ£À vÀAqÀªÀ£ÉßÃ ¨ÉgÀUÀÄUÉÆ½¹vÀÄÛ. DPÉ 
PÉÃ½zÀÄÝ EµÉÖÃ.  

C²é¤: ¨sÁgÀzÀ ªÀ À̧ÄÛUÀ¼ÀÄ ªÀÄÄ¼ÀÄUÀÄvÀÛªÉ. ºÀUÀÄgÀzÀ ªÀ À̧ÄÛUÀ¼ÀÄ vÉÃ®ÄvÀÛªÉ. ºËzÀ®èªÉÃ? ºÁUÁzÀgÉ, ªÀÄ£ÀÄµÀågÉÆ§âgÀÄ 
¤ÃjUÉ ºÁjzÀgÉ CxÀªÁ ©zÀÝgÉ CªÀgÀÄ FdÄ §gÀzÉÃ EzÀÝgÉ ªÀÄÄ¼ÀÄUÀÄvÁÛgÉ. ºÁUÉAiÉÄÃ CªÀgÀ ¥Áæt ºÉÆÃzÀgÉ 
CzÉÃ zÉÃºÀ ¤Ãj£À°è vÉÃ®ÄvÀÛzÉ. EzÀÄ AiÀiÁPÉ? ºÉt s̈ÁgÀªÁVgÀÄvÀÛzÉ C®èªÉÃ?  

ºËzÀ¯Áè??? AiÀiÁPÉ??? F ¥Àæ±Éß £À£Àß£ÀÆß PÁqÀvÉÆqÀVvÀÄ. CªÀ¼ÉÃ ºÉÃ½zÀAvÉ ºÉt vÀÄA§ ¨sÁgÀªÁVzÀÄÝ CzÀ£ÀÄß 
£Á®ÄÌ d£À JvÀÛ¨ÉÃPÀÄ. DzÀgÀÆ ¤Ãj£À ªÉÄÃ¯É vÉÃ®ÄvÀÛzÀ®èªÉÃ? «eÁÕ£À vÀAqÀzÀªÀgÀ£ÀÄß PÉÃ½zÁUÀ zÉÃºÀzÀ M¼ÀUÉ 
UÁå¸ï vÀÄA§vÉÛ JAzÀÄ ºÉÃ½zÀgÀÄ. CªÀjUÉ ºÀÄqÀÄVAiÀÄ ªÀÄgÀÄ¥Àæ±Éß,  
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C²é¤: UÁå¸ï vÀÄA¨ÉÆÃzÀÄ ºÉÃUÉ? zÉÃºÀ¢AzÀ ¥Áæt ºÉÆÃzÀ ªÉÄÃ¯É ºÉÆgÀV£À ªÀ À̧ÄÛUÀ¼ÀÄ M¼ÀUÉ ºÉÆÃUÀ®Ä ºÉÃUÉ 
¸ÁzsÀå? 

C§â¨Áâ!!! ºËzÀ®èªÉÃ? ºÉÃUÉ ¸ÁzsÀå? F «µÀAiÀÄUÀ¼ÀÄ £ÀªÀÄUÉÃPÉ ºÉÆ¼ÉAiÀÄ°®è? ªÀÄPÀÌ¼À AiÉÆÃZÀ£ÉAiÀÄ ªÀÄlÖ £ÀªÀÄä 
AiÉÆÃZÀ£ÉUÀÆ ¤®ÄPÀzÀÄÝ JAzÀjvÀÄ ªÀÄÆPÀ «¹ävÀ¼ÁzÉ. PÉÆ£ÉUÀÆ GvÀÛgÀ ¹UÀÄªÀªÀgÉUÉ DPÉAiÀÄ Ȩ́ßÃ»vÀgÀÆ 
¸ÉÃjzÀAvÉ DPÉ ©qÀ É̄Ã E®è.  

 

¥Àæ±Éß 3: ªÀÄ¼É ºÉÃUÉ §gÀÄvÀÛzÉ JA§ «µÀAiÀÄzÀ §UÉÎ PÀAzÀUÀ¯ï ±Á É̄AiÀÄ K¼À£ÉÃ vÀgÀUÀwAiÀÄ°è ZÀZÉð £ÀqÉAiÀÄÄwÛvÀÄÛ.  

¢Ã¥Á: (JzÀÄÝ ¤AvÀÄ) ¨sÀÆ«ÄAiÀÄ ªÉÄÃ°£À ¤ÃgÀÄ À̧ÆgÀå£À ±ÁRPÉÌ D«AiÀiÁV ªÉÄÃ¯ÉÃj ªÉÆÃqÀ PÀlÄÖvÀÛzÉ. D 
ªÉÆÃqÀPÉÌ vÀAUÁ½ ©Ã¹zÁUÀ CzÀÄ ªÀÄ¼ÉAiÀiÁV ¨sÀÆ«ÄUÉ ©Ã¼ÀÄvÀÛzÉ’  

²PÀëPÀgÀÄ À̧j JAzÀgÀÄ. CµÀÖPÉÌÃ vÀÈ¥ÀÛ¼ÁUÀzÀ ºÀÄqÀÄV,  

¢Ã¥Á: ºÁUÁzÀgÉ £ÀªÀÄÆägÀ°è AiÀiÁPÉ §gÀ®è jÃ? ªÀÄ¼É DUÀÀ®Ä ¨ÉÃPÁzÀ J®èªÀÇ £ÀªÀÄä°èªÉ. ©¹®Ä, £À¢, 
vÀAUÁ½ J®èªÀÇ EzÉ. DzÀgÀÆ AiÀiÁPÉ ªÀÄ¼É §gÀ®è?  

²PÀëPÀgÀÄ: ¸À À̧å ¸ÀA¥ÀvÀÄÛ £ÀªÀÄä°è E®èªÀ®è? ªÀÄ¼É §gÀ¨ÉÃPÁzÀgÉ ªÀÄgÀUÀ¼ÀÄ ¨ÉÃPÀÄ. 

¢Ã¥Á: NºÉÆÃ ºÁUÁzÀgÉ ªÀÄ¼ÉUÀÆ DªÀÄèd£ÀPÀ ¨ÉÃPÉÃ£ÉÆÃ?  

 

¥Àæ±Éß 4: ²PÀëPÀgÀÄ ªÀÄPÀÌ½UÉ ªÁPÀå gÀa¸À®Ä PÉ®ªÀÅ ¥ÀzÀUÀ¼À£ÀÄß ¤ÃqÀÄwÛzÀÝgÀÄ. £À£Àß Ȩ́ßÃ»vÀ C°èUÉ ºÉÆÃzÀAvÀºÀ 
¸ÀAzÀ s̈ÀðzÀ°è ²PÀëPÀgÀÄ ¤gÁ¸É JA§ ¥ÀzÀªÀ£ÀÄß ªÁPÀå gÀZÀ£ÉUÉ ¤ÃqÀÄvÁÛ CªÀgÉÃ CzÀPÉÌ GvÀÛgÀªÀ£ÀÆß ºÉÃ¼ÀÄwÛzÀÝgÀÄ. 
²PÀëPÀgÀÄ: ªÀÄPÀÌ¼ÉÃ ¤gÁ¸É JA§ ¥ÀzÀPÉÌ £Á£ÉÆAzÀÄ ªÁPÀå ºÉÃ¼ÀÄvÉÛÃ£É. 

ªÀÄPÀÌ¼ÀÄ: ºÀÆ ¸Ágï 

²PÀëPÀgÀÄ: £Á£ÀÄ ªÀÄvÀÄÛ ²ªÀÅ MnÖUÉ vÉAV£À À̧¹UÀ¼À£ÀÄß vÀAzÀÄ £ÀªÀÄä ªÀÄ£ÉAiÀÄ°è £ÉmÉÖªÀÅ. LzÀÄ ªÀµÀðUÀ¼À £ÀAvÀgÀ 
£À£Àß vÉAV£À ªÀÄgÀzÀ°è PÁ¬Ä ©qÀÄvÀÛzÉ. DzÀgÉ ²ªÀÅ vÉAV£À ªÀÄgÀzÀ°è PÁ¬Ä ©qÀÄªÀÅ¢®è. DUÀ ²ªÀ UÉ ¤gÁ¸É 
DUÀÄvÀÛzÉ. C®èªÉÇÃ  

¸ÁAvÀ¥Àà: ¸Ágï, CzÁåPÀ ¤gÁ¸É DUÉâÃPÀÆ, ²ªÀÅ ªÀÄgÀPÉÌ EAeÉ¸À£ï PÉÆmÉæ CzÀgÀ®Æè PÁ¬Ä ©qÀvÉÛ j!!! 

FUÀ ¤gÁ¸É DUÀ¨ÉÃPÁzÀ À̧gÀ¢ ²PÀëPÀgÀzÀÄÝ.  

EAvÀºÀ ºÀ®ªÀÅ CZÀÑjUÀ¼ÉÆA¢UÉ vÀgÀUÀwPÉÆÃuÉAiÀÄ ¥ÀæQæAiÉÄUÀ¼ÀÄ ¸ÁUÀÄvÁÛ EgÀÄvÀÛªÉ. ªÀÄPÀÌ¼À EAvÀºÀ ¥Àæ±ÉßUÀ½UÉ 
GvÀÛgÀ PÉÆqÀ¯ÁUÀzÉ ²PÀëPÀgÀÄ ¥ÉÃZÁqÀÄvÁÛ, CzÀPÉÌ £ÁåAiÀÄ MzÀV À̧®Ä vÀ«ÄäAzÀ ¸ÁÀzÀåªÁUÁÛ E®è 
JAzÀ¤¹zÁUÀ É̄¯Áè ªÀÄPÀÌ¼À£ÀÄß, vÀ É̄ºÀgÀmÉ ªÀiÁqÀ É̈ÃqÀ, C¢üPÀ ¥Àæ À̧AV, NzÀÄªÀÅzÀgÀ°è vÉÆqÀUÀÄ... F ªÀÄÄAvÁzÀ 
ªÀiÁvÀÄUÀ½AzÀ UÀzÀj ¸ÀÄªÀÄä£ÁV¸ÀÄvÁÛgÉ. ªÀÄPÀÌ¼ÀÄ ªÀÄ£À¹ì®èzÀ ªÀÄ£À¹ìAzÀ À̧ÄªÀÄä£ÁUÀÄvÁÛgÉ. ªÀÄÄAzÉ EAvÀºÀ 
¥Àæ±ÉßUÀ¼ÀÄ vÀªÀÄä ªÀÄ£ÀzÀ°è GzÀã«¹zÀgÀÆ CzÀ£ÀÄß PÉÃ¼ÀÄªÀ ¸ÁºÀ À̧PÉÌ PÉÊºÁPÀÄªÀÅ¢®è.  
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vÀgÀUÀwPÉÆÃuÉAiÀÄ°è£À EAvÀºÀ ¥ÀæQæAiÉÄUÀ¼ÀÄ ªÀÄPÀÌ¼À ¥Àæ±Éß PÉÃ¼ÀÄªÀ ¸ÁªÀÄxÀåð/GvÁìºÀªÀ£ÀÄß ªÉÆlPÀÄUÉÆ½¸ÀÄªÀÅzÀÄ 
ªÀiÁvÀæªÀ®èzÉ eÉÆvÉ eÉÆvÉUÉ ªÀÄPÀÌ¼À AiÉÆÃZÀ£Á PË±À®/¸ÁªÀÄxÀåðPÀÆÌ PÀrªÁt ºÁPÀÄªÀÅzÀAvÀÆ RArvÀ. DzÀgÉ 
ªÀÄPÀÌ¼ÀÄ PÉÃ½zÀ ¥Àæ±ÉßUÀ¼ÀÄ ¤dªÁUÀ®Æ vÀ É̄ºÀgÀmÉ ¥Àæ±ÉßUÀ¼Á? C¯Áè... J£ÀÄßªÀÅzÀÄ ²PÀëPÀjUÀÆ UÉÆvÀÄÛ. DzÀgÉ 
ªÀÄPÀÌ¼À EAvÀºÀ ¥Àæ±ÉßUÀ½UÉ GvÀÛgÀ PÉÆqÀÄªÀÅzÀÄ ªÀiÁvÀæ ²PÀëPÀgÀ ¸ÁªÀÄxÀåðPÉÌ «ÄÃjzÀÄÝ C£ÀÄßªÀÅzÀÄ PÀÆqÁ w½¢zÉ.  

DzÀgÉ, ªÀÄPÀÌ¼ÀÄ PÉÃ¼ÀÄªÀ J¯Áè ¥Àæ±ÉßUÀ½UÉ ²PÀëPÀgÁzÀªÀgÀÄ GvÀÛj À̧ É̄Ã É̈ÃPÉÃ? EzÀÄ £À£Àß ¥Àæ±Éß. ªÀÄPÀÌ¼ÀÄ PÉÃ¼ÀÄªÀ 
J¯Áè ¥Àæ±ÉßUÀ½UÉ ²PÀëPÀgÉÃ GvÀÛj À̧ É̄Ã¨ÉÃPÀÄ JAzÀÄ ªÀÄPÀÌ¼ÀÄ ºÁUÀÆ ²PÀëPÀgÀÄ PÀÆqÀ ¤jÃQë¹zÀgÉ CzÀÄ ªÀÄPÀÌ¼À PÀ°
AiÀÄÄªÀÅzÀ£ÀÄß PÀ°AiÀÄÄªÀ ¥ÀæQæAiÉÄUÉ vÀqÉ MrØzÀAvÁUÀÄªÀÅ¢®èªÉÃ? ªÀÄPÀÌ¼ÀÄ PÉÃ½zÀ PÉ®ªÀÅ ¥Àæ±ÉßUÀ½UÉ CªÀjUÉÃ£ÉÃ 
GvÀÛgÀ ºÀÄqÀÄPÀÄªÀAvÉ ¥ÉÆæÃvÁì» À̧ÄªÀÅzÀÄ PÀÆqÁ ªÀÄPÀÌ¼À£ÀÄß PÀ°AiÀÄÄªÀ ¥ÀæQæAiÉÄAiÀÄ°è vÉÆqÀV À̧ÄªÀÅzÀÄ 
JAzÀxÀðªÁUÀÄªÀÅ¢®èªÉÃ?  

EAvÀºÀ ¥ÀæQæAiÉÄUÀ¼ÀÄ vÀgÀUÀwPÉÆÃuÉAiÀÄ°è £ÀqÉzÁUÀ, ²PÀëPÀgÀÄ vÀgÀUÀwPÉÆÃuÉUÉ ºÉÆÃUÀ¨ÉÃPÁzÀgÉ ¨sÀAiÀÄ¥ÀqÀ É̈ÃPÁzÀ 
ºÁUÀÆ ªÀÄPÀÌ¼À£ÀÄß UÀzÀj À̧ÄªÀÄä£ÁV¸ÀÄªÀ ¥Àæ À̧AUÀªÉÃ §gÉÆÃ¢®è. EzÀÄ ªÀÄPÀÌ¼À ¸ÁªÀÄxÀåðªÀ£ÀÄß MgÉUÉ ºÀZÀÄÑªÀ 
ºÁUÀÆ PÀÄvÀÆºÀ®ªÀ£ÀÄß PÉgÀ½ À̧ÄªÀ PÉ®¸ÀªÀ£ÀÄß ªÀiÁqÀÄvÀÛªÉ. EzÀÄ ¥ÀoÀåPÀæªÀÄ ZËPÀlÄÖ ºÉÃ¼ÀÄªÀAvÉ PÀ°PÁyð vÀªÀÄä 
eÁÕ£ÀªÀ£ÀÄß vÁªÉÃ PÀnÖPÉÆ¼ÀÄîªÀ ¥ÀæQæAiÉÄAiÀÄ°è vÉÆqÀVPÉÆ¼ÀÄîªÀAvÉ ªÀiÁqÀÄvÀÛzÉ. DUÀ ²PÀëPÀgÀÄ E°è PÉÃªÀ® 
¸ÀÄUÀªÀÄPÁgÀgÁVgÀÄvÁÛgÉ. EzÀÄ ªÀÄPÀÌ¼À ¸ÁªÀÄxÀåð/eÁÕ£ÀªÀ£ÀÄß CxÀðªÀiÁrPÉÆ¼ÀÄîªÀ°è/ºÉÆgÀUÉ¼ÉAiÀÄÄªÀ°è ²PÀëPÀjUÉ 
¸ÀºÀPÀj À̧ÄvÀÛzÉ. MAzÀÄ ¨Áj ²PÀëPÀgÀÄ ªÀÄPÀÌ¼À ¸ÁªÀÄxÀåðªÀ£ÀÄß CxÉÊð¹PÉÆAqÀzÉÝÃ DzÀgÉ CªÀgÀÄ AiÀiÁªÀÅzÉÃ 
ZÀlÄªÀnPÉ «£Áå À̧UÉÆ½¸ÀÄªÁUÀ ªÀÄPÀÌ¼À ªÀÄlÖPÉÌ KgÀ É̈ÃPÁUÀÄvÀÛzÉ C®èªÉÃ?  

EzÉÃ vÁ£É ¤dªÁzÀ CxÀðzÀ°è vÀgÀUÀwPÉÆÃuÉAiÀÄ°è £ÀqÉAiÀÄ É̈ÃPÁzÀ ¥ÀæQæAiÉÄ? EzÀ£ÀÄß CxÀðªÀiÁrPÉÆAqÀÄ 
vÀgÀUÀw ¥ÀæQæAiÉÄAiÀÄ£ÀÄß F ¤nÖ£À°è «£Áå À̧UÉÆ½¹zÉÝÃ DzÀgÉ CzÀÄãvÀªÁzÀzÀÄÝ À̧È¶ÖAiÀiÁUÀÄªÀÅzÀgÀ°è ¸ÀA±ÀAiÀÄªÉÃ 
E®è. PÉÆoÁj DAiÉÆÃUÀzÀ ‘zÉÃ±ÀzÀ s̈À«µÀå vÀgÀUÀwPÉÆÃuÉUÀ¼À°è ¤ªÀiÁðtªÁUÀÄwÛzÉ’ JA§ ªÀiÁvÀÄ 
ªÁ¸ÀÛªÀªÁUÀÄvÀÛzÉ C®èªÉÃ? 

K£ÀAwÃgÁ......? 

 

Supriya Narayanakar 
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The Perfect black eyes 
 
Evelyn Harshita 
 
 

Does these Eyes speak? 
Yes it does! 
Eyes that is full of Love 
Eyes that speaks purity of 
Heart 
Eyes that are Kind and 
Gentle 
Eyes that are Humble 

 
Does these Eyes fills joy 
in you? 
Yes it does! 
Eyes that reflects Light 
Eyes that perceive 
Eyes that cheers in Giving 
Eyes that overcomes 
Shabby 

 

Are these Eyes compas-

sionate? 

Yes these are! 

Eyes that are Adorable 

Eyes that seeks Attention 

Eyes that gives Pleasure 

Eyes that Comforts 

 

Are these eyes source of beauty? 

Yes these are! 

Eyes that brings Smile 

Eyes that are grist 

Eyes that makes you say Awe…. 

That perfect black EYES! 

 

# 

 

 

 

 

 

 

 



Bayalu 100th Issue’s Core Team 
 

Karnataka Umashankar Periodi 

Bangalore Gururaja Budhya, Raghavendra Herle, Hanumantha Raju 

Gulbarga  Bharath 

Raichur Srinivas 

Bidar Manjunath K N 

Bijapur Mahentesh 

Bagalkot  Shivakumar CS 

Koppal Akshatha Belludi, Hameed Manjeshwar 

Bellary Ravi Kumar Dharavathu 

Mandya Ravindra 

Yadgir Archana R, Divyashri C 



40                                                                                    Bayalu 100th, Vol #3 

40  

Cover photo: Supriya Narayanakar 


