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Using the Village Environment
as a Teaching Aid

A teacher’s insights from teaching students in their villages during the
lockdown period

Geeta Karkun
Azim Premiji School, Yadgir

In the classroom, children sit within the four walls of the classroom and connect themselves to the
outer world by seeing videos and pictures. But now they are connecting themselves with real
things and objects that they are actually around on a daily basis. These are a few notes on my ex-
perience and learnings.

Involvement of community

The village community helped us by giving space to run the classes. Before, we were running the
classes in Panchayat which had a lot of disturbance. Later, we changed our place where the owner
was very cooperative. Still, we faced a lot of disturbance from outsiders, or even from our stu-
dents’ siblings. Then, our own students showed us a new that was much better. After that, it was
up to us to clean the space and make it neat and tidy. When we started, some community mem-
bers visited this place and they agreed to let us run the classes. They observed our classes, and
their presence brought less disturbance from the outsiders.
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Members of the village whose children did not attend our school started coming and requesting
us to engage their kids also. To maintain social distancing and consistency of place, we were not
taking many children. But soon, four children began attending our classes regularly and some oc-
casionally. Even the parents began visiting and observing their children and expressed their con-
cern.

Children are now aware of the uses of sanitization. A lot of them have started using toiletries to
wash before eating snacks and wear masks on their own. Some children are in need frequent re-
minder, but we saw a good sign as this reminder was happening by children itself.

Usage of TLMs and local resources

Initially we were struggling to handle the class without TLMs. When our team of teachers were sit-
ting in sharing meetings, | would express that the classes are not lively for children. To make my
class lively | was telling them stories, rhymes, poems, riddles, etc. — but this does not take place of
TLM. | was not able to carry TLMs to the community because the condition of the place. The
ground was muddy, along with other barriers. This meant that | could only do discussions and
speaking/reading/writing activities while giving some worksheets to children. There were no
hands-on experiments. Also, | was not able to include videos and audios. After we shifted the
place from panchayat, | was at least able to use flashcards and small carriable TLMs.

ﬂVhen | started my lesson around the theme Animals, | was using flashcards of animam
rhyme charts and many other language related charts. One day while | was giving dic-
tation, monkeys were jumping from a house to the branches of a tree and a cat was
passing by the wall nearby. At the same time, the shepherds were taking the goats for
grazing. In the open space near the place we were in, we saw two mongoose come out.
Sparrows were chirping, crows were cawing, and some small black-coloured birds
were also flying around. Many flies and honeybees were also flying here and there. The
children started to connect the words they had learnt to that along with the surround-

ing objects like plant, leaf, tree, etc. /

The children started to connect to the theme, and expressed things like monkey sitting tree, cat
running, goat eating leaf, two mongooses running, teacher sparrow, crow caw, teacher monkey sit
on bhavi (monkey is sitting on well) etc.

These children slowly started to speak bilingually, connecting to the surroundings. In school, we
motivate children to speak in English but now the children were doing it naturally. | was connect-
ing many topics with the children to their surroundings. For example, themes like Transportation,
My Body Parts were covered by comparing with animal’s body parts etc. It enriched my TLMs and
now | am able to carry many TLMs to the community and is no longer an issue.

Displays reduce 50% of teachers work, which was missing while engaging in the village. Slowly, we
began carrying many TLMs, flashcards, white boards and charts to teach the children effectively.
We have moved from thinking that we cannot take any TLMs due to the condition of the place to
using both living and non-living elements as TLMs. For example, now trees and small plants are al-
so TLMs for me.

Bayalu 105th Issue



Rhyme actlwty

Joining flashcards as d gi't)up '. Reading

——— r

Réadmg words in grou

Drawmg ptcture for story . - In free time

Bayalu 105th Issue



\ ‘
e S
r‘h 4"'- ...' > r A“Ll

Rhyme rec:tatlon through game

White board in clean area Reciti ryme indivay Class 2 children reading
from chart story books

Bayalu 105th Issue



&1 maal Aol
ek B onad

e’ v..L)
0 wleewd

R Xy, ‘
Gy NN 309
&2 ek

Reading Kannada story on owl

Some major learnings:

Learning how to create awareness among the children and community
Using the surroundings as a resource
Bringing diversity among children by involving other children in the village

Challenges:

Irregularity in attendance
Limited usage of TLMs
Lack of basic facilities and shortage of time
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Learning Loss of English Language among
Govt Primary Schools Children Due to the
covid 19 Pandemic and school closure

Srinivas Kulkarni
Raichur DI

Introduction :

Public education system especially govt schools ,the places where the most socially and economi-
cally disadvantaged families’ children get their education has been severely affected by covid 19
pandemic with the closure of schools . There is not only an Earning loss among working people
but also a learning loss among school children due to this . Some attempts have been made like
Vataara shaale and Mohalla schools/online classes/whatsapp assignments etc. on various states of
the country by the government schools , but the results are not satisfactory to fulfill the incurred
learning loss as these measures does not work as an alternative for the face-to-face learning and
teaching in schools . Most importantly early language ( first & second language) and early Math’s
learning is the worry factor which all the teachers and teacher educators need to work with extra
miles when the schools reopen in full fledge . This write up attempts to note learning loss of
English language in school children based on my interactions with teachers during Vataara school,
Vidyagama and online teacher engagements during lockdown .

Learning loss of English Language in children:

. Decoding (Identifying the letters & words without comprehension) the English alphabet.

. Identifying the objects and pictures with the right words or vocabulary for ex-
. table ,chair ,banana etc.

. Reading & writing ( or decoding at least) two letters and 3 letters words like, He, she, it, the
etc. with the correct spelling.

. simple English classroom phrases like May | come in/ May | go for a break/ etc.

. following the instructions given from the teachers like sit down, open the textbook, go for
lunch etc. .

. Using greetings & wishes contextually (Good morning good afternoon good evening, happy
birthday, all the best etc)

. Reciting Rhymes taught earlier with actions.

. Reading fluency of simple texts from textbooks.

. Reading classroom posters & charts

. Writing short sentences independently. (2 words or three words sentences)

. Using dictionary to find the meaning of difficult words in the text they read.

. Pronunciation of basic words due to lack of practice and gap in usage.

. Narrating the stories taught by the teacher in their own words.

. Fine motor skills in writing.

—

Bayalu 105th Issue



Games for training adolescents:
Fragment 1

(This article has been split into two fragments. The next part will be
continued in the 106th issue.)

Umashanker Periodi
Bengaluru DI

Adolescence is an age when you form your identity, you form your ideas, and you start taking stands.
It is also an age while there is a lot of change in your body and mind. The change in the body leads to
a lot of confusion anxiety and uncertainty. In this confusion, in this anxiety, the adolescents have no-
body to go to for any consultancy or advice. This is the time when they need a lot of confidence giv-
ing, assuring, and listening, understanding them. But unfortunately, they have nobody to go to. They
cannot speak to their parents and the teachers are non-accessible. Considering these aspects, we had
designed a few workshops for adolescents. We had used a lot of games in these workshops for ado-
lescents. | will be discussing few of the games we conducted with adolescents.

A game for creativity and uniqueness

Youths sit in a circle. The facilitator keeps a common thing in the middle of the circle and
gives the following instruction. The material kept in the middle should be the common
things like a book or a duster or a bat or a cap. Anything that we use in our daily life. He
says you have to come in the middle and use that material. Two conditions. One it is no
more the present material and two you cannot speak. You can use it in any way you can.
Now the members come and use it as something different than what it is. Somebody us-
es it as house, some other as a fan. Some one as a bat, people use it in different ways.
After completing a round and all have done the facilitator asks, what happened? what
did you see here?

People start saying what they have seen. Different people used it in different ways. Here
the facilitator stresses the fact that people did not repeat what others have done.... A
discussion on how each one of us are unique comes up. And the facilitator says in my in-
struction | did not give the instruction of not repeating. People are naturally unique. If
naturally we do not like copying others why in real life we ape others, why do we copy
other is the question left to ponder. the next discussion is on what they did and how
much time they took to convey what they were doing? The people will respond by saying
that members did different things with the common materials. Things that we cannot
think of very creative things. And the facilitator asks, did everyone do it ... yes! The dis-
cussion is on how creative each one of us are in the natural situation but, in school, in
other formal places why do we not act creatively. Everything was conveyed in few sec-

onds. This is also showing us how powerful our non- verbal communications are. We un-

necessarily use a lot of words and confuse people we fail in effective communication.
Non-verbal communication is more effective. Actions speak more powerfully than verbal
ommunication.
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You are capable!

Members sit in a circle. Facilitators put some 30 match boxes in the middle of the circle
asks for any volunteer. When the volunteer comes in the middle the facilitator asks her
to sit and puts all the match boxes in front of her. He asks her how many she can build a
tower, put one over the other. The person says 20. The facilitator writes 20 on the black
board under her name. then he blind folds her. Now asks how many. she says 10. The fa-
cilitator writs 10 below the 20. He asks her in which hand she works. She says right hand.
He puts the right hand behind and says she can work only in one hand and in the left
hand. Now he asks the person how many he can put one above the other. the person
very reluctantly says 5. The facilitator writes 5 below the 10. The facilitator asks her to
build the boxes one over the other. The member builds and builds 5 easily. The facilitator
encourages the member to build more the member builds more and ends up building
12, 15... this exercise, the facilitator repeats with 2 more people.

The facilitator starts a discussion on this process. How many they said and how many
they built. Invariably they said less and ended up building more. why and how? The dis-
cussion is the around how we underestimate ourselves. We can do more but, we under-
estimate and end up doing less. Our true value is more than we think and if we aim high-
er, we will be able to achieve more.

Effective communication is a two-way process!

The facilitator collects a lot of materials different in shapes, colors, and texture. He col-
lects it in pairs. The members sit in a circle. the facilitators put the materials in the mid-
dle and separates in to two group. He asks two volunteers to come forward and makes
them sit opposite to each other. He asks them that both the group has the same materi-
als. Then he says if one person does something with the block the other person will also
be able to make the same thing. They answer yes. Then he puts a block in between them
so that their view is blocked. They cannot see each other. He asks who will lead. He says
one condition. The other person cannot speak. Only the person who is doing can do a
shape or build something, and as he is building, he will have to say it loudly and the oth-
er person will hear and do it. After some time, we will stop and see if the things are built
similarly. The game stars and the facilitator observe very keenly not allowing the other
person to speak. The person builds till 3 minutes. The other person tries to follow him.
After 3 minutes, the facilitator removes the block to show what they have built. Has it
been similar? Normally it is not. This is repeated with 2 more pairs. The result is similar
the building blocks is not similar.

We then discuss this. Why? What happened? Why was he not able to build the similar
shape? The people respond by saying different things, than we ask the person who was
doing it without speaking. He will say that if | could speak, ask, clarify | could build the
similar shape. With that | was tongue tied and | could not figure out what to do. Re-
sponding, asking clarification, question, is very very important in any communication.
The communication has to be a two-way process for it to be effective.
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Film Review: Stanley ka Dabba

Mallikarjun Singe
Yadgir DI
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How | came to appreciate
Pascal’s triangle

1 4 6 4 1 Vinay
1 6 15 20 15 6 1 Kalaburagi DI

It was probably in 1™ or 12" that | came across a thing called Pascal’s triangle while doing mathe-
matics. There is this triangle of numbers and if we look carefully, it has a pattern in it. | have seen
many patterns among numbers, and | like to find patterns. One time, | came across these numbers
arranged in triangle fashion saying this has such and such pattern, it was something which was
easily findable. Important fact is that these numbers appear as binomial coefficients. This looked
interesting and that’s it, and nothing more about it. So, | couldn’t see anything much richer in it ex-
cept for the fact that it has a pattern which seem to appear when we try to expand sum of two
factors with integer powers. Only the memory of its name and the shape of triangle stayed with
me because it has a mathematician’s name partly in it and | think it’s cool, not every pattern gets
its own name like that. 7-8 years later, | was watching the lectures on Probability and Statistics on
YouTube, it was given by Joe Blitzstein at Harvard University, the course is Statistics 110: Probabil-
ity. In the beginning of this class, we come across a problem of how to count all different possible
combinations or arrangement of objects. We can take a bunch of objects and arrange them in
different ways i.e., the position each object takes with respect to others changes.

For example, consider three numbers 3, 7 and 5. We can arrange them as 375, 735, 753 and three
more ways. The position of each object compared to others is important and necessary to calcu-
late how many ways it could be arranged, the notion of position here in this problem itself is re-
quired in the first place to make sense of the question.

Now there is another problem, it concerns with given a certain number of objects,
how many ways can we choose a particular number of objects from it. For example,
let us say there are 5 fruits orange, mango, pineapple, zapota and banana on a table.
If one wants to take only 3 fruits at once among them, in how many ways can that be
done? | can take zapota, mango and pineapple, that is one way, another way is taking
orange, mango, and banana. Like this, there are total 10 different ways. In this prob-
lem there is no question of position of fruits like it did for objects in the former prob-
lem. What would happen if we had many numbers (more than 3) of the same type of
fruit to select from in the later problem? This means there are more 3 mangoes, pine-
apples, zapotas, oranges and bananas, from which we must select just three fruits.
This problem too is important, here we can have same fruits repeating in our selec-
tion. So, how many ways?

Before that | like to add one more complexity, i.e., what would happen if the order in which |
choose the fruit matters? It is actually easier to solve when this complexity is added, one in which
there are repetitions and order than the one in which there is repetition and no order. This is
counting for different scenarios and the problem at the very beginning was of the type where or-
der matters and there are no repetitions and second problem was of the type order does not
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If you too are interested in solving this, here are two hints | have
come up with.
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Use the above idea to our original problem by considering those boxes
to be our chosen objects.




Reading with Michelle Kuo:

An alternate account on Loss in Learning

Archana
Yadgir DI

| started reading Michelle Kuo’s book ‘Reading with Patrick: A Teacher, A Student and the Life-
Changing Power of Books’ a few months ago. The book is based on the time Kuo spent as a teach-
er working with the organisation Teach for America that placed her in a public school in Arkansas,
one of USA’s poorest states with a large black population. The school, like most public schools in
the region functioned with inadequate funding, a decrepitly low attendance rate and abysmal fa-
cilities. The children of wealthy, white families of the region opted for well-maintained private
schools, leading public schools to be easily ignored and becoming a dumping ground for black stu-
dents who were considered delinquent, violent and unfit for formal education. Kuo’s first year at
the school is a daunting experience of navigating between teachers and students who expect and
only respond to threats and corporal punishment. She is quick to understand that the motive for
these students who think and behave as full-grown adults by the time they are teenagers can only
be ensured through the promise of a free meal and mandatory attendance to get those meals.
Their behaviour in class can only be maintained through the threat of cancelling their attendance
for the day, allowing teachers to only deliver lessons to fulfil certain criteria, meet quotas and con-
clude failure on part of the students (rather than the establishment) at the end of each academic
year. What Kuo attempts over the course of her 2-year teacher period is filled with failure, surpris-
es, and most importantly, hope.

It is after she leaves the Delta (as the place is referred to) to pursue her own dream of becoming a
lawyer that she hears that one of her best-performing students Patrick has been jailed for murder.
The details of the case and the incident can be looked into by readers who are interested. The
turning point of the book is when Kuo realizes that she had left the school after a considerable
amount of success. She had begun reaching out to the students with poetry and literature that
the students could relate to and want to learn from. She had managed to bring 15 minutes of com-
plete quiet in a classroom that would usually be filled with fights and abuses by introducing quiet
reading. She had worked hard to find material that students struggling with basic literacy could
read, and want to continue reading. She had failed by introducing books that were too complicat-
ed in language, theme and context, and done exhaustive research to find authors whose voice
and content was local, whose pain over discrimination or injustice was identifiable for her stu-
dents. She had put in the work, and students had responded. They had begun to read and write,
and shown her a thirst to keep on going.

Having left a class of students in this state and moved to focus on her aspirations, Kuo is brought
back to the hard meaning of the word ‘change’. The change she had been able to bring was frail,
inadequate and temporary. She finds that while Patrick had gone to jail, all her other students had
also dropped out of school and followed the same paths the students she had never taught. Here,
Kuo decides to move back to the Delta and begins to work with Patrick. Her early visits confirm
her of what she had never foreseen: Patrick, who had written poems for her no more than a year
or so ago could no longer read fluently. He took a long time to write a few lines, struggled to spell

—
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and punctuate with the simplest words. He struggled: to find the words to express what he was
thinking, to articulate them into words on a piece of paper, to find the reason to write to someone
about what he was experiencing, to focus on spelling each word, to punctuate his feelings be-
tween commas or full-stops, and most of all: to understand what he had begun to lose and why he
must not lose them.

Kuo starts simple, and moves through different stages with Patrick. First, to find a reason for him
to be interested in reading and writing again. To do homework in the absence of school, to see her
as a teacher in the meeting room of the jail he was in, and to find a purpose to resume his educa-
tion. It is established that:

Patrick must do homework simply because he is told to: This is not in the form of an order, as they
are no longer in school. It is possible because Kuo is present and accessible to him. He under-
stands that she is there for the sole purpose of helping him. Although he is already an adult, it is
this promise of concern and care that starts their work.

Kuo understands that there is a process to understand what Patrick is going through: In the ab-
sence of a school space and a traditional teacher/student relationship, Kuo cannot make demands
of Patrick to meet fixed expectations. It is a continuous exchange, of trial and error — to find mate-
rial that works for him, to give him work that can interest and help him despite the stressful envi-
ronment he is in. She needs to understand that she is his only support, and yet, the time they
spend cannot become an ‘escape’ for him. There is a need to strike a balance between working to
educate him, but do it in a way that helps him process his current situation.

As months pass, the book documents the literature Kuo and Patrick read together: poetry,
speeches, plays, autobiographies and essays by a wide variety of authors. Patrick’s reading and
writing improves — gradually but incredibly. He writes letters and poetry, which Kuo reads, edits
and corrects. The book documents this journey between the two beautifully. Over time, Patrick’s
case is settled and Kuo leaves the Delta. She stays in touch with Patrick as he serves his prison sen-
tence. We learn that Patrick is released from jail in a few years and manages to continue his educa-
tion. In a few years, she learns that Patrick has managed to find work in the Delta itself and leads a
decent life with his daughter. His ‘success’ is unlike a flashy, Hollywood film measured in sophisti-
cated college degrees or wealth. It is one of happiness and ‘normalcy’. Towards the end of the
book, we learn that his love for reading is sustained, his life isn’t troubled or riddled with problems
like drug abuse or street violence. His daughter attends the school that is known throughout the
book for being exclusive to academically bright students (which, only a few years ago was an en-
tirely impossible chance for someone like Patrick). The last page of the book also has a poem writ-
ten by him.

The book to me resounds of hope in a period of loss. It assures change in return for a genuine in-
vestment of effort. It demands patience in the face of confusion. These, | think are all good things
to think about amidst a pandemic, dealing with children about to return to us after 15 months of
waiting.

(I have attached a series of his writings to show a gradual improvement in his writing.)
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Hey cherry i know im not in your life it be my fault. it burt me i
aint there wit you. Here people be argurring about nothing tring
my pasiens, Siting here doin nothing but bow I messed up an

thinking of you.

Do you remember when me, you and your mother went ﬁsbing
at Bear Creek? I know you do, you were so happy. And yes, |
will take you back there again. Down by the bank where I was
sitting you came running, calling, “Daddy, look.” There near
some bamboo you showed me some bright pink flowers. They
were pink peonies with many petals that you described as more
beautiful than a rose. You pulled one and said, “Take this,
Daddy,” and I put its stem in my mouth. That made the big-
gest smile on your face so I picked you up and kissed your nose
with the peony still hanging from my mouth. After I let you
down, you asked can we come back again one day and I said, of
course, yes.

Dear Cherish,

I dreamt of us yesterday. In the dream you and I are crossing a
rushing white mountain stream. The family in the farmbouse cooks
for us fresh water salmon and the most delicious potatoes. Night s
nearing. You point out the cabin lodge just above the bill. I say, |
“Yes, that’s where we will sleep.” The bike up the mountains is & %
bour walk in length and a two hour walk in width, and is one of
the most marvelous sights in the world, The trees are a gorgeows
evergreen. The mountains are smoke gray with snow covered tops
and jagged edges. The climate is always cool even in the summer In

, stream 1€ water flows so rapidly, forming white bubbles like 4

i and it runs into a beautiful waterfall. There is alsy 4
],,am;;w ditch the people have dug like a moat. It runs the length
@'fff’om farm and cabin. No further. The family told us that this
d ::’:( of the most pure water in the country. We make our way
an she mountain trail where blue birds, bald eagles, and sunbirds
- on Jow branches.

We see a flower called stargazer lily and it had pink and white
polka dots. In the evening, when we are sitting by the stream, you
. Once we leave there will never be another place like this.

" L am still awake in the middle of the night, amazed of the land
You roll gver and look up at me. Suddenly a lizard, perbaps alo'n-e. m
the night, comes through the window and hides in a corner, as if 1t
wuddn'’t bave found a better place. You say it looks like a snake o
bittle legs. At daybreak, when you awaken, it 15 already gome. A‘cross
the stream, above the hills, the smoke gray mountains of paradisal
lies are clear in the sunlight.

th

He writes: I'm sending my favorite poem ve read so far by
Langston Hughes. We go to the library every other day and 1 look fir
booiks.

11e writes: Yea, I pass G \

He w1 1t}E'€ :/ ~,T f] J ed ;f‘-'{ (rff} 1]'!’5.". In f‘.ng{;j;b and TU?‘!'tmg /
ade 600. On 12¢ essay [ made a 4. “The best scops, » phey, o,

11 writes: Hev! 1 oot the poctearde Aa e . . 2 0

These pictures are to give a sense of how
Patrick’s writings develop: from the letters
getting longer, to him passing his exams
along with one of his poems at the end of

the book.

Tomy beautiful baby Cherish. I remember when you were born
you weighted only four pounds an three ounces. So tiny I was

afraid of bolding you. Danielle told me bhow fragile you would
be. Also this look you gave me of a constant stare. When ever
you was awake. More like the same mezmorized sensation I
bad for you. The bumble smile you bad at first. Im picturing it
leugbs whenever I hear you over the pbone. Now that you rea
year an Five montbs old. Missing you crawl an take yo frst
steps. Has been a disappointment for the both of us I know . . .
See you soom. We will catch up. Love yo Daddy.

You and 1 ave canoeing down the Mississippi River. Theye are
so many trees, bunched together in the water like bushes. The
river is shadowy in some places, but the light shines through
cracks of the trees. Near the bank there is a great blue heron,
standing still, searching for fish. And as we are passing, a silyer
carp surfaces as if it is jewelry in the water. You say, “Dad look
“No it’s just a vine.” We
bear splashes, the fish jumping or the frogs croaking. The white
light glitters on the muddy water, which you say looks like
ooffee.

When we approach the thicket of cottomwoods and cypress,
we can bear an inflection of birds. On some low branches bang
plenty of mulberries. You stretch your arm straight out to grab
some. They are white because they are not ripe yet, but the edi-
ble ones are bluish-black. You eat one and it stains your shirt.
As we row away, I tell you that whenever we are at bome and
you take a nap, I think of you as a sleeping berry.

| It’s amazing to see trees grow out of the water, in so many
different shapes. Some have a Y-shape, and others are lymg
down. The willow trees are so tall that you can bear our necks

cjmcking while we are looking for the top. To the left is a float-
ing log and suddenly I see it bas twa turtles on it. We watch the
turtles until they jumyp off. You want to feel the water, 100, 0
You put your foot outside the canoe and into the river. I can 5¢¢
it dangling under the surface like a little fish,

I am sitting at the bow, with my bands bebind my beadh

a snake.” I say, “Where” and you say,

[ taught myself to feel free

I taught myself to feel free and alive
to wake up thankful to be here

and to know everything is a blessing
from my food, my family, and visits.
When the old man moans in his room
and the white guys tell sad stories,

I insist I'm fine.

I bave perfect bealth and happiness.

I instantly realize the peaceful insects
flying across the room noiseless

and the bright light bulb

that shine like the sun for me every day
inside the county jail downtown

Only to a newcomer is it all startling.

If you ask me I'm not bere

Fust in my own world.

Parrick, April 2010
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The Fun Learning

Tejaswini
Yadgir DI

The covid 19 has had a huge impact on the normal lifestyle, during this crisis it was the e-platform
that came to our rescue and helped us to continue with our engagements. All the programs which
were conducted face to face got shifted to this online platform. We are trying our best to assist
each other, by using the online platform and apps we are engaging teachers. The foundation is
conducting different types of engagements through the online platforms like upskilling, counsel-
ing, capacity development courses, meetings, etc.

As | am an associate, having online engagement with teachers was a new thing for me. | was
asked to be a part of the English proficiency Course that is happening in the Yadgir district, before
starting this 30-day course | was skeptical about its effectiveness. As it was to be presented on the
online platform, | thought that the responses and activeness could be low. However, we started
the course in the mid of May, this was the time of vacation for teachers getting their consent to
attend the course was the biggest challenge. Another major challenge which followed this was to
keep the sessions interactive and to ensure every teacher's participation. The team took up for
major themes and started the sessions. This course intended to develop the teacher's English pro-
ficiency along with focusing on the competencies like conversation, picture reading, classroom
English etc. To make the sessions more interactive and lively we thought of including activities in
the course. One such activity was the cookery show, initially we thought of this activity to high-
light the importance of body language and to give more space for the teachers to speak in Eng-
lish. For the session we had asked the teachers to enact the recipe presentation. In this activity
teachers would not use any utensils or ingredients, but they only had to enact the process of pre-
paring their desired dish in English. We informed the teachers to get prepared for this activity. This
was a new experience for me | was waiting for the session. On the day of the session, | got calls
from the teachers and in their voice, | could sense the excitement that they had. | had not ex-
pected this level of involvement from them. Many of the teachers called and asked for some extra
time for their presentations. This made me more anxious. in the session, all the teachers were
thoroughly prepared all of them uniquely presented their recipe. | could see the hidden chef in
every teacher. | was happy to learn from them that they had used Kannada to English dictionary
and other search engines to get the appropriate cooking terminologies. Though they did not have
any things before them to cook the enacted very well. Their involvement level was very intense,
they even made the sound of mustards spluttering, whistling of the cooker, sound of mixer grind-
er, etc.

This session was a fun-filled session with a lot of learnings. At the end of the session, teachers ex-
pressed their happiness for learning new vocabulary related to cooking. The teachers agreed that
taking this activity to the classroom will be effective and even it will ensure fun learning. This ses-
sion is a special one to me, this session gave me more confidence and | learned that not all online
sessions are boring. It is up to us to make the sessions active and lively.
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Screenshots of teachers performing the recipe on the Microsoft
Teams call.







Understanding Caste Oppression and
Our Classrooms through Freire’s
‘Pedagogy of the Oppressed’

Prudhviraj
Kalaburagi DI

About the Author

Paulo Freire is well known philosopher and educationist from Brazil. He involved in popular educa-
tional movement which was dealing with mass illiteracy in 1960s during his career as professor of
philosophy in Recife university, Brazil. Apart from that, he also contributed to the adult literacy
programs. He is well known for his contribution to Critical pedagogy. Pedagogy of the Oppressed

is his best-known work which received critical acclamation.
About the Book

The book is originally published in Portuguese 1968 and was later translated into English in 1970 by
Myra Ramos. This book was rejected by many educationists when it was first published during the
1960s. Later, it achieved positive critique and widely adopted in teacher-training programs in
American society. It is considered as foundational text of critical pedagogy movement. The book
presents a Marxist analysis of education system in Latin America where education is used as tool

to suppress the oppressed.

Summary

In contrary to its title, it does not discuss about the theories of pedagogy or methods entirely. Ra-
ther it talks about the pedagogy that is needed to emancipate the oppressed from oppressor. It
covers topics like ‘humanization and dehumanization, banking model education and conscientiza-
tion’. The main idea of the author is to present ‘critical pedagogy’ which he thinks is essential for
the emancipation of the oppressed and thus creating a humanized society. He says, “In history,
both humanization and dehumanization are possibilities for man as an uncompleted being con-
scious of his incompleteness.” For him, man/woman should not be, although they are conscious
about the oppression, submersed in the reality of the oppression. They should be able to question
the injustice and be able to the struggle for humanized society. It is possible only through creating
appropriate pedagogy in schools. He says schools ‘silence the voices’ of children making the mere

receivers of the knowledge without questioning it. He calls it as ‘banking model education” where
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the teacher is considered is knowledgeable than children, so, children have to listen to whatever is
told by him/her. It is like depositing the information in child’s brain as money is deposited in bank.
To struggle against oppression, ‘dialogue’ should be encouraged. He says building ability to ques-
tion and investigate in children in the first step towards achieving humanized society. He uses the
reality of pedagogy and education in third world countries like Latin America to explain the issue

with the pedagogy that they fallow and how it perpetuates the oppression.

There are many issues that he brings up in the book that can be seen in Indian society and educa-
tion system. India as country is very diverse in terms of culture language caste and class. There-
fore, we cannot say that it applies for every class, caste, and culture. The kind of schools we go
and the education we receive also differs according to one’s caste, class, and social capital. Since
the foundations of the oppression such as injustice, exploitation and violence are same is same
everywhere, this review tries to analyze our society and education through the lens of this book.

Dehumanization and Caste

Caste has become inescapable social issue in our country. Absolutely it is one of the dehumanized
practices that is present in the society. To understand the caste as system, one has to know its
characteristics. Caste runs on systematic practices like endogamy (as Ambedkar says), concept of
purity, maintaining closed groups, economic and political networks. The principles of caste are
same as the principles of dehumanization as it is one of such practice. Analyzing and applying his

arguments would help in understanding the caste better.

The first chapter of the book addresses dehumanization as the central issue to mankind. He says,
“It is thwarted by injustice, exploitation, oppression and violence and it is affirmed by the yearning
of the oppressed for freedom and justice, and by their struggle to recover their lost humanity.”
Kannabiran K and Kannabiran V in their paper (1991) while speaking about the caste in his paper
says that the oppressor, in order maintain the power, has two repeatedly and systematically en-
force violence and injustice. They says, “ the increasing violence that enforces the maintenance of
'order’ in relations of caste and gender is the weakening of an absolute power which did not per-
mit the space for the articulation of a grievance and the consequent blurring of carefully drawn
lines of demarcation.” The point that Freire makes is very much applicable to caste too. ‘False gen-
erosity’ is something that oppressor shows towards oppressed to ‘soften the power’. To have the
continued opportunity to express false generosity, the oppressor must perpetuate injustice as
well. He says not fall in the trap of the oppressor, oppressor must identify the difference between
the generosity and false generosity. Expressing false generosity is very common during festivals,

death, and despair. By doing so, it does not only soften his power but at the same time
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strengthens loyalty of oppressed towards him. As long as long as the oppressed realizes it, though
they are conscious of the oppression, their perception of themselves as oppressed will be sub-
mersed in the reality and accept it as fate. The oppressed castes need to be conscious of the op-
pression should not internalize the oppression and accept it to achieve humanized society. Simul-
taneously, struggle for the it very important. He cautions that in the initial days of the struggle the
oppressor behaves as oppressed because characteristics oppressor is the ideal man for op-

pressed. He says behaving like that would again create dehumanized society.

Our Classrooms and Need for Critical Pedagogy

India is diverse country with vast difference in teacher learning practices. The teaching learning
practice happens in an elite convent school in a metropolitan city is not same as it is in a village
government run school. In fact, division of class and reproduction of it starts from the schools,
children go to. The schools with advanced teaching practices and with well-informed teachers
know the importance of child-centered classroom practices and dialogue. Whereas the govern-
ment schools and low-fee private schools which does not have teachers with better quality tend
to fallow the rote method. According to Freire, banking model considers children as mere listen-
ers and teacher as someone who knows everything. Teacher is the subject of the learning process
and the children are objects. He enforces his choices on children and the comply with them. It is
pretty much similar to the rote methods fallowed in the schools where children are silenced and
not given chance to question and explore new areas. In a way, the teaching methods fallowed are
implicitly oppressing the children by doing so. The result of this can be seen in long term when the
children grow up to be adults. They do not develop the skills of speaking, questioning, and investi-
gating. Freire says this submerses the consciousness of the children keeping them away from so-
cial reality. As the teachers think that they have are more knowledge and show their authority
over them, children grow up thinking that they are inferior to the teacher. NCF (2005) clearly pro-
poses that creating child-centered classrooms and encouraging problem posing education. It says
it is necessary to shift from rote method to new methods.

Freire says dialogue is understanding between people. Using dialogue in classroom with the point
of view of children will create freedom. A man can change the society only when he is free to think
and act. He says, “the struggle for a free society is not a struggle for a free society unless through
it an ever-greater degree of individual freedom is created.” Anti-dialogical action is used by op-
pressor to suppress the oppressed as does give scope for unveiling social reality. He always wants
the oppressed to be ignorant to control them. Krishna Kumar says the similar thing that our class-
rooms does not encourage communication in classroom. Rather it creates the submissive listen-

ers. The students face trouble when they reach universities where dialogue in classrooms is
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mandatory. The students who come elite schools that allows dialogue in classroom tend to partici-

pate well in the classroom discussions and dominate the university atmosphere.

Practicing fearful, teacher centered, and non-dialogical methods would create major damages for
the society. One, it will make the children who are unaware of the social reality or those who do
not question even they are conscious. Two, it will create human beings who accept the authority
of someone and submerse themselves as oppressed. Struggle is the tool to overcome the social is-

sues. Building citizens who voice injustice is crucial for betterment of the society.
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